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KANSAS ARTS RESOURCE TRAINING SYSTEM 

FINAL REPORT 

This final report will first focus on the program objectives and activities accomplished to meet these 
objectives. It will goon to describe the impact of the program during the three years of funding, as well as the 
ongoing benefits deri.ed from the project, fhls final report will include a complete curriculum outline for 
each year and the final evaluation and financial reports. 

Program Objective *j 

Develop and implement a District Resource Coordinator (DRC) program in Arts with the Handicapped to train 
qualified individuals in an advanced comprehensive system of inservlce delivery, technical assistance, 
preservice and direct services. 

1.1 Over 372 hours of training in a related arts approach to arts with the handicapped was provided to 9 
DRCs and their apprentices. These training sessions focused on theory, methods, and experiential 
aspects of the related arts, as well as practical applications for planning and Implementing programs 
and administrative elements. A variety of scheduling approaches were taken to try to meet the needs of 
the DRC trainees. For the most part, training was held on weekends and summer vacations as the 
majority of DRCs were teachers. These training sessions were also held in all five districts of the state 
in an effort to distribute the travel burden for DRCs. 

1.2,3 Ongoing on-site technical assistance, support and supervision was provided by both coordinator and 
director, This was also provided before and after training sessions through extensive evaluation 
conferences and personal assistance made available to all DRCs. The on-site assistance made it possible 
to review DRCs in their school or institutional settings and provide specific recommendations for their 
particular needs. 

1.3 Extensive paper and pencil pre and post needs assessments ana evaluation instruments were used 
throughout the three year program. The program also used observational and video documentation of 
DRC skill levels in presentations, Ongoing evaluation conferences were held with DRCs on their 
progress and areas that needed improvement. The comprehensive final evaluation report of Frances E. 
Anderson , EdD , our 3rd party evaluator , is included as a part of this report. 

1.4 All three years of program and DRC competencies and responsibilities were reviewed by a five member 
evaluation committee made up of: a parent of a disabled child, a special education teacher, a director of 
special education, a university professor of special education and a superintendent of a special purpose 
school. This committee reviewed the DRC files and made specific recommendations on their eligibility 
to receive certificates of program completion. They also commented on program policy and procedures. 
(Committee's reports are on file.) 

Program Objective *2 

Develop a comprehensive plan to disseminate information across the state to service providers on accessing 
District Resource Coordinators ( DRCs) and Kansas Arts with the Handicapped programs. 

2.1 An extensive media campaign, including television, radio and newspaper interviews, was conducted 
during the first year to provide public awareness of the program and recruit trainees for the project. 
(Print, audio and video documentation on file,) After the formal program of training began, television, 
radio and newspaper interviews were held by DRCs and the program coordinator on specific program 
events both locally and statewide. ( Newspaper articles on file.) 



2.;2 Oyer the 3 year project the coordinator and director presented to over 46 local Inservlces, 28 state 
conferences and meetings, 15 regional conferences and meetings and 6 national conferences. Through 
these presentations, awareness of the program and the DRCs was disseminated to parents, special 
educators, administrators, local and state boards of education, art therapists, art educators, 
movement/dance therapists, movement/dance educators, music therapists, music eaucators, theatre 
and drama specialists, university professors, head-start teachers and administrators, and Very Special 
Arts National staff. 

2.3 Information on the program and DRCs have been sent out in our newsletters biannually to over 2300 
Arts with the Handicapped advocates on our mailing list. Those mailings go out to advocates across the 
state of Kansas, as well as advocates across the nation. DRCs have also been listed on resource networks 
including; SpeclalNet, Personnel Development Resource System, Kansas Arts Commission and Family 
Information Network, 

2.4 Articles on the p, ogram have been written and published in: Kansas City Parent Magazine, Kansas City 
Art Connection, the Kansas Council for Exceptional Children Newsletter , Kansas Educational Slate; KSDE 
Limited Edition Newsletter; Emporia State University At a Glance Newsletter; The Ensemble: 
Association of Community Arts Agencies in Kansas; KSDE's Spotlight; Kansas Art Education Association 
Newsletter; American Art Therapy Association Newsletter ; Kansas Art Therapy Newsletter; Specie Net 
Newsletter; TheOlathe Daily News; The Ulysses News; The Wichita Eagle-Beacon; The Kansas City Star 
and Times; Dodge City Globe; The Garden City Telegram ; Great Bend Tribune; Hays Dally News; Emporia 
Gazette; Ottawa Herald; The Salina Journal and The Pittsburg Morning Sun. (Articles on file.) 

2.5 A color brochure was produced and over 5000 copies have been distributed to educators across the state 
as well as to regional and national conferences and meetings. Each DRC wrote a 30 second Public 
Service Announcement and recorded it for dissemination In her district. (Audio tapes on file) Two 
District Resource Coordinators, Bonnie Burnside and Kay Martinez, took on the project of the KARTS 
Video Documentary. Kay Martinez filmed and co-wrote and edited with Bonnie Burnside the final 
production. (Please find a copy of both the video and brochure included for your interest and 
dissemination purposes.) 

Program Objective # 3 

Disseminate information to other states within the region and other regions (as a part of Very Special Arts 
[VSA] ) and provide technical assistance for replication as requested. 

3.1 Three volumes of material on: related arts, special education administrative issues, art therapy, 
adaptive strategies, puppetry, drama, storytelling, music, personnel development, creative writing, 
movement therapy, personal development and general information on handicapped conditions has been 
compiled, as well as DRC caso studies on child change, DRC pre-service course outlines and their 
philosophical statements on the value of a related arts approach to working with special needs students. 
This extensive collection of material has been indexed. It has also been made available through the DRCs 
and as an ongoing resource. The cost of publishing this extensive collection of materials was judged by 
project staff to be too costly at this time, and funding to continue this unique resource has been 
considered for the future. 

An Arts with the Handicapped Resource Library has been established to share these and other invaluable 
resources with the larger community through distributing our bibliography of over 450 items to the 
Kansas City Library System and Kansas State Department of Education. 

3.2 There has been extensive cooperation with VSA organizations in the states of Montana, Oregon and 
Colorado to help them explore replication of the KARTS project. Efforts with these states have focused 
on providing technical assistance through numerous meetings with VSA state directors, their board of 
directors, and state directors of special education. KARTS staff also provided on-site training In related 
arts to their artists and special needs constituencies, as well as grant writing suggestions, copies of the 

0 KARTS grant appl icatlons and other fundi ng resource assistance and Ideas. 



• As early as 1984, Oregon was most active in pursuing the replication of the KARTS project. 
Very Special Arts Oregon (VSAO)Dlrector, Julie Gottlieb, with much assistance from on-site visits by 
William Freeman, accomplished awareness and acceptance of the concept of a comprehensive systems 
approach to arts personnel training In her state, The 1 986 VSA National's shift in priorities required 
VSAO to become a nonprofit corporation. This In turn affected Oregon's allocation of time and money 
away from the establishment of an arts personnel training program. Although It remains an approach 
VSAO would like to pursue, the lack of administrative time find funds have lirited the organi?ation's 
ability to respond to the KARTS recommendations for repi\at1on. In a report from Julie Gottlieb to 
William Feeeman on VSAO's position on replication, these recommendations were adopted as future 
priorities: 

A. Identification of and advanced training for a limited number of educators who are interested, 
committed and skilled to become DRCs in at least two pilot sites (regions), one metropolitan and 
one rural. 

B. Cooperation between local directors of VSAO and DRCs to d termine needs for personnel 
preparation within the region and provide services which combine major, follow-up and 
support programs. 

C. A linkage of services should be established to assure follow-through and ongoing capability 
for participation by personnel , to result in increased services to special students. 

D. Evaluation of progress. 

• Montana had also been active in pursuing the replication of KARTS In 1 984. The VSA National's 
focus on transition also affected Very Special Arts Montana (VSAM) and KARTS staff was required to 
deal with three different VSAM directors. This maae follow-up and continuation of efforts difficult. 
VSAM was also suffering In the change of it's board of directors. William Freeman did an on-site visit 
in 1987 to provide technical assistance and do a needs survey. He also did a summary for VSAM of what 
the organization could hope to accomplish and ways to Implement an arts personnel training system. 

VSAM wrote a small grant and did put into action a beginning plan to incorporate artist training 
into one of its VSA Festival Agendas. In 1988, Maureen Craighill-Moran went to Montana and provided 
more technical assistance, as well as an artist training program and served as an art consultant to 
festival participants. Out of this Artist Workshop, the groundwork for a group of potential Montana 
DRCs was established. The 22 artists participating were interested in further training and said they 
would stay in touch for further developments on this type of training. 

VSAM's administration has embraced, as a priority, pursuing funding to provide more ongoing 
artist training. There is an ever present shortage of funds for these arts organizations and as the 
concept for comprehensive training is embraced, funds become a major stumbling block to 
implementing these programs. 

• Very Special Arts Colorado (VSAC) was contacted as a possible replication state when Montana 
was in the middle of it's difficulties. KARTS staff met with VSAC's director to exchange resources and 
discuss the possibilities for a personnel training program for VSAC. VSAC has since attempted some 
limited artist training programs and has indicated an interest in a more formal and comprehensive 
approach to a training program. 

• Very Special Arts Kansas (VSAK) is also a direct result of the Kansas State Department of 
Education's support of the Arts with the Handicapped program and the KARTS project. VSAK was 
officially organized and Incorporated In 1 988 by two of the DRCs in the KARTS project. Sherrl Boese, 
VSAK Director and Bobbie Koen, Program Coordinator are continuing a similar scope of programming 
that William C. Freeman began in Kansas through his association with the National Committee, Arts 
with the Handicapped ( later National VSA). This continuing of a VSAK organization has also provided an 
ongoing system to utilize the unique qualities and resources of the DRCs. The quality of training 
received by the DRCs has provided VSAK and the entire state of Kansas with a cadre of related arts 
consultants not available In most states. Such resources could enable VSAK to provide programming in 
a cost-effective approach to service delivery. 



One of the major accomplishments of the KARTS program was the compiling of materiel for the 3 
volumes of the KARTS Training Manual (detailed earlier). These manuals provide a comprehensive 
collection of articles on the arts compiled from nationally recognized experts in the field, DRC 
networking efforts, and the Kansas State Department of Education, Copies of all of the materials in the 
manuals are available in each of the DRCs' districts and have been widely used in statewide personnel 
training programs offered by DRCs. The Indexes of these manuals have been sent to all regional 
resource centers 1n the nation, As mentioned earlier in the report, the development of an on-going 
related arts resource library Is another of the accomplishments of this project. The continued 
expansion of the public's awareness of this resource is an ongoing objective of Accessible Arts, Inc. 
(formerly the Arts with the Handicapped program) 



Over the three years of training, the impact of the project and the overall quality and integrity in the 
implementation of the project was demonstrated by the: 

• Selection process for project coordinator which included Doth an in-state and national search. Each 
of fifty (50) applications were reviewed by the Director of Personnel., and then reviewed by an 
application review committee of four (4). The review of written materials was comprehensive wi*h 
each applicant being rated on seventeen ( 1 7) areas of competence, with composite scores determining 
four (4) finalists for the Interview process. These finalists engaged in an oral interview with a 
committee of five (5) representing I HE faculty members in art therapy and special education, SEA 
special education coordinator and program specialist and the project director. Each finalist also viewed 
a video tape of a teacher providing an arts experience with special students and then wrote an essay on 
how she/he would provide technical assistance to the teecher. This process enabled the committee to 
determine writing, as well as technical assistance skills. Finally, each applicant conducted a forty- 
five (45) minute In-service presentation on arts in special education with the interview committee. 
Committee members rated and ranked each finalist and came to a consensus recommendation for hiring. 
The SEA Director of Special Education and Assistant Commissioner interviewed the highest ranking 
finalists. The candidate that the committee recommended was selected as Project Coordinator. This 
thorough process insured quality in the selection of an employee who has proven to be highly 
competent, dedicated, and capable of meeting the demands and scope of the project in accomplishing its 
goals and objectives in a distinguished fashion. 

• Selection process of DRCs included an interview committee comprised of: an artist who is disabled, 

• HE faculty members in art therapy and special education, and the director and coordinator of the 
project. The selection not only Included submission of an extensive written application, but also 
documentation of participation and accomplishments in the field of arts with the handicapped, in additon 
to the oral interview with the committee. The Interview covered attitudinal areas regarding people 
with disabilities, arts and special education content areas, self-confidence, career direction and other 
personnel development issues. 

• Needs assessment was comprehensive and thorough, identifying DRC competency and training needs 
in a pre/post-test fashion for each of the 3 years of training. This approach enabled the content to be 
geared specifically to DRC needs, while still satisfying general competencies required of the project. 

• Nationally recognized consultants for training content, including each art form, special education 
categorical areas, and related fields, as well as external evaluators represented the most highly-skilled 
experts in arts with the handicapped. 

• Local Education Agency ( LEA) understanding of and support for the project was expanded by meetings 
of project staff with DRC trainees and their supervisors, principals and superintendents to discuss the 
project, It's mission and requirements of trainees as well as needs for specific cooperation from school 
districts. Signed agreement form by these individuals were to guarantee support for the trainees and 
project for it's duration. Specific commitments of trainees and districts were fully and clearly 
discussed. In addition, presentations on the project were made to teachers, special education 
administrators, principals and superintendents on numerous occasions in regions throughout the state 
for the duration of the project. 

• Awareness of targeted groups of educators and related services personnel, as well as the general 
public, was achieved through a brochure, public service announcements and a video documentation of 
the project. In addition, awareness and recruitment at the start of the project included presentations 
and Held reviews by interested educators in each of five (5) regions in the state. In addition, over fifty 
(50) media interviews were conducted throughout the state to further awareness of the project by the 
general public through use of print, radio and television media. 

o • The apprentice program was turned over for DRCs for re-establishment and initiation early on in 
tne program to assure backup support for and assistance to DRCs, to meet the geographical neeos of 
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th'eir region of the state. Additionally, the plan for apprentice selection was to enable the project to 
respond to possible attrition of DRCs In the program. It was through this plan that each region would 
be able to still have an Identified resource specialist In arts with the handicapped. 

• On-site technical assistance to DRCs In their classrooms, In demonstration sessions with 
handicapped children and youth, as well as in-service presentations for teachers, paraprofessionals 
and interested others, was comprehensive in nature. These sessions were also supervised by the 
project coordinator, director , content consultants and both third party evaluators over the period of 3 
years. Technical assistance was individualized to the needs of each DRC and was provided orally, in 
writting and with follow-up sessions as required or deemed necessary. 

• DRC responsibility for providing arts with the handicapped programming in their region fostered 
regional awareness of their expertise and availability to provide support to teachers, related services 
personnel, parents and Interested others. The facilitation of public awareness, in-services locally and 
statewide, support groups, arts festivals with demonstration components and distribution of no-cost 
arts supplies for constituents, achieved the effect of statewide support for DRCs and the KARTS project. 

• State Education Agency's (SEA's) understanding of and support for the project was promoted through 
presentations to SEA staff by project personnel and DRCs. This brought about understanding of the 
program's mission, goals, objectives and it's impact on personnel and the students they serve. 
Involvement by special education program specialists, the special education coordinator and director, 
the assistant commissioner and commissioner of education, and a state board of education member, led 
to greater ownership of the KARTS project by the SEA. This participation included training of DRCs in 
specific content and categorical areas, which also proved a cost-effective approach to DRCs meeting 
required competencies while gaining recognition. 



The ongoing benefits and outcomes of the project are: 

• Provided trainees with h3nds-on experience in planning, coordinating and presenting at local and 
statewide conferences and functions, providing dissemination to the field of special educators, 
administrators and to special needs students, as well as training opportunities and statewide DRC 
recognition as a cadre of related arts professionals for the State of Kansas. They also have learned to 
work together and are fully aware of each others' strengths and weaknesses. This enables them to make 
referrals for each other on specific training opportunities throughout the state. 

• Opportunities for staff and trainees to expand both personal and professional contacts through 
networking with nationally recognized consultants after hours of the formal training sessions. This 
has provided the project and personnel with national recognition on a very personal level. 

• Providing more acceptance and recognition, for the value of the arts in education and a related arts 
approach for special needs individuals on a local, state, regional and national basis. The ground work 
was laid for state Very Special Arts (VSA) organizations to replicate this need for a comprehensive 
training system and a new awareness of the need for personnel training was achieved with the VSA 
national office. 

• The project built up an extensive collection of resource material In the form of handouts, articles, 
books, videos and manuals on related arts with special needs individuals. This is the basis of an ongoing 
Related Arts Resource Library being established at the Accessible Arts Center In Kansas City and 
publicized throughout the state and midwest region. 

• The foundation was laid for further implementation of related arts training on the much needed 
preservice lovel. DRCs will make outstanding liaison for university professors. Universities have 
indicated a need for this type of training before they can incorporate related arts into the currlculums 
for special education, arts or other appropriate undergraduate programs. DRCs are also presently 

0 pursuing teaching opportunities at the university and community college level to further expand the 
ERJC outcomes of this project. 
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ADMINISTRATIVE COMMENTS 



In an effort to provide an objective review and report the areas of the project that could have been Improved 
include: 

• While the extensive goals and objectives for the program were accomplished and provided a 
comprehensive base, they were too far reaching for the limited staff. There was clearly not enough 
staff to fully expand on portions of the grant, such as recruiting, out-of-state program dissemination, 
public awareness and Implementation , to meet the highest expectations deserved for such a project. 

• There was not enough start up time allowed and there were no funds Included In the project for svtff 
recruitment, relocation expenses and trainee recruitment. 

• Original location at Emporia State University was not well suited foi* the depj^ of the program. 
Although the school administration had been cooperative at the start, they did not embrace the full 
concepts of the project. It was centrally located for trainees, but was more than a 2 hour drive from 
the director's home and a 1 hour drive to the sponsoring agency, the Kansas State Department of 
Education, adding to the "travel nightmare". 

• Some trainees never seemed to fully comprehend and value the uniqueness, scope and potential of the 
training. The logistical and extensive paper work issues seemed at times to overshadow the long term 
benefits of training for them. 

• Although the project's grants guidelines and agendas were given out to all trainees, some failed to 
either read or fully comprehend the details of the project, causing confusion In logistical and 
programmatic areas. 

• Kansas being such a large, diverse state, the travel time involved for QRCs became a problem, Three 
of the DRCs, two from Kansas and one outreach candidate from Montana, dropped out of the program due 
largely to this Issue. 

• Although the content was field reviewed and DRCs were appraised of the commitment necessary, in 
reality the time commitment required Involved too many personal sacrifices to be fully overcome. A 
different program format In the future may be indicated, eg. one week a month over the 3 month 
summer vacation or equivalent, with 2 weekend seminars during the school year and on-site technical 
assistance or an even smaller scoped program of one year's length in regional settings to lessen the 
travel problem. 

• While the Intention of the project was to develop a personnel development system that would sustain 
itself after the project's completion, and although this intention and suggestions for it's 
Implementation were conveyed to DRCs, no clear and specific follow-up guidelines were established for 
DRCs to provide post-project services in their communities. As DRCs are now Individually providing 
services after this training project has been completed, It still might have been helpful to have an 
agreement with DRCs to engage in a systematic approach to training, technical assistance and resources 
following the project's completion, 

• The accounting and fiscal management of the program had to be redone every year due to logistical 
changes and this was very difficult on staff. A strong, flexible, ongoing relationship with the fiscal 
management for the project would have been helpful. 

• An evaluation consultant who was located on-site may have helped facilitate the communications with 
project staff and consultants. The gathering, complication and housing of the vast amounts of program 
and evaluation data would have also been simplified In one location and would have made all program 
information available to the evaluator for reference, 



KANSAS ARTS RESOURCE TRAINING SYSTEM (KARTS) 
Training Agenda for 1985-86 

May2, 1986,8:30am to 9:30pm - 12.0hours* 
May 3 , 1 986 , 8:00 am to 6:00 pm - hours* 

21.0 hours of training 

* lunch and dinner breaks excluded 

TOPIC: The Kansas Forum on Arts with the Han dicapped 

Training focused on assessment, training evaluation and child change In arts with special education 
students. 

INSTRUCTORS: 

• Ellse Tropea, MCAT, ADTR, presented movement assessment techniques. 

• Frances Anderson, EdD, ATR, presented key issues on evaluation instruments. 

CASE STUDY PRESENTATIONS BY: 

• Elaine Bernstorf, BME, MME, music with adolescents. 

• Lois Mirkin, BFA, MA, art therapy with a developmental 1y delayed, spina bifida, adolescent. 

• Sharon Loveless, MA, Spec, Ed. , communication through art experiences and the process of 
reaching a behavior disordered adolescent. 

• William C. Freeman, MA, ADTR, and Gay le Ledger wood, MS, movement therapy perspectives by 
student, parent, teacher and therapist. 

• Maureen Craighill-Moran, MA, introduction to assessment procedures for new District 
Resource Coordinators in the KARTS program. 

READING ASSIGNMENTS (on file in KARTS office): 

1 • Assessment and Evaluation I ssues as They Relate to the Visual Arts , paper by F ranees E . 
Anderson 

2. Through Art the Child says. "I AM" , paper by Lois Mirkin 

3- Creative Expression in Phys ical Movement is Language With Words , paper by Mary Whitehouse 

4. Movement Glossary , paper by Dlanne Dulical and Ellse Tropea 

5. Personalizing Music Education for the Adolesc ent Handicapped: Pullino in th e Peripheral 
Student , paper by Elaine Bernstorf 

6. The Enabling Process , paper by William C, Freeman 



June 1 7, i 986, 8:00 am to 4:00 pm - 7.0 hours* 
June 18,1 986, 9:00 am to 5:00 pm - 7.0 hours* 
June 1 9, 1 986, 9:00 am to 5:00 pm - ZD. hours* 

21.0 hours of training 

*1unch breaks excluded 

TOPIC: Training for Professional Presentations 

Training focused on presentation skills and techniques for "Training the Trainer" and presented on 
trainer strengths, warm up and dyad identification, facilitator roles, resistant participants, 
communication skills, roadblocks to good presentations and helpful hW? 



INSTRUCTOR: 

• Betsy Husband, Personnel Development Trainer 



The remaining two days of training were 45-minute presentations of each District Resource 
Coordinator's area of expertise. These were videotaped and reviewed to record their level of skills In 
presenting when they first began the program. 



III. July 17, 1986,6:00 pm to 10:00pm- 1.0 hour (per DRC) 

(Individual appointments for evaluations with coordinator, Maureen Craighill-Moran) 
July 18, 1986, 8:00 am to 6:00 pm - 9.0 hours* 
July 19, 1 986, 9:00 am to 5:00 pm - 7.0 hours* 

1 7.0 hours of training 

*lunch breaks excluded 

TOPIC: Music Therapy for Personal and Group Cohesion 

Training focused on growth through music. The goals of training were to experience self-expression 
through music, to Identity personality aspects and their Impact on Interactions with students, to 
formulate a contract to focus on training objectives and group dynamics, to examine roles and 
relationships as they evolve through the music experiences, and to explore the effects of relationships 
with students in the areas of: empathy, di recti veness, transference and role integration. 

INSTRUCTOR: 
• Ken Bruscia, PhD, RMT.CMT 



IV. August 16, 1986, 9:00 am to 5:00 pm - 7.0 hours* 
August 17, 1986, 10:00 am to 3:00 pm - 4.0hours* 
August 17, 1986, 7:30 pm to 10:30 pm- 3,0 hours* 
August 18, 1986, 9:00 pm to 8:30 pm - 11.0 hours- 
August 19, 1986, 7:00 pm to 5:00 pm - 9.0hours* 
August 20, 1986, 9:00 am to 5:00 pm - 7.0 hours* 



Munch and dinner breaks excluded 



41,0 hours of training 



TOPIC: Combining the RslatedArts 

Training In related arts Included movement, chant, puppetry, slides and mask making, 
INSTRUCTORS: 

• Norma Canner , ADTR , focused on exploring the Integration of related arts with special needs 
students and those that serve them through movement, visual arts, chanting and music. 

• Frances E. Anderson was there to evaluate the growth of the DRCs as well as present training on 
adaptive strategies for the related and expressive arts with disabled students. 

Readings, evaluation and assessment instruments on file in the KARTS office. 



SUMMARY OF KARTS TRAINING 

May2,3,1986 21.0 hours 

June 17, 18, 19, 1986 21.0 hours 

July 17, 18, 19, 1986 17.0 hours 

August 16, 17, 18, 19,20, 1986 ILQhours 
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100.0 hours of training 



KANSAS ARTS RESOURCE TRAINING SYSTEM (KARTS) 

Training Agenda for 1986-87 

October 17, 1986,7:00 pm to 10:30 pm - 3.0 hours' 
October 18, 1986, 9:00 pm to 5:00 pm -_LQ hours* 

10.0 hours of training 

* lunch breaks excluded 

TOPIC: Art Therapy Theory and Methods of Diagnosis Evaluation . 

Training focused on group process using the Island Mural as the experiential and processing tool. We 
also studied and experienced the Swasslng-BTb Learning Modality Testing Instrument to determine the 
learning and teaching modalities of trainees. 

'NSTRUCTORS: 

• Maureen Craighill-Moran, MA, presented the art ther apy theory and methods. 

• Sherri Austin Boese, MA, presented the Swassing-Barb Learning Modality Test. 

READING ASSIGNMENTS: 

Art Therapy Activities and Lesson Plans for In dividual and Groups by P.J. Furrer, MA. 



II. November 7, 1986, 5:00 pm to 8:00 pm - 3.0 hours 
November 8, 1986, 9:00 pm to 5:00 pm - 7.0 hours* 

10.0 hours of training 

*lunch breaks excluded 



TOPIC: Integrating the Curriculum Through Storytellin g and Related Arts . 
Training focused on innovative and motivational approaches to learning using a variety of storytelling 
techniques, exploring examples of: Children's literature, folk and fairy tales, traditional and personal 
experience stories. 

INSTRUCTORS: 

• Lynn Rubright, MAT , presented this training workshop on storytelling. 
READING ASSIGNMENTS: 

1 ■ Teaching Writing with Family Stories by Susan Gundlach 

2. Mike Fink: Last of the Greet r isslsslopi Keelhoatman by Lynn Rubright 

3. Persimmon Pudding that Snnl , ed the Preaching hy Lynn Rubright 



III. December 5,1986, 5:00 pm to 1 0:00 pm - 4.0 hours* 
December 6, 1986, 7:30 am to 4:30 pm hours* 

12.0 hours of training 

*lunch breaks excluded 



TOPIC: Art Therapy Research: Proble ms. Solutions end Rewards . 

Training was interfaced with the Art Therapy Symposium presented by the Kansas Art Therapy 
Association. Training focused on art therapy research, problems, solutions, approaches and rewards. 
It also Included biofeedback: the use of visualization and imagery In healing and self regulation. An 
introduction to art therapy film "Art Therapy - a Healing Vision" was shown as well. 
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PRESENTER/INSTRUCTORS: 

• Linda Gantt, MS, AT R, on research 

• Stephen F, Davis, PhD, on research 

• Patricia Norrls, PhD, on biofeedback 

• Roberta Shoemaker , MFA, ATR , on Imagery art therapy 

• Robert Ault, MFA, ATR, HLM , on art therapy 



IV. January 16, 1987, 7:OOpm to 1 1:00 pm - 4.0 hours 
January 17, 1987, 9:00 am to 4:30 pm hours* 

10.0 hours of training 

*lunch breaks excluded 

TOPIC: Administrative Workshops: The Ins and Outs of Administrative Issues . 
Training focused on awareness of administrative roles and functions, Issues and politics, managing and 
coping skills development, administrative logistics In program planning and technical assistance for 
case studies, and arts experiences presentations. 

INSTRUCTORS: 

• William C. Freeman , MA, ADTR 

• Maureen Cralghill-Moran, MA 

READING ASSIGN! \ KTS: 

1 . "Plain Tt-k : -tides by Sally Smith on learning disabilities 

2. Keeping a J.vrnal for Self- Discovery by Alicia Fortlnberry 

3. "All I Ever Really Needed to Know I Learned In Kindergarten" by Robert Fulghum 

WRITTEN ASSIGNMENTS: 

Action plans; review comments on proposal for arts demonstration center. 



V. February 12, 1987, 8:30 am to 11:30 am - 3.0 hours 
February 12, 1987. 1:30 pm to 9:30 pm - 8.0 hours 
February 13, 1987, 8:00 am to 5:00 pm - 8.0 hours* 
February 14, 1 987, 8:30 am to 7:30 pm - 8.0 hours* 
February 15, 1987, 8:30 am to 2:30 pm -_5Ji hours* 

32.0 hours of training 

*1unch and dinner breaks excluded 

TOPICS: The Kansas Forum, on Arts with Special Needs Individuals: The Human Foment Expressed 
Through the Arts. Training focused on extensive and intensive movement experiences, presentation 
skills, clay sculpture, art therapy and administrative meetings with the Kansas Advisory Council on 
Arts with the Handicapped. 

PRESENTER/INSTRUCTORS: 

• Tr udl Schoop , ADTR , on movement therapy 

• Robert Ault, MFA, ATR, HLM, on art therapy 

• Michael Naranjo, artist, on sculpture 

• Sharon Freden, Assistant Commissioner of Education, on the arts in education 
All of the DRCs presented at the Forum as part of their training In presentations. 
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READING ASSIGNMENT: 

1. Won't You Join the Dance by Trudl Schoop and Peggy Mitchell 



VI. March 20, 1 987, 7:00 pm to 1 0:00 pm - 3.0 hours 
March 21 , 1987, 8:00 am to 4:30 pm - hours* 

10.0 hours of training 

* lunch break excluded 

TOPIC: Art Therapy Case Studies and I ndividual PRC Presentation on Their Work In the Arts. Training 
focused on presentation of seven case studies of emotionally disturbed students' artwork and discussion 
of indicators and Issues In this artwork. Individual DRCs presented on music with special populations, 
the use of therapeutic art In the classroom and personal growth Issues and answers found In the process 
of the KARTS training. 

INSTRUCTORS: 

• Maureen Cralghill-Moran, MA, on art therapy 

• DRCs on their discoveries and achievements 

READING ASSIGNMENTS: 

1 . Writing for Publication In Ar t and Education Journals by Heather Hanlon 

2. Art Therapy Funding from Arts Related Sources by Cathy A. Malchlodl 

3. You Are Not Alone: For parents when thev learn that their child has a handicap 
by Patty McGIII-Smlth 

4. Pain Control: An Experiment with Imagery by Betty D. Pearson 



VII. April 15, 1987, 6:00 pm to 9:00 pm - 3.0 hours 
April 16, 1987,9:00 am to 4:00 pm - 6.0 hours* 
April 17, 1987,9:00 am to 4:00 pm - hours* 

15.0 hours of training 

*lunch breaks excluded 

TOPIC: Very Special Arts Festival at the Wichita Art Museum . Training focused on theory and methods, 
as well as demonstration sessions with special populations in movement, storytelling, visual arts and 
music. 

PRESENTER/INSTRUCTORS: 

• Mara Capy, EdD, ADTR, in storytelling 

• DianneDullcai, MA, ADTR, in movement 

• Lois Mlrkin, MA, ATR, In visual art 

• Sherrl Boese-Austin, MME, 1n music 

No reading assignments as this workshop was experientlally and observational ly oriented. 



VIII. May 8, 1987, 7:00 pm to 10:00 pm- 3.0 hours 
May 9, 1987, 9:00 am to 4:30 pm -_LG hours* 

10.0 hours of training 

*1unch break excluded 
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TbPIC: Adaptive Strategies and Malnstreamlng Approaches In Related Arts . Training focused on 
sequencing activities: body awareness and shapes dealing with feelings; adapting the arts, "how many 
ways can you teach a concept?", theme approaches, children's literature and a. t, adapting lessons for 
specific students' needs and team planning of Integrated arts and basic skills units. 

INSTRUCTOR: 
• Jerl Changar , MA, on related arts approaches 

READING ASSIGNMENTS 

1 . How Many Ways Can You Teach a Concept by Jer i Changar 

2. Art for Learning by Wendy Perks, Louise Appell , Eleanor Owen 

3. Access to Learning for Hand icapped Children: A Handbook on the Instructional Adaptation 
Process by Jerl Changar , et al 

4. Suggestions for Teaching Students with Learning Disabilities by Libby Cohen 



IX. June 29 , 1 987 , 9:00 am to 9:00 pm - 8.50 hours* 
June 30 , 1 987 , 9:00 am to 9: 30 pm - 8. 75 hours* 
July 1 , 1 987, 9:00 am to 5:30 pm - 6.50 hours* 
July 2, 1987, 8:00 am to 7:00 pm - 6.50 hours* 
July 3, 1987, 8:30 am to 11:45 am -_2JQQ hours* 

33.25 hours of training 

*1unch and dinner breaks excluded 



TOPIC: Arts Related Services in Special Education . Training focused on current issues in arts related 
services for personnel preparation In special education, with an emphasis on the development of a 
systems approach for implementation of arts related services with special education students. The 
sessions covered in-service and direct- service skill development; assessment, evaluation and impact 
on child change; lEPs and team conferences; local-state agency administrative Issues and cooperation; 
awareness and advocacy; marketing; funding; lobbying and legislation. Kansas State Department of 
Education staff also presented on state issues of finance, role and function, categorical reimbursement, 
VI -B funding, compliance, new special education laws and policy, and paraprofesslonals. 

INSTRUCTORS: 

• William C. Freeman, MA, ADTR, on administrative approaches to arts with the handicapped. 

• Dale Dennis, Acting Commissioner of Education 

• Sharon Freden, Assistant Commissioner of Education 

• James E. Marshall , Director of Special Education 

• Betty Welthers, Coordinator of VI -B and Special Education 

• Harold Hodges, Education Program Specialist 

• Jane Rhys, Education Program Specialist 

• Phyllis Kelly, Education Program Specialist 

• Fran Lee, Education Program Specialist 
9 Jan Beck, Education Program Specialist 

• Lowell Alexander , Director of Special Education , USD*500 

• Patrice Schmltz, President, Lake Mary Center 



WRITTEN ASSIGNMENTS: 

1 . 3 - topical reaction papers ( 2 pages) 

2. 1 - action plan for Implementation assignment 

3. 1 - Integrative paper (4-6 pages) 
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X. July 31, 1987, 1:30 pm to 6:30 pm - 5.0 hours 
August 1 , 1 987, 0:00 am to 5:30 pm - 7.5 hours* 
August 2, 1987,9:00 am to 4:30 pm -ML hours* 

18.5 hours of training 

*lunch breaks excluded 



TOPIC: Integrative Movement and Color Theory . Training focused on Integrative movement, Individual 
storytelling In movement and color theory for use In special education settings and for personal and 
professional growth. 

INSTRUCTORS: 

• Mara Capy, EdD, ADTR, in movement 

• Maureen Cralghill-Moran, MA, in color theory 

READING ASSIGNMENTS: 

1. Art: Another Language for Learning bv Elaine P. Cohen. Ruth S. fainsr 

2. Mandalas and the MAR I Card Test by Joan Kellog 

SUMMARY OF KARTS TRAINING 



October 17, 18, 1986 10.0 hours 

November 7, 8, 1986 10.0 hours 

December 5,6,1 986 1 2.0 hours 

January 16, 17, 1986 lO.Ohours 

February 12, 13, 14, 15, 1987 32.0 hours 

March 20, 21 , 1987 lO.Ohours 

April 15, 16, 17, 1987 15.0 hours 

May 8,9, 1987 lO.Ohours 

June 29, 30, July 1 , 2, 3, 1987 33.25 hours 

July 3 I.August 1,2, 1987 hours 

160.75 hours of training 
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KANSAS ARTS RESOURCE TRAINING SYSTEM (KARTS) 

Training Agenda for 1987-88 

October 23, 1987, 7:30 pm to 9:30 pm - 2.0 hours (KARTS business meeting and last minute 

preparation for Statewide Inservlce 
Presentations) 

October 24, 1987,9:00 am to 5:00 pm - 8.0 hours 

10.0 hours of training 

(Breaks have not been excluded in this final year of training because DRC's utilized these break times 
for networking opportunities) 

TOPIC: Curriculum Development through Interactive Ar ts. Training focused on presentations maue by 
DRCs on related arts material pertaining to IEP goals and objectives. This training experience was 
designed to give DRCs direct participation In the planning, coordinating and presenting of a statewide 
Inservlce program. DRCs teamed up to present movement, music, storytelling and arts to Inservlce 
participants made up of 25 special education teachers, administrators and related service personnel. 

INSTRUCTORS/FACILITATORS: 

• Maureen Cralghlll-Moran , Coordinator 

• Tammy Her 1, Sharon Loveless and Joleen Haffner , Developing IEP Goals through Visual Arts 

• Sherrl Boese and Tonl Dort, Developing IEP Goals through Music 

• Joleen Macy Thompson and Bobbie Koen, Developing IEP Goals through Storytelling 

• Bonnie Burnslde and Kay Mart1ne2, Developing IEP Goals through Movement 

ASSIGNMENT: 

Plan, coordinate and implement a participatory inservice presentation with a focus on using the arts to 
develop IEP goals and objectives, 

PRODUCT: I EP Goals and Objectives , a Related Arts Approach. 



November 1 3, 1 987, 6:00 pm to 9:00 pm - 3,0 hours 
November 14, 1987,9:00 am to 4:30 pm -JJL hours 

10.0 hours of training 

TOPIC: Drama for the Classroom and the Art of BooV Movement . Drama training focused on giving 
participants experience in the use of drama as a tool for motivation: to include how to use drama and 
movement as a way to enhance self esteem; to look at similarities and differences of each other and to 
Integrate role playing as an approach to problem solving. The Art of Body Movement focused on giving 
participants basic experiences in dance as a free creative art activity for the purpose of developing 
their own creativity and providing them with materials for educational use. Movement problems were 
presented for solutions and participants learned how to improvise In studies of movement In: sound, 
sight, action and relating to others In the environment, 

INSTRUCTORS: 

• Prlscllla Sanvllle, MA, presented on drama for classroom use 

• Barbara Mettler , BA, pioneer and author of books on Creative Dance and the art of body 
movement 
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READING ASSIGNMENTS 

1. The Language of Movement by Barhara Mettler 

2. The Art of Bo oV Movement by Barbara Mettler 

3. Improvisatio n: The Most Creative Approach to Dance by Barbara Mettler 

4. A Drama Lesson by Diane Carp and Bethany Clay 

5. Whv Drama by Prlscllla Sanvllle 

III. December 4, 1987,5:30 pm to 9:30 pm - 4 hours 
December 5, 1987, 8:30 am to 4:30 pm hours 

12 hours of training 

TOPIC: Creative Arts Therapies - A Spectrum of Expression . Training was interfaced with the Art 
Therapy Symposium presented by the Kansas Art Therapy Association. The featured speaker on Friday 
evening was Kathryn Zerbe, MD, on "The Mother and Child: A Psychoblographlcal Portrait of Mary 
Cassatt", providing Insight Into the development of a woman artist. 

Saturday presentations featured presentations on: "The Therapeutic Impact of Contour Drawing" by R. 
Ault, K. Kerstenbrock and B. DeSota; participatory workshops on Movement, Storytelling and Music by 
DRCs and on Visual Arts, Drama, Creative Writing and Movement by Mennlnger Foundation Activity 
Therapists and Washburn University professors. 

PRESENTER/INSTRUCTORS: 

• Charles Anderson, BA, ATR 

• Robert Ault, MFA, ATR, HLM 

• Sherrl Boese, MME 

• Bonnie Burnside, MME 

• LaneChazdon, RMT-BC 

• Maureen Craighlll-Moran , MA 

• Brenda DeSota , MS Candidate 

• Tonl Dort, MA 

• Joleen Haffner, MS, MS 

• Tammy Herl.BA 

• Charmaine Hodges, RMT-BC 

• Leigh Humphries, BA 

• Kim Kerstenbrock , MS Candidate 

• Bobble Koen, MA 

• Sharon Loveless, MS Ed 

• Kay Martinez, MA, MS, ATR 

• Roger Nyfler, BA, RDT 

• Joleen Macy Thompson , MS 

• Debra Wilde, BS 

• Kathryn Zerbe, MD 



READING ASSIGNMENTS 

1 . "Developmental Stages in Children's Thinking and Art", Robert Ault article comparing Piaget 
and Lowenfeld. 

2. "Instructional Needs of Handicapped Students Transitioning from Institution-Based to Public 
School -Based Special Education Services", Kansas State Department of Education ( KSDE) article 

3. "Poetry as Healing Ideas", Creative Writing handout by Debra Wilde 

4. "The At Risk Student in Kansas information and facts", KSDE article 

5. "Arts vs, Crafts" by Kathryn Zelllch 

6. "Storytelling Handouts" by Sherrl Boese, Tammy Herl, Joleen Macy Thompson and Bonnie 
Burnside 



IV. ' January 17, 1988, 2:30 pm to 8:30 pm -5.0 hours 

January 18,1988,9:00 am to 3: 30 pm hours 

1 1.5 hours of training 

TOPIC: Ar ts Celebration for Sneclal People . This training experience provided a personnel training 
session for 32 teachers and paras, as well as experiential sessions In Music, Visual Arts, Movement 
and Storytelling for 218 Southwest Kansas special needs students. This entire event was planned, 
coordinated and Implemented by the coordinator and DRCs of the KARTS program. This was an 
Invaluable hands-on experience for the trainees and provided a much needed and valuable resource for 
special students and their teachers. All DRCs received supervision of and technical assltance for their 
personnel training and experiential demonstration sessions with special students, by the coordinator 
and/or director. 

INSTRUCTOR/PRESENTERS: 

• Maureen 'Jraighill-Moran coordinated, planned and budgeted a festival with DRCs, facilitated 
the 2-day event, and provided supervision and technical assistance to DRCs. 

• William C. Freeman provided supervision and technical assistance to DRCs. 

• Tammy Herl , Joleen Haffner and Sharon Loveless presented visual arts. 

• Sherri Boese and Toni Dort presented music. 

• Bobble Koen and apprentices, Karen Knox and Jennifer Johnson , presented storytelling. 

• Kay Martinez and Bonnie Burnside presented movement. 

READING ASSIGNMENTS/HANDOUTS 

1 . "Key to Successful Puppetry" by Tamara Herl 

2. "Using the Sense of Smell as a Springboard to Related Arts Activities" by Tamara Herl 

3. "Related Arts with Learning Disabled: Storytelling" by Bobbie Koen 

4. "A Music Philosophy" by Toni Dort 

5. "Progression of Narrative Development", excerpts by Carol E. Westby, PhD 

6. "How to Learn a Story-— Some Suggestions" by Celia Lottridge 

7. "Enabling the Disabled Choral Singer" by Patricia Coates 

V. February 26, 1988, 7:30 pm to 10:30 pm- 0.0 hours (optional) 
February 27, 1 988, 8:30 am to 5:30 pm -JJl hours 

9.0 hours of training 

TOPIC: Evaluation of Identification and Preassessment Procedures in Kansas and DRC networking 
presentations to each other, 

INSTRUCTORS: 

• Deborah L. McVey, Field Investigator for KSDE on Preassessment 

• Maureen Cralghlll-Moran on KARTS program termination and future plans 

• William C. Freeman on KARTS program termination and future plans 

• Bonnie Burnside on music and movement 

• Toni Dort, experiential with visual art and music 

• Joleen Haffner on her progress with the school system and adm inlstrators 

• Tammy Herl, slide presentation or, her work with puppets and storytelling 

• Kay Martinez on the proposed video documentation of KARTS 

• Joleen Macy Thompson on her work with L.D. children and material from a conference on left 
brain, right brain and whole brain concepts. 
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READING ASSIGNMENT /HANDOUTS 

1 . "Right Brain/Left Brain Conference Handouts" shared by J. Thompson 

2. "KSDE Report on Evaluation of Identification and Preassessment Procedures In Kansas" by 
S. Cooley, D. McVey and K. Barrett-Jones 

3. "Drawing to Write" by Janet Olson 

4. "Look, Mom-I'm in Print" bySharyn Kane and Richard Keeton 

5. "The Light Lady" article about Jan Parenteau and Kinesthetic Imagery shared by Kay Martinez 

VI. April 7, 1988, 10:30 am to 4:30 pm - 5,0 hours 
April 8 , 1 988 , 9:00 am to 4:30 pm - 7.5 hours 
April 9, 1988, 9:00 am to 1:30 pm -AS. hours 

17.0 hours of tralr.ing 

TOPIC: The Kansas Forum on Arts with Special Needs Individuals. Training focused on awareness, 
advocacy, and access to the arts with special needs children, youth and adults. 

INSTRUCTORS/PRESENTERS: 

• Norma Canner, ADTR, presented "An Interacting and Moving Experience with the Environment: 
Knowing and Feeling through Touch, Shape, Texture, Color and Sound" and supervised DRCs 
presentations. 

• Rick Curry, S.J. , PhD. , presented "The Body as Instrument and Participatory Theatre Games", 
"Access tc Communications: Transference of Theatre Skills to the Marketplace" and "Arts 
Advocacy". 

• DRCs presented experiential related arts sessions with special needs students 
Tonl Dort 

Joleen Macy Thompson 
Joleen Haffner 
Tammy Herl 
Kay Marti nez 

• DRCs presented case studies 
Bonnie Burnslde 

Bobbie Koen 
Sherrl Boese 

• Maureen Cralghi 11- Moran provided supervision and technical assistance to DRCs 

• William C. Freeman provided supervision and technical assistance to DRCs 

READING ASSIGNMENTS/HANDOUTS 

1 . "Newsletter of the National Theatre Workshop of the Handicapped" 

2. "Using Related Arts to Enhance Learning" by Tamara Herl 

3. "John: A Case for the Learning Disabled; Piano Lessons and the Mid- line Crisis" by Sherri 
Boese 

4. "IEP Goals and Objectives for Randy" by Bonnie Burnslde 

5. "Studying Music's Role In Child Development" by Tom Cohen 

6. "Stimulating Sounds and Vocalization through Body Movement and Rhythm with Hospitalized 
Children" by Norma Canner 

7. "The Experience of Touch: Research Points to a Critical Role" by Daniel Goleman 

8. "Dancing Shadows: Exploring Body Image and Developing Gross and Fine Motor Skills" 
by Kay Martinez 



VII. May 6, 1988, 8:30 pm to 10:00 pm - 0,0 hours (optional) 
May 7, 1988, 8:30 am to 5:30 pm - M hours 

9.0 hours of training 
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TOPIC: Communication through Music . Training focused on the termination process, exploring through 
music and visual arts the difficult task of letting go and going forward. 

INSTRUCTOR: 

• Ken Bruscia, PhD, RMT, CMT 

READING ASSIGNMENTS/HANDOUTS 

1. "Portrait of the Child as a Young Artist" by Jacqueline Goodnow 

2. "What Your Child's Art Is Telling You" by Stewart Alter 

3. Motivational Handouts on Creative Writing shared by Joleen Macy Thompson 

4. George Latshaw Puppet Instructions shared by Tamara Herl 

VIII. June 15, 1988, 6:30 am to 5:30 pm - 8,5 hours 
June 16, 1988, 9:00 am to 5:00 pm - 8,0 hours 
June 17, 1988, 9:00 am to 5:30 pm - 8,5 hours 
June 18. 1988, 8:30 am to 4:30 pm - 8.0 hours 

33,0 hours of training 

TOPIC: Special Education Categorical Areas and How the Related Arts Can Impact Them . Training 
focused on the KARTS program , DRCs' future and all areas of special education the DRCs might be able to 
impact. 

INSTRUCTORS: 

• Raylene Heitman, Director of Lamb Early Childhood Preschool, on developmental approaches for 
arts in preschool 

• Woody Houseman, PhD on gifted education and the arts value to enhancing learning 

• Chuck Tyrrell on transitional community work settings for special needs children as they 
prepare to leave the public education system 

• Nancy D assett (Mann) on the value of the arts for deaf/blind children with a case study on a 
deaf/blind girl 

• Floyd Hudson, PhD, provided a lecture and on-site visit to the University of Kansas Medical 
Center's Lab School for the Learning Disabled 

• William C, Freeman, MA, ADTR, presented program closure through the movement process 

• Placido A. Hoernicke EdD, on pre- vocational /vocational and transitions the arts can provide 

• Frances E. Anderson, EdD, ATR, on research, literature review and how the KARTS program data 
can impact child and arts programming change 

• Bonnie Rubinow, on marketing and professionalism for the teacher /consultant 

• Pat Gal lager , PhD, on "Photography Made Fun for All Children" 

• Maureen Craighlll-Moran, MA, program closure through a group clay process, "Making New 
Forms from Old" and final DRC evaluations 

READING ASSIGNMENTS/HANDOUTS 

1 , "Characteristics of Persons with Disabilities", handout provided by YSA 

2, "Marketing Yourself as a Consultant" by Bonnie Rubinow 

3, "General Vocational Training Information and Work Samples Instructions" 
by Placido A. Hoernicke 

4, "Least Restrictive Environment", KSDE handout 

5, "A Clearing in the Field of Vision" by Lisa Harbatkin 

6, "A Review of the Published Research Literature in Arts for the Handicapped" 
by Frances E, Anderson 

7, "There's a Fly in Your Soup" by Tom Turpin 

8, "Distinctive Competence: A Marketing Strategy for Survival" by Thomas Nell 
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THIRD YEAR SUMMARY OF KARTS TRAINING 



October 23,24, 1987 
November 13, 14, 1987 
December 4, 5, 1987 
January 17, 18, 1987 
February 26, 27, 1988 
April 7-9, 1988 
May6,7, 1988 
June 15-18, 1988 



10.0 hours 
10,0 hours 
12,0 hours 
12.0 hours 

9,0 hours 
1 7.0 hours 

9,0 hours 
33.0 hours 

1 12.0 hours of training 



THREE YEARS TOTAL HOURS OF TRAINING 



FIRST YEAR 
SECOND YEAR 
THIRD YEAR 



100.00 hours 
160.75 hours 
UZQQ. hours 
372.75 hours of training 
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FINANCIAL STATUS REPORT 

(Short Form) 
(Follow instructions on the back) 



1 . Federal Agency and Organizational Element 

US WM^W^^ation 
Office of Sp. Ed. & Rdhab. Services 
Personnel Prep for the Ed of the Handicapped 



2. Federal Grant or Other Identifying Number Assigned 
By Federal Agency 



(^08530251 



OMB Approval 
No. 

0340-0039 

29-R0218 



3. Recipient Organization (Name and complete address; including ZIP code) 

Kansas State Department of Education, Special Education Administration 
120 East Tenth, Topeka, KS 66612 



of 



pages 



4. Employer Identification Number 
48-602-9925 



5, Recipient Account Number o« Identifying Number 

Project #029JH70022 



8. Funding/Grant Period {See Instructions) 
From: (Month, Day, Year) 

10/1/85 



To: (Month, Day, Year) 
12/31/8SV 



10. Transactions: Jjfc rtn , . . 

Cb 90 day no-cost extension 
was granted 8/26/88) 

a Total outiava li>L yf 64,742.00 

Inclu§es° u flfllrect cost 2nd yr 78,958.00 

3rd yr 87,960,00 



b. Recipient share of outlays 



c, Federal share of outlays 



6. Final Report 

££j Yes □ No 



7. Basis 

£)Caah □ Accrual 



9. Period Covered by this Report 
From: (Month, Day, Year) 

10/1/87 



I 

Previously 
Reported 



$143,700.00 



0.00 



$143,700,00 



To: (Month, Day. Yearf 

12/31/88 * 



II 

This 
Penod 



$87, 960. CO 



0.00 



d. Total unliquidated obligations 



$87,960.00 



in 

Cumulative 



$231,6PJ.OO 



0.00 



e. Recipient share of unliquidated obligations 



f. Federal share of unliquidated obligations 



g. Total Federal share ( Sum of lines c and f) 

grant 



h. Total Federal funds authorized for this fe>ft$90 period 



Unobligated balance of Federal funds (Une h minus line g) 



11. Indirect 
Expense3rd 
Tntal G 



a Type of Rate (Place "X" in appropriate box) 

□ Provisional Q Predetermined 




$231,660.00 



0.00 



0.00 



0.00 



$231,660.00 



87,960.00 



$143,700.00 



& Final 



□ Fixed 



c. Base $ 81,444.00 



d. Total Amoont$ 6,516.0> Federal Share$ 6,516.0 ) 

3ii7.ifin.nn si7 t ifin.Q) 



12 ' feg?s%ion MaCh . anV e * planation * necessary or information required by Federal sponsoring agency in compliance with governing 

*Line item 10(i) was expended in the previous two funding periods. All federal 
dollars for this project have been expended. See attached financial reports 
from 1985, 1986, 1987, 1988. 



1 3. Certification: I certify to the best of my knowledge and belief that this report is correct and complete and that all outlays and 
unliquidated obligations are for the purposes set forth in the award documents. 



Typed or Printed Name and Title 

Gilbert Kemnitz, Director, KSDE Agency Budgeting & Programs 



Signature of Authorized Certifying Official 



\/ -C '. .<t.-: 4 



— zr 



Telephone (Area code, number and exten^on) 
913/296-3263 



Date Report Submitted 



Previous Editions not Usable 

Report prepared & submitted by 
Jlaureen Craigfu 11-Moran, Gfoordinator 



Standard Form 269A (REV 4 88) 
PreuMwJ by OMB Circulars A.I02 and A-uo 




date I % 



22 



FINANCIAL STATUS REPORT 

(Short Form) 

Please type or print legibly. The following general instructions explain how to use the form itself. You may need 
additional information to complete certain items correctly, or to decide whether a specific item is applicable to this 
award. Usually, such information will be found in the Federal agency's grant regulations or in the terms and 
conditions of the avard. You may also contact the Federal agency directly, 
[tun Entry Item Entry 



l P 2 and 3. Self-explanatory 

4 Enter the employer identification number 
assigned by the U.S. Internal Revenue Service. 

5. Space reserved for an account number or other 
identifying number assigned by the recipient. 

6. Check yes only if this is the last report for the 
period shown in item 8. 

7 Self-explanatory. 

8 Unless you have received other instructions from 
the awarding agency, enter the beginning and 
ending dates of the current funding period. If this 
is a multi-year program, the Federal agency 
might require cumulative reporting through 
consecutive funding periods. In that case, enter 
the beginning and ending dates of the grant 
period, and in the rest of these instructions, 
substitute the term "grant period" for "funding 
period." 

9. Self-explanatory. 

10. The purpose of columns, I, II and III is to show the 
effect of this reporting period's transactions on 
cumulative financial status. The amounts 
entered in column I will normally be the same as 
those in column III of the previous report in the 
same funding period. If this is the first or only 
report of the funding period, leave columns I and 
Ii blank. If you need to adjust amounts entered 
on previous reports, footnote the column I entry 
on this report and attach an explanation. 

10a. Enter total program outlays less any rebates, 
refunds, or other credits. For reports prepared on 
a cash basis, outlays are the sum of actual cash 
disbursements for direct costs for goods and 
services, the amount of indirect expense charged, 
the value of in-kind contributions applied, and 
the amount orcash advances and payments made 
to subrecipierts. For reports prepared on an 
accrual basis, outlays are the sum of actual cash 
disbursements for direct charges for goods and 
services, the amount of indirect expense 
incurred, the value of in-kind contributions 



contributions applied, and the net increase or 
decrease in the amounts owed by the recipient for 
goods and other property received, for services 
performed by employees, contractors, 
subgrantees and other payees, and other 
amounts becoming owed un .er programs for 
which no current services or performances are 
required, such as annuities, insurance claims, 
and other benefit payments. 

10b. Self-explanatory. 

10c. Self-explanatory. 

lOd. Enter the amount of unliquidated obligations, 
including unliquidated obligations to subgran- 
tees and contractors. 

Unliquidated obligations on a cash basis are 
obligations incurred, but not yet paid. On an 
accrual basis, they are obligations incurred, but 
for which an outlay has not yet been recorded. 

Do not include any amounts on line lOd that have 
been included on lines 10a, I re. 

On the final report, line lOd n st be zero. 

lOe, f, g, hand i. Self-explanatory. 

11a. Self-explanatory. 

lib. Enter the indirect cost rate in effect during the 
reporting period. 

11c. Enter the amount of the base against which the 
rate was applied. 

lid. Enter the total amount of indirect costs charged 
during the report period. 

lie. Enter the Federal share of the amount in 1 Id. 

Note: If more than one rate was in effect during the 
period shown in item 8, attach a schedule 
showing the bases against which the different 
rates were applied, the respective rates, the 
calendar periods they were in effect, amounts 
of indirect expense charged to the project, and 
the Federal share of indirect expense charged 
to the project to date. 



SF 269A (4- 88. BduK 




KANSAS ARTS RESOURCE TRAINING SYSTEM 3rd Year Final Report 



FINANCIAL STATUS REPORT 

(Follow instruction* on the back) 



3. RECIPIENT ORGANIZATION (Nam* and complil* <ia*Jriu. inthdino t\V eodt) 

Kansas St^te Department of Education 
Division of Special Education 
120 East 10th 

Tojieka, KS _6661M103 

id, " " 

"""""" ^ }a) 



I. FEDERAL AGENCY ANO ORGANIZATIONAL ELEMENT TO WHICH REPORT IS SUBMITTED 

US Department of Education/AMPS 

Spec ial E ducat ion & Re h abilitation/Personnel Prep. 



2. FEDERAL GRANT OR OTHER IDENTIFYING 
NUMBER 

G008530 251 



4. EMPLOYER IDENTIFICATION NUMBER 

48-602-9925 

V" 



PNOGRAMS/FUNCTIONS/ACTIVITIES ► 

a. Net outlays previously reported 

b. Total outlays this report period 

c. [,c.a; Program Income credits 

d. Net oi'llays this report period 
(Isine h minus line c) 

e. Net outlays to date 
(Lint a plu$ line d) 



f. l,ts$: Non Federal share of outlays 

B. Total Federal share of outlays 
(Line e minus line f) 



h. Total unliquidated obligations 

i. Less: NonKodcral share of unliquidated 
obligations shown on line h 



J. Federal share of unliquidated obligations 
k. Total Federal share of outlays and 

unliquidated obligations for 3rd year 

1. Total cumulative amount of Federal funds 

authorized for 3rd year 



II. 

INUIHM'.T 
FX PEN lit 

For 3rd Year 



Personnel 



69,369.00 
47,669,00 



0. 



47,669.00 



117,038.00 



0. 

117,038.00 
0. 

0. . 
0. 

47,669.00 
* 47,670.00 
+ 1.00 



PROJECT/GRANT PERlOO tStt imfrurliom) 
FROM {Month, dav, vtat) 

Oct. 1, 1985 



5. RECIPIENT ACCOUNT NUMUER OR IDENTIFYING NUMBER 

^Project mmimz 

9. 



TO {Month. d*y, y«ar) 

*Dec. 31, 



OMB Approved 
No. 0O-RO180 

29-R0218 



* FINAL REPORT 



GE OF 



7. UASth 



1 PAGE? 

| '| Accnu/.i 



PERIOD COVERED BY THIS REPORT 



STATUS OF FUNDS 



FROM (A, on, A, day. yrar) 

Oc t, 1 f 1987 



I TO {Month, day, *tar) 



Fr 



ringe Benefits 



ersonnel Travel 



$ 12, 513. 00 
6,557.00 



0. 

6,557.00 



19,070.00 



0. 

19,070.00 
0. 

0. 
0. 

6,557.00 
6,586.00 
+29.00 



in. Unobligated balance »l Federal binds 

•. TVI'K Of HATt 

(I'lnet "X" in appropriate box) | | PROVISIONAL [ ) f'MHH. TtliMiNIO ft ) final 
l> HAT! I c IIASI 

8% of direct cos); $81,444.00 

12, IU,M AUKS'. Attack any t x j<fa nuiioni dttmtii 



$ 11,888.00 



4,103.00 
0. 



4,103.00 



15,991.00 



0. 



15,991.00 
0. 



0. 



0. 



4,103.00 
4,055.00 
(-48.00) 



d TOTA1 AMOUNT 

$6,516.00 



l 



• . I FDtMAL SIIAIIE 

$6,516.00 



" *a 90 day no-cost extension was granted on 8/Zb/88. 



7m in/Total indirect for 3 yearsUs X $214', 4yy = $1 7, 160. 00 



(d) 



Equipment 



821.00 



0. 



0. 



821.00 



0. 
821.00 



(*) 



Si'ppl ies 



2,417.00 



2,021.00 



0. 



2,021.00 



4,438.00 



0. 



4,438.00 
0. 



0. 



0. 
0. 
0. 



13. CLHTIMCATIUN 

I cemly to tbo best ol my knowledge and be- 
lief Dial Ibis lepoct is coned and complete and 
thai all outlays and unliquidated obligations 
are for llio purposes set fortb in tbc award 

documents. Prepared & submitted by 
Mauree n Cra i cjhi 1 1 -M oran 



Proyram Coordinator 



0. 



i 



0, 

2,021.00 
2,028.00 



+7.00 

A i 



(I) 



Other 



Dec 1 \ iwa... . 



TOTAL 
(0) 



$ 36,047.00 



21,094.00 
0. 



21,094.00 



57,141.00 



0. 

57,141.00 



0. 



0. 

0. 

21,094.00 
* 21,105.00 
+11.00 



SIGNATURE OF AUTHORIZED CERTIFYING 
OFFICIAL . 



TYPED OR PRINTED NAME AND TITVE 



•// I I / ' u . 



'Gilbert Kemnitz, Director Agency 
7 "T^d^^tirg^Trbgrani^ ~ 



$ 133,055.00 
81,444.00 
0. 

81,444.00 
214,499.00 
0. 

214,499.00 
0. 

0. 
0. 

81,444.00 
* 81,444.00 
0. 



DAI E RII'OIIT 
SUUMITirD 



Ttl.t I'llOMl (Amii-nU; 
iiiimImt mill vtttn^ivii) 



913/296-32 &3 

TANDAMI) t OHM 7d'l it /M 



9 

ERIC 



BEST COPY AVAILABLE 



n r ■ 



7 



Karts 



1 I 



FINANCIAL STATUS REPORT 

(Follow instructions on the back) 



3. RECIPIENT ORGANIZATION {Nairn and tompltti addntt, including 'IIP todt) 

Kansas State Department of Education 
Division of Special Education 
120 Last 10th 

Topeka, KS 6GG12-1103 

ioT" 



PROGRAMS/FUNCTIONS/ACTIVITItS ► 



a. Net outlays previously reported 

b. Total outlays this report period 

c. Lest .* Program Income credits 

d. Net oittlays this report period 
(/.trie 6 fin' n us Jin* c) 

t Net outlays to date 
(Line a plus Jin* d) 



M 



Personnel 



$ 30,013.33 



30, 703.42 



f. Less! Non Federal share of outlays 

K Total Federal share of outlays 
(Line t minus lint f) 



h. Total unliquidated obligations 

i. Lets: Non-Federal shaio of unliquidated 
obligations shown on line h 



0.00 



3S,7o5.12 



09,369.27 



0.00 



69,369.27 



|. Federal share of unliquidated obligations 

k. Total Federal share of outlays ai)d 

unliquidated obligations 'Or Ffld year 

I. Total cumulative am 



Total cumulative amounl of Fedeiol funds 

authorized for 2nd year 

in. Unobligated balance of Federal funds 



n 

IMOIRfCT 
£XfUJ,St 



i. Type of hate 



0.00 



0.00 
0.00 
3u,7i)j.42 
3a, 7%. 00 

* ,5a 



I. FEDERAL AGENCY AND ORGANIZATIONAL ELEMENT TO WHICH REPORT IS SUBMITTED 

U.S. Department of Education/AMPS 

Sp ecial Educ. and Rehabilitation/Personnel Preparatio 



4. EMPLOYER IDENTIFICATION NUMBER 

48-602-992D 



2 ' L? 0 .f R £i 0RANT 0H 0TMER IDENTIFYING 
fix. MOER 



G008530251 



5. RECIPIENT ACCOUNT NUMDER OR IDENTIFYING NUMBER 

Project. 0O29KH5O51 



PROJECT/GRANT PERIOD (So .n.lru. <-«.«.) 



FROM {Uontk, day, ytar) 

October 1, 19&G 



TO \H**ik, day, ¥ tar) 

September 30, 1933 



STATUS OF FUNDS 



OMB Approved 
No. Q0-R018O 



29-R02 



6. FINAL REPORT 

□ V" El NO 



3 



PAGE OF 



1 



1 



PAOI 



7. UASIS 

H CASM 1*1 ACCRU/ 



PERIOD COVERED BY THIS REPORT 



FROM {ManiK. day, V tar) 

October 1, 1936 



TO {Mtntk, day, ytat) 

September 30, 19G7 



Fringe Benefits 



% 5,634. j4 



CC7C.47 



0.00 



G ,u7G. 47 



12,513.01 



0.00 



12,513.01 



0.00 



0.00 



0.00 



6,370.47 



6,333.00 
+ 4.53 



ersonnel Travel 



* 3 ,977. DO 



7,910. 6G 



0.00 



7, 910. GO 



11 1G 



0.00 



11 ,0ot>. 1C 



0.00 



0.00 



0.00 



7.910.GG 
7,910. 6G 
0.00 



(*). 



Equipment 



$021.00 



0.00 



0.00 



0.00 



321. 00 



0.00 



321.00 



0.00 



0.00 



0.00 



0.00 



0.00 



(I ''" C \" X " in a WropriaU box) Q PhO.iC'ONAl |Oj PftEOETERMINEO [_ J FINAL □ FIXEO 



b HATE 

o% of direct cost 

It. HIMA1K5: Attach (l|4«M(foM d,,„,J 



t. U\SE 



n/A 



* JOTAl. AMP.VHT 

*a ,343 , 7'j 



.. FEOEHAL SHARE 

$5,840. 75 



0.00 



IJ. CERTIFICATION 

I certify lo the best ol my knowledge and be- 
lief that this report Is correct and complete and 
that all outlays and unliquidated obligations 
are lor the purposes set forth In tho award 
documents. 



JA9 in, *Tota1 direct and indirect of 2"T7caT~ ; Hi7TrwrTre^ 77t '■■m ' -v- ,»n ,n v~, > r— ; —tft ; 

j *'o,jju.ii ipoiic out ot iji/o/Juu.OO allocated anu sent to t.SU 



Suppl ies 



$ 1.596.M 



0.00 



319.67 



2,416.51 



0.00 



2,416.51 



0.00 



0.00 
0.00 



319.67 



GIG. 20 



(I) 



Other 



$17,302.27 



18,745.14 



0.00 



13,745.14 



36,072.41 



0.00 



36,072.41 



0.00 



0.00 



O.CO 



13,745.14 



-3.47 



JL 



18,752.14 



+ 7.00 



SIGNATURE OF AUTHORIZED CERTIFYING 
OFFICII 




(2nd yr direct cos 
73.109.36 



TOTAL 
<0) 



(1st yr direct co 
* 59.946. 00 



0.00 

73,109.36 '4 



133,005.36 . 



0.00 



TYPED OH PRINTED NAME AND TITLf 

Gilbert Ker.initz 

Pi rector, Agency Budgetin g a Prograr 



133,05j.3G 
_ 0.00 
0.00 
0.00 

73,109.36* 

—73,110-. 00 
Left.attcr 2nu yr, 
total direct zo+A 



DATE NEI'OKT 
SUBMITTED 



3/1/1 



TELEPHONE (A nut code, 
numhvr mul vztcn Jon) 

. 913/2;96-3:-C3 



7. AccounJ i ng^TANDAno ro«M ia u /• » 

for sole source contract." ]\ &jJiMj ^ Ca^)M- >Uo._ 



9 

ERIC 



t\A£Tb 1 ejects 



4 



HNANCIAL STATUS REPORT 

(Fotlow instructions on *A« 6oWtJ 



*fl£CIHCNT ORGANIZATION |Mni •«! e#«fJ«U *44t— t inttnding ZIP cod*) 

Kansas State Department of Education 
Special Education Administration 
120 East Tenth 

Tiineka. Kansas 66*j1? . 



PROGRAMS/FUNCTIONS/ACTIVITIES * 
t outlayi previously reported 



M 



PERSONNEL 



Total outlays this report period 



C; Lm s Program Income credits 

d. Net outlays this report period 
[t Ant b mmui line e) 



& Net outlays to date 
(Lint a ptu* lint d) 



t L n$:Hon ' ' tl share of ouUays 



8 Total Federal jre of outlays 
(Line $ nxnut line f) 



"otal unliquidated obligations 



U$$: Non-Federal share of unliquidated 
obligations shown on line h 



i Federal share of unliquidated obligations 



k. Total Federal share of outlays and 
unliquidated obl igations 

I. Total cumulative amount of Federal funds' 
authorized 



m. Unobligate d balance of Federal funds 



it. 

IHOinCCT 



30.613.85 



3Q t 613.65 



30,613.85 



30,613.85 



30.613.fl5 



30.613.00 

LJ5) 



I. FtDMAL AC^C. *MD OAQAMZATIONAL CUMCNT TO WMICiTHf PORT IS SUlMlmS 

U.S. Department of Education - AMPS 

Speical Education & Rehabilitation/Perrsonnel P reparatinJ G0085 10251 

4. EMPLOYER IDENTIFICATION NUMICR * ^ ^ WUoO 30431 

48-602-9925 



FROM Ut. tit) 

October 1. 1985 



PROJECT/QUANT rtRloD (8t$ (*4trM*tU**) 



% RtCintNT ACCOUNT NUMBM OR 10 1 NT I Hi NO NUMMCR 

Project I029KH5051 



TO (H*ntk.i4 ¥ . ftr) 

September 30. 1986 



STATUS OF FUNDS 



(b) 

FRINGE BENEFITS 



0 



5,634, 54 



5,634 .5/1 



5,634 .5/* 



5.634.54 



5,634.5^ 



>. 635.00 



M PERSONNEL 
TRAVEL 



3.977.50 



3,977.50 



3,977,50 



3,977,50 



EQUIPMENT 



821.00 



821,00 



821.00 



-3,977,50 



3.970^0 



a. TYPE OF RATE 

(PhCi "X" in cmopHaUbox) [J PROVISIONAL g] REDETERMINED Q FINAL \J F1XEO 




b. RATE 



0% 



c. BASE 

N/A 



d. TOTAL AMOUNT 

■ *4796,00, 



t. FEDERAL 9 HARE 



821.00 



OMB Approved 

No. 00-noieo 

29-R0218 



* FINAL REPORT 

□ YES 0 NO 



PACE Op 
1 1 PAGES 



FROM fc r , r**r) 

October 1, 1985 



PERIOD COVtRCO IV THIS RCPORT 



7. RASIS 

Q CASH Q ACCRUAL 



TO <tf««U.rf«r. r<«r) 

September 30. 1986 



SUPPLIES 



13. CliniriCATloN 

I certify to tha best of my knowledge and b* 
liar thai this report Is correct and complete and 
that all outlays and unliquidated obligations 
are for tha purposes set forth In the award 
documents. 



1,596.84 



1,596,84 



1,596.8 4 



0 



1.596,84 



JU5 96.84 



1.603. 00. 



6*16 



(I) 



OTHER 



17,302.27 



17.302.27 



17,302.27 



17,302.27 



-17.302.27. 



17, 296. Op 



SIGNATURE OF AUTHORIZED CER TIRING 
OFFICIAL r * 71 



TYPED OR PRINTED NAME AND TITLE 

Hi 



- 0 ° r STANttA4o — 



\JhtAAu J!&d& $ j$& il An t di-u V rutJr 



TOTAL 

(0) 



59,946.00 



59,946.00 



59,946.00 



59.946.00 



59,946. 0Q 



* PLUS 
59,946.00 XN PIREC1 



n 



DATE REPORT 
SUBMITTED 



TELEPHONE (Area t*d$ % 
number and exUmim) 

/ ■ " 



= .^.^w FORM H* (Mil 
frttcrib^f by OHc* or Minittnunt and 0udt«t 
Clf.^No. A-1I0 



9 

ERLC 



PRELIMINARY 



1 '/ft ) K AfrT> 



FINANCIAL STATUS REPORT 

fFeUev m$truetum» e* (Ae hack) 



S. MCI ft (NT ORGANIZATION iMnm, terfaJi M X/f 

Kansas State Department of Education 
Special Education Administration 
120 East Tenth 
Topeka, KS 66612 



October 1, 1985 



10. 



PROGRAMS/FUNCTIONS/ACTlVrTIES 



a. Net eutleyt previously reported 



b. Total outlay* thta raport parted 



c. L*m$ : >DfTim loccxna cmJrts 



Personnel 



17,983.00 



- 0 



L PUKJlAt JMMMCT AMD OaOAHJlATOMAL tUMlNT TO WHICH BKrORT tl lUSMITTtO 

U.S. Ctepartment of Education - AMPS 
Steoal Etijcatkn & feh^ilitatjm/ferHTTiBl Pnmratian 



4. CMPtOTtR IDfMTWKATIOfl NtMMCR 

48-602-9925 



2. riDCRAl OJUHT Oft OTHCR lOCMflFYINQ 
NUMMK 



QOO8530251 



ft. «t CIPltHT ACCOOHT NUUetR OK lOCNTlfTlMQ HUH a CM 



PROICCT/RRANT PI WOO |f«j iw(rw<Mi! 



Project #029KHfS051 



TO \Mm*K 499, 9m*) 

September 30 , 1986 



OMB Approvad 
No. BO-WMBO 

29-R0218 



1 FINAL RtPORT 

Qvp g no 



PAcrs 



7. BASIS 

£) CASH Q ACCRUAL 



rt moo coram ar this at pom 



STATUS Of FUNDS 



fROM iM.uL i«r. iMfl 

October 1, 1965 



TO (N««a, 4»t. vmtI 

June 30, 1986 



Fringe Benefits 



3,194.27 



^Personnel 
Travel 



- 0 



3,234.17 



(*) 

Equipment 



- 0 - 



821.00 



Supplies 



1,098. 61 



- 0 



m 



Other 



7,163.84 



TOTAL 

(9) 



0 - 



33,494.89 



d. Net outlay* thta report parted 
(Lt*a b mi*m tin* a) 



17,983.00- 



3,194.27 



3,234.17 



821.00 



1,098.61 



7,163.84 



33,494.89 



a. Nat outlay* to data 
(Lvu a pint Ims d) 



17,983.00 



3,194.27 



3,234.17 



821.00 



1,098.61 



7,163.84 



33,494.89 



f . l+*t : Non-Fedaral lhara of outiays 



- 0 - 



- 0 - 



g. Total FadaraJ than of outJay* 
(Lin* 9 mtmti I ma f) 



17,983.00 



3,194.27 



3,234.17 



821.00 



h. Total unliquidated obltpttena 



- 0 - 



0 - 



i. L**f : Non- Federal than of unequWated 
obUf attent ahuwn on Una h 



0 - 



0 - 



- 0 - 



Federal lhara of unliquidated obWiattocw 



- 0 



0 - 



- 0 - 



K. Total Federal then of outlay* and 
unliquidated obUgattent 



17,983.00 



3,194.27 



3,234.17 



821.00 



I. ToUl cumulative amount of Federal fundi 
authorized 



32,080.00 



5,039.00 



3,500.00 



821.00 



m. Unoottfeted balance of Federal funda 



INtHetCT 
CXttMS* 



14,097.00 



1,844.73 



a. Tfft of RATI 

(FUm m X" m wrprwpriaU •+*) Q PMOVWOMAi. g) PRtl ttT IRVtHtP Q rrNAL Q PIXCD 



265.83 



0 - 



a. eATt 

81 



12. ffiyAmO: AUmk «•« mpit 



N/A 



a. TOTAL AMOUNT 

*$4,796.00 



A. PtDCRAi aHAItl 

+$4,796.00 



aunittHi w jLth third year QrTtirinticn Pent trier to first year's final report, 



.'♦•-iw inclLries enly first nine (9) ninths of project. 



U, CtltTTfKATTON 

I certify to the best of my knowledge 
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Abstract 

During this final year of training the DRCs received 112 hours of 
instruction by way of 19 instructional days and 17 different 
workshops. Five of these workshops over 10 days provided the DRCs 
with opporunities for direct training in giving professional 
presentations. With only one exception there was a constant steady 
pattern of increase in the Process Measures after DRC training over 
all the workshops and training sessions during the third year of 
KARTS. The range was from a score of zero increase on Ability to 
Internalize the Process (Learning Disabilities Workshop-June 16) to a 
high of 59% on Knowledge Level of Workshop Topic- ( Art of Body 
Movement and Drama in the Classroatt-November 13 and 14,1987) . The 
average increase after training for each item on the Process Measures 
for each workshop was at least 13.2%. 

The 9 workshops that had content measures showed steady increases in 
DRC posttest scores that ranged from none to 100%. In only two 
instances were there decreases in the DRCs Posttest scores (one DRC on 
the Gifted Education Test-June 15, 1988 and one DRC on the Learning 
Disabilities Test on June 16, 1988). The average increase for the 
DRCs on the Workshop Content Assessment Posttests was 46.5%! (And this 
mean score includes the 2 minus scores cited above). 

These "hard figures" substantiate the more subjective assessments made 
by the KARTS Director, Mr. William Freeman, the KARTS Coordinator, Ms. 
Craighill-Moran, Dr. Nancy Brooks-Schmitz , the third party evaluator, 
and the 5 member evaluation panel of experts. The DRCs themselves 
reinforced the "quality training aspects" of the KARTS project in 
their own final evaluations. They perceived the major strengths of 
the KARTS program as: 

1. In-depth hands on training with "the experts". 

2. The opportunity to receive training over an extended 3 year period 
that was definately "in depth". 

3. Personal and professional growth as a result involvement with the 
arts. 



4. increased special education training and hands on experience with 
students who had a variety of handicapping conditions. 

5. An increased understanding of the power of the arts and how they 
can be interrelated. 

6. The development of a network of like-minded persons who are 
committed to the arts for special needs persons. 

Several issues that limited some aspects of the KARTS project were 
also discussed and suggestions for modifying the model were made. 
Clearly the in depth, quality aspect of training in the arts and in 
fine tuning these skills in working with handicapped students has been 
achieved. Additionally, there is now a professionally trained cadre 
of experts strategically located across the state of Kansas. 

The success and uniqueness of the KARTS pr o gra i has been due to the 
use of: "the experts" tor training; the Multilevel, multifaceted 
evaluation strategy used throughout; the strong abilities and 
conmtnent of the Coordinator, Ms. Maureen Craighill Moran and the 
Director, Mr. William Freeman; and the dedication of the EBCs that 
"hung in there" for the three year stretch. It was the exceptional 
talents of Ms. Craighill Moran, spurred on by Mr. Freeman's < i — i 1 ■■ nl 
to excellence and professionalism that enabled a herculean project 
such as KARTS to succeed. 
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Evaluation instruments used included both formal assessment tools, 
informal observations by nationally recognized arts, evaluation, and 
special education specialists, subjective assessments by the DRCs 
themselves, and photographic and video documentation. Examples of all 
formal assessment tools are included in the appendix of this report. 
A brief description of each tool will be included here. 



Workshop Participant Evaluation Form (WPE) : This form consists of 16 
forced choice and open ended items. It poses questions about the 
workshop objectives, materials, staff, needs, structure, media, future 
needs, time, methods, pacing of instruction, learning climate, 
scheduling, usefulness of information, reasons for attendance, and 
overall assessment of the workshop. This form was used for all 
workshops . 

Needs Assessment-Pre and Post Workshop Training yNA) : A needs 
assessment was developed to identify existing ezqpertise of DRCs in 
special education, art, music, movement, drama/storytelling (both 
personally and professionally) , problems in teaching the arts to 
students with specific handicapping conditions, and rank ordering of 
identified needs for training. At the end of all the workshop 
training for the year, a post needs assessment was administered. This 
form included the same kinds of items as the pre needs assessment, but 
also included questions about the personal and professional usefulness 
of each workshop the DRCs attended. The post needs assessment also 
asked DRCs to report if they had increased their levels of expertise 
in specific arts forms and in working with specific handicapped 
populations. A summary of responses on the post needs assessment is 
included in the appendix of this report. ( See the final report for 
KARTS, Year One, t id Year Two for the results of the needs assessment 
from the first and second year of training. ) Responses to the needs 
assessment will be discussed in detail later in this report. 
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U nobtrusive Measures ; (UM) There were two unobtrusive measures 
developed for KARTS. The first (Unobtrusive Observation Notes) 
included open ended questions about the physical set up, beginnings of 
the presentations, participant response to the material, the quality 
of performance/work produced, group process, emergent problems, 
nonverbal indicators from participants as to response/cohort level 
and nonverbal indicators from presenter as to level of expertise and 
quality of response of the group. The second was a forced choice 23 
item questionnaire (called the Worshop Presenter Form (WP)) that was 
developed for the presenter to assess the quality of the participants' 
participation in the workshop. The second measure was first used 
during the evaluator's site visit in February, 1987. This year the WP 
was used in the October and November DRC presentations/training 
sessions . 

Workshop Content Assessment (MCA) : Tests of workshop content were 
developed for the following workshops: San vi lie-Drama in the 
Classroom, Nov. 1987; Gifted Education, June, 1988; Work Transition, 
June, 1988; Early Childhood, June, 1988; Learning Disabilities, June, 
1988; Hoemicke-Prevocational/Vocational Arts, June, 1988; Anderson- 
Literature Review, June, 1°j8; Rubinow-Marketing Yourself, June, 1988; 
Gallagher-Photography, June, 1988. These wsre given immediately 
before and after these workshops. Copies or these assessment tools 
may be found in the appendix. 

Process Measures (PM) ; A measure of artistic process was developed to 
be used in concert with the content assessment tools. This PM 
consists of 52 forced choice items assessing the workshop experience 
including pre and post skill levels, commitment to the arts form, 
internalization of the artistic process, flexibility, ability to 
improvize, problem solving ability in the arts form, and transference 
of art skill mastery to use in the classroom. In an effort to 
streamline the evaluation tools Used, 10 items from the original 52 
items were used this final year only. These are the same 10 items that 
hava been reported and analyzed throughout all three years of the 
KARTS project. A copy of this PM (both the long and shortened form) 
and summaries of DRC responses on this form for the workshops may be 
found in the appeiuix of this report. 

Workshop for Teachers (WT) ; A three page form containing items related 
to the background of workshop participants their prior experience in 
attending workshops for arts with handicapped persons, and forced 
choice items related to the quality of the workshop, relevance to 
classroom use of materials, and level of skill development. The WT was 
used in the training session held in October, 1987; November, 1987; 
December, 1987; and January, 1988? to individually evaluate the DRCs 
in their professional presentations. 

Workshop Participant Form (WP) ; A brief two page form enables a 
presenter to assess the physical setup and the quality of the 
participant's responses to the mLwerial presented during a workshop. 
This was first used during the February, 1987 evaluations by the DRCs. 
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EVALUATIONS OP DRCS BY OTHER EXPERTS 

Site Visit 

One site visit was made by the evaluator. This was a three day visit 
frctn June 15-June 18th, 1988. During this visit the DRCs had their 
final three days of training and a final closing session. During this 
site visit, the evaluator did a final observational assessment of the 
DRCs and their efforts. 

During the site visit the third party evaluator noted that each DRC 
observed had made gains in the past year in their ability to 
coirmunicate, to make clear, informative, professional presentations. 
The DRCs were much better able to handle the give and take that comes 
in a session that dealt with issues on many levels including in depth 
emotional issues. 

External Experts 

Two evaluations were made of the DRCs by external experts. One was 
done by Dr. Nancy Brooks-Schmitz . Dr. Brooks-Schmitz is a movement 
specialist and head of the Arts Education Department at Columbia 
University. She based her evaluations on videotaped presentations 
made by each DRC in June, 1986 and in April 1988. This report is 
included in its entirety in the appendix. Briefly based on these 
observations, each DRC made gains in their presentation skills and in 
their grasp of multiple arts modalities as modes to reach and instruct 
and remediate the problems of spocial learners. The DRCs reported 
making the most gains were: Sherri Austin Boese, Kay Martinez and 
Bonnie Burns ide. 

Evaluation Panel 

A panel of 5 representatives from different areas of special education 
involvement and also geographically representative of the state of 
Kansas formed an evaluation cpnmittee to assess the DRCs. The panel 
consisted of the following: a Special Education Professor and 
professional sculptor from Ft. Hays University, the Superintendent of 
the Kansas State School for the Visually Handicapped, the Director of 
Special Education for a South Central District of the State of Kansas 
and president of the Kansas Associatio of Special Education 
Administration, a special education teacner of TMH and SMH visually 
handicapped children, and a parent of a special needs child. This 
panel reviewed all the evaluation materials of each DRC and made final 
recommendations as to whether the DRCs had completed all aspects of 
the training and to what level this completion had occurred. Copies 
of individual reports from this committee are included in the appendix 
of this report, in each case a certificate of completion was 
recommended. Those who were singled out for especially outstanding 
work and growth in skills were: Sherri Austin Boese, Bonnie Burns ide 
and Kay Martinez. 
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Report of Project Coordinator on DRCs 

The Karts Project Coordinator, Ms. Maureen Craighiil-Moran was also 
asked to provide a summary of the major areas of growth which she had 
observed in the DRCs over the tenure of the project. In every case 
substantial growth was noted in terms of both the attainment of 
professional skills and competencies as well as personal growth. Most 
notable growth was observed in the following DRCs; Sherrie Austin 
Boese, Bonnie Burnside, Kay Martinez and Joleen Thompson. Another 
index of success is that two DRCs (Sherri Boese and Bobbie Koen) have 
taken over the direction of the state wide Very Special Arts Programs. 

EVALUATION DMA FROM THE WORKSHOPS FOR THE THIRD YEAR 

Curriculum Development Through Interactive Arts. October 23 and 24, 
1987 SE Statewide in-service held at Brick Mountain Art Center, 
Arcadia, KS. 

Workshop Content Assessment (WCA) 

There was no WCA developed for this workshop material. 
Workshop Participant Evaluation Form (WPE) 

Post workshop evaluations (WPE) of this workshop indicated the 
presenters were thorough (13), the objectives were clear (13 yes- 
no.O), the materials fit the objectives (13), the structure r media and 
supplies were adequate (13) and 11 felt the workshop was excellent or 
very good (2 left item blank); 10 felt the information would be either 
extremely useful or very useful (3 left the item blank). Thirteen 
participants completed this form. 

U.iobtrusive Measures (UM) 

The unobtrusive measures of the workshop indicated that the group 
worked well together and were eager to have their information 
presented. This was the first scheduled presentation of the new KARTS 
training year. While the DRCs were nervous and somewhat 
overstructured at the beginning, they relaxed in the afternoon and 
they were well received by the participants. This experience in which 
the DRCS made their presentations provided needed experience and 
"confidence building" for them as they move toward their goals of 
being Related Arts Consultants. 

Visual arts presentations were given by Haffner, Herl and Loveless, 
music presentations were given by Boese, and Dort (Fenn) (T. Dort got 
married halfway through the year and will be referred to in the rest 
of this report by her married name), storytelling/drama presentations 
were given by Koen and Thompson and movement presentations were made 
by Burnside and Martinez. In each instance there was excellent 
development of IEP plans as a result of the workshops. 
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Process Measures (PM) 

DRCs also responded to an assessment of process (PM) that the 
evaluator developed. This measure was very helpful in quantifying 
important "process" issues and was utilized during the first two 
training years. While there were NO monies for either the development 
or the assessment of this instrument, 10 of the most pertinent items 
were utilized during this third year and will be sunmarized here. 

Knowledge level of Art Topic of Workshop 

(Numbers after responses are the total number checking this item) . 
BEFORE 

Lew (1) Moderate (2) High (6) 
Score=23 

AFTER 

Low (0) Moderate (2) High (7) 
Score=25 

Percent lncrease=8% 

Personal Conmitnvent To Art Form 

BEFORE 

None (0) Small (0) Average (0) Above Aver. (5) High (4) 
Score=40 

AFTER 

None (0) Small (0) Average (0) Above Aver. (2) High (7) 
Soore=43 

Percent lncrease=6% 

Ability To Internalize Process 

BEFORE 

None Existant(O) Low (0) Aver.(O) Above Aver. (8) High (1) 
Score=29 

AFTER 

None Existant(O) Low (0) Aver.(O) Above Aver. (3) High (6) 
Score=42 

Percent Increase=30% 



Feelings of Empowerment 



BEFORE 

None Exisrant(O) Low (0) Aver. (4) Above Aver. (3) High (2) 
Soore=34 

AFTER 

None Existant(O) Low (i) Aver.(O) Above Aver. (4) High (4) 
Scores 38 

Percent lncrease=10% 
Problem Solving Ability 
BEFORE 

Zero (0) Low (1) Aver.(l) Above Aver. (6) High (1) 
Score= 28 

AFTER 

Zero (0) Low (0) Aver. (2) Above Aver. (1) High (6) 
Score= 43 

Percent lncrease=34% 

Workshop for Teachers form (WT) 

Nine participants completed this form. One stated that this was the 
first time he/she had attended a workshop for arts with the 
handicapped, 6 reported that they had attended 3 other similar 
workshops and one reported having attended 7 or more similar 
workshops. 

(Numbers in brackets reflect the actual numbers responding to items) . 
Awareness in the arts increased either somewhat (3) or greatly (6). New 
arts skills were provided either somewhat (5) or greatly (4). The 
applicability to classroom use of the material was either somewhat (2) 
or a great deal (7). Two felt the content was somewhat clear and 7 
felt it was very clear. All felt the environs were highly stimulating 
and 8 felt that questions and opinions were encouraged. All felt the 
presenters were knowledgeable in the content areas. Seven felt the 
materials were explained at an appropriate level for understanding 
while 2 felt this was at a moderate level. 

All felt the presenters helped them plan arts activities for their 
students and all felt that they had been given specific help and 
guidelines for developing their own arts experiences. Seven felt that 
they had been given ideas to use in teaching other subjects through 
the arts( one did not and one was uncertain). All felt they had been 
given specific lessons and demonstrations of how to use the arts with 
the disabled. All felt they had increased their own skill level and 
all felt the purpose of the arts activities were clear. All also felt 
they had used the arts themselves to create unique personal products. 
The level of skill in the arts beforehand was: low(3) f moderate(3) and 
high(3). After the workshop they felt their level of skill was; 



moderate (5), or high (4). 



Six felt their purposes in attending were completely met (3 reported 
partial attainment of their goals) . Six felt the workshop was 
extremely valuable. Five either definitely planned to attend another 
workshop like this in the future and also definately felt they would 
use the arts as a part of their teaching as a result of the workshop. 

Workshop Participant Form (WP) 

The WP forms generally reflected similar observations of the 
participants by the DRC presenters. The group was attentive, willing 
to participate and expressed a willingness to explore additional 
materials related to the topics covered (see appendix for specific 
tallies ) . 

The Art of Body Movement with B. Mettler and Drama for the Classroom 
with P. Sanvi lie-North West and North Central Statewide Seminar held 
at Lindsborg, KS at Bethany College, November 13 and 14, 1987. 

Workshop Participant Evaluation Form 

The DRCs' and other participant's evaluations (WPE) of the workshop 
indicated that the objectives were clear (15); that the presenter was 
thorough (13) and that their needs were met (14). All felt the media 
and learning aids were appropriate and that the learning climate was • 
supportive. All felt the workshop was a supportive learning climate. 
Eleven felt the workshop material was useful to a good or great extent 
and 3 felt it was somewhat useful. The workshop was rated as 
excellent by 11, and good by 1. A summary of responses is included 
in the appendix. 

Workshop Content Assessment (WCA) 

A 10 item questionnaire with mostly open-ended questions was used a 
pre/post an assessment of content. 

Boese scored a 45 on the pretest and a 54 on the posttest resulting in 
a gain of 16 percent. 

Burns ide scored a 33 on the pretest and a 49 on the posttest resulting 
in a gain of 32 percent. 

Fenn scored a 32 on the pretest and a 42 on the posttest resulting in 
a gain of 23 percent. 

Keen scored a 30 on the pretest but did not turn in a posttest. 

Haffner scored a 37 on the pretest and a 54 on the posttest resulting 
in a gain of 31 percent. 
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Herl scored a 25 on the pretest and a 40 on the posttest resulting in 
a gain of 37 percent. 

Loveless scored a zero on the pretest but did not turn in a posttest. 

Martinez scored a 42 on the pretest and a 30 on the posttest resulting 
in a loss of 28 percent. 

Thompson scored a 20 on the pretest and a 40 on the posttest resulting 
in a gain of 50 percent. 

Unobtrusive Measures (UM) 

The UM revealed that the group was enthusiastic and the attention 
level was high. There was good group interaction and pt rticipation. 
The observer noted that the DRCs level of participation was on a 
highly sophisticated level. Their participation and enthusiasm helped 
ease the anxiety level of other participants. The only problem 
encountered was that at one point the DRCs got a little too involved 
in one of the role plays and spent a little too much time in 
preparation and "playing out" of the situation (a hospital board 
making decisions). However, it was a terrific learning experience for 
the DRCs . The overall presentation was excellent and very appropriate 
for training and learning how to adapt to different special 
populations. 

Process Measures (PM) 

DRCs also responded to an assessment of process (PM) that the 
evaluator developed which was discussed. Responses to 10 items from 5 
areas of the most appropriate and pertinent questions will be 
summarized here. 



Knowledge level of Art Topic of Workshop 
EBP0RB 

Low (5) Moderate (3) High (1) 
Score=9 

AFTER 

Low (0) Moderate (5) High (4) 
Soore=22 

Percent Increase=59% 



Personal Oxnmitment To Art Form 



BEFORE 

None (0) Shall (4) Average (2) Above Aver. (2) High (1) 
Score=27 

AFTER 

None (0) Small (1) Average (1) Above Aver. (6) High (2) 
Score=39 

Percent Increase=31% 

Ability To Internalize Process 

BEFORE 

None Existant(O) Low (3) Aver. (2) Above Aver. (2) High (2) 
Score=30 

AFTER 

None Existant(O) Low (0) Aver. (2) Above Aver. (4) High (3) 
Soore=37 

Percent Increased 3% 
Feelings of Empowerments 



None Existant(l) Low (2) Aver. (2) Above Aver. (3) High (1) 
Soore=27 

AFTER 

None Existant(O) Low (0) Aver. (4) Above Aver. (2) High (3) 
Score=35 

Percent lncrease=23% 
Problem Solving Ability 
BEFORE 

Zero (1) Low (3) Aver. (2) Above Aver. (2) High (1) 
Score= 28 

AFTER 

Zero (0) Low (0) Aver. (2) Above Aver. (4) High (3) 
Score* 33 

Percent Increase=15% 
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PRC Experiential Presentations in Music, Movement and Storytelling at 
the Kansas Ail T herapy Association Conference , Menninger Foundation , 
Topeka,Ks; December 4 and 5, 1987. 

Workshop Participant Evaluation Form (WPE) 

The DRCs' and other participant's evaluations (WPE) of the workshop 
indicated that the objectives were clear to 8 of them and unclear to 
one. The presenter was thorough (8) and that 5 felt their needs were 
met. Seven felt the media and learning aids were appropriate and the 
learning climate was supportive . Two felt the workshop material was 
useful to some extent, 3 felt it was to a good extent and 3 felt is 
was useful to a very good extent. The workshop was rated as good hy 
3, and very good by 5. A sunmary of responses is included in the 
appendix. 

Workshop Content Assessment (WCA) 

There was no specific measure of content developed for this training 
session. 

Unobtrusive Measures (UM) 

The unobtrusive measures provided by Maureen Craighill-Moran revealed 
that the the setting was most impressive for these presentations. The 
DRCs were u bit anxious about presenting in this setting and at this 
conference. There were several presentations by the DRCs: a) music 
and visual arts presented by Fenn, Koen and Haff ner , and b) 
storytelling, puppets and movement presented by Boese, Burns ide, 
Thompson and Herl; c) movement and creativity presented by Martinez 
and Loveless. The first workshop observer reported that Koen was the 
strongest presenter in this group and that the music portion (led by 
Fenn) needed better pacing and sound synchronization with the voice 
parts and it needed more openendness and creativity. Haffner only ran 
the equipment. 

The storytelling, puppets and movement workshop showed excellent 
cooperation among the three DRCs involved. There was good 
responsiveness to the needs of the participants. There was a lot of 
positive feedback and praise for the three presenters at this workshop 
(Burns ide , Thompson and Herl). 

The movement and creativity workshop also had some problems. The 2 
DRCs (Martinez and Loveless) had not cooperated well prior to the 
presentation and so during it, it was unclear who was in charge. The 
movement material and the choice of music was limited and the overall 
disorganization of the presentation made it hard to follow. All DRCs 
were able, however, to elicit involvement on the part of participants 
(both individually and as a group) in exploring movement expression. 
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Workshop for Teachers (WT)form. 

Eight participants from the movement and creativity workshop (Martinez 
and Loveless) completed this form. Four stated that this was the 
first time they had attended a workshop for arts with the handicapped, 
4 reported that they had attended other similar workshops (1 having 
attended 0-3 workshops; 1 having attended 4-6 workshops and 1 reported 
having attended 7 -10 similar workshops. ) 

(Numbers in brackets reflect the actual numbers responding to items) . 
Awareness in the arts increased either somewhat ( 4 ) or grr^tly (4). 
New arts skills were provided either somewhat ( 3 ) or greatly ( 5 ) . The 
applicability to classroom use of the material was either none (1) 
somewhat (3) or a great deal (3) . Two felt the content was somewhat 
clear and 6 felt it was very clear. All felt the environs were highly 
stimulating and 7 felt that questions and opinions were encouraged 
highly (1 moderately). All felt the presenters were knowledgeable in 
the content areas. Six felt the materials were explained at an 
appropriate level for understanding while 1 felt this was at a 
moderate level. 

Four felt the presenters helped them plan arts activities for their 
students (1 did not) and 5 felt that they had been given specific help 
and guidelines for developing their own arts experiences (1 was 
uncertain) . Five felt that they had been given ideas to use in 
teaching other subjects through he arts( one was uncertain). Three 
felt they had been given specific lessons and demonstrations of how to 
use the arts with the disabled (2 did not and 1 was uncertain) . Five 
felt they had increased their own skill level and felt the purpose of 
the arts activities were clear (1 was uncertain about these two 
options) . Two also felt they had used the arts themselves to create 
unique personal products (2 did not and 2 were uncertain). The level 
of skill in the arts beforehand was: lcw(l), moderate(4) and high(0). 
After the workshop they felt their level of skill was: moderate (4) or 
high (2). 

Three felt their purposes in attending were completely met (3 reported 
partial attainment of their goals). Two felt the workshop was 
extremely valuable (2 somewhat valuable and 2 felt it was valuable). 
Four definitely would ittend another workshop like this in the future 
and also definitely feit they would use the arts as a part of their 
teaching as a result of the workshop (2 felt they only would possibly 
attend another workshop and use the arts as a part of their teaching 
as a result of this workshop) . 

Workshop for Teachers (WT)form. 

Fourteen participants from the storytelling, movement and creativity 
workshop (Boese, Burns ide, Thompson and Herl) completed this form. 
Eight stated that this was the first time they had attended a workshop 
for arts with the handicapped. Six reported that they had attended 
other similar workshops (6 having attended 0-3 workshops; and 1 
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reported having attended 7-10 similar workshops.) 

(Numbers in brackets reflect the actual numbers responding to items.) 
Awareness in the arts increased either scmewhat(4) or greatly (4). 
New arid skills were provided either somewhat (4) or greatly (9). The 
applicability to classroom use of the material was either somewhat (6) 
or a great deal (7) . One felt the content was somewhat clear and 12 
felt it was very clear. Twelve felt the environs were highly 
stimulating (one felt it was somewhat stimulating) . Eleven felt that 
questions and opinions were encouraged highly (2 moderately) . Twelve 
felt the presenters were knowledgeable in the content areas (1 only 
somewhat knowledgeable . ) Twelve felt the materials were explained at 
an appropriate level for understanding while 1 felt this was at a low 
level. 

Seven felt the presenters helped them plan arts activities for their 
students (1 did not) and 12 felt that they had been given specific 
help and guidelines for developing their own arts experiences. Ten 
felt that they had been given ideas to use in teaching other subjects 
through the arts( 2 were uncertain). Eight felt they had been given 
specific lessons and demonstrations of how to use the arts with the 
disaLxed (1 was uncertain) . Twelve felt they had increased their own 
skill level and felt the purpose of the arts activities were clear (1 
was uncertain about these two options) . Seven also felt they had used 
the arts themselves to create unique personal products (6 felt this 
was not applicable) . The level of skill in the arts beforehand was: 
low (6), moderated) and high (2). After the workshop they felt their 
level of skill was: low (2), moderate (3) or high (3). 

Pour felt their purposes in attending were completely met (9 reported 
partial attainment of their goals) . Eight felt the workshop was 
extremely valuable (2 somewhat valuable and 3 felt it was valuable). 
Ten definitely planned to attend another workshop like this in the 
future (3 felt they possibly would attend). Ten also definitely felt 
they would use the arts as a part of their teaching as a result of the 
workshop ( 1 felt they only would possibly use art activities as a part 
of their teaching— 2 would not use the arts). 

Process Measures (PM) 

There were no process measures used as a part of these presentations. 

Technical Assistance and Demonstrations Sessions in Music , Movement , 
Storytelling and Visual Art. KARTS Arts Celebration for Special 
People r Ulysses Civic Center, Ulysses, Ks. January 17 , 18 , 1988. 

Workshop Participant Evaluation Form (WPE) 

Twenty-eight reported that the objectives were clear. Twenty-six 
reported having their needs met and 2 felt that their needs were 
somewhat met. All felt the presenters were thorough and 21 felt they 
were consistent. All felt the audio visual media and materials were 
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appropriate . All felt the climate was supportive. Eleven reported 
the material was somewhat useful ( 3 felt it was very useful and 6 
felt it was extremely useful). Eight rated the workshop overall as 
good, 9 felt it was excellent and 7 felt it was exceptional. 

Workshop Content Assessment (WCA) 

There were no content measures used at this workshop. 

Unobtrusive Measures (IM) 

There were four workshops offered to 218 children (story telling with 
Koen and 2 apprentices, Music with Dort and Boese, visual arts with 
Haf fner,Herl and Loveless, and dance with Burns ide and Martinez). The 
storytelling was held in a room that w&s too large and caused echos 
and sound distractions. Koen was well prepared and had good visual 
aids, clear material and a good related arts approach. 

The music workshop was also held in an inappropriate space. The 
presentation contained clear concepts and Fenn and Boese did a good 
job adapting to the poor physical space. However, these two DRCs did 
not work well together. 

The visual arts workshop had too many children for the space. Herl 
and Haffner spoke too quietly to be heard and did not do a good job of 
separating the kids by ability levels-some were in the wrong groups. 
There was no provision for the children to take their work home and 
some did not finish their puppets in the time frame. The major effort 
for organizing the workshop and putting it on was done by Herl. 
Loveless did not cooperate with the other co-presenters although her 
interactions with the children were very good. 

The dance workshop also had a poor space in which it was located (too 
large and too much "echoing"). The presenters (Burns ide and Martinez) 
had done the most preplanning and had also discussed the activities 
with the teachers the day before. This preplanning really helped as 
there were too many children with too many different levels of 
disabilities in the workshop. The presenters broke down the groups 
and assigned "leaders" to each group which really solved a lot of the 
problem. 
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Process Measures (PM) 

DRCs also responded to an assessment of process (PM) that the 
evaluator developed which was discussed. Responses to 10 items from 5 
areas of the most appropriate and pertinent questions will he 
summarized here. 



Knowledge level of Art Topic of Workshop 
BEFORE 

Low (1) Moderate (2) High (4) 
Score=15 

AFTER 

Low (0) Moderate (1) High (6) 
Score=19 

Percent Increase =21% 

Personal Commitment To Art Form 

BEFORE 

None (0) Small (1) Average (0) Above Aver. (4) High (2) 
Score=24 

AFTER 

None (0) Small (0) Average (0) Above Aver. (2) High (5) 
Score=33 

Percent Increase=27% 

Ability To Internalize Process 

BEFORE 

None Existant(O) Low (1) Aver.(l) Above Aver. (3) High (2) 
Score=25 

AFTER 

None Existant(O) Low (0) Aver. (1) Above Aver. (2) High (4) 
Soore=31 

Percent Increase- 1 : % 
Feelings of Empowerments 
BEFORE 

None Existant(O) Low (0) Aver. (1) Above Aver. (6) High (0) 
Soore=27 

AFTER 

None Existant(O) Low (0) Aver. (1) Above Aver. (3) High (3) 
Score=30 

Percent Increase=10% 
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Problem Solving Ability 
BEFORE 

Zero (0) Low (0) Aver. (2) Above Aver. (3) High (2) 
Score= 28 

AFTER 

Zero (0) Low (0) Aver. (0) Above Aver. (2) High (4) 
Soo: s= 28 

Pe* ent lncrease=0% 

Workshop for Teachers (WT)form. 

OWenty-three special education teachers and 1 aide conpleted this 
form. (Numbers in brackets reflect the actual numbers responding to 
items. ) Awareness in the arts increased either somewhat (17) or 
greatly (5). New arts skills were provided either cspmewhat (13) or 
greatly (10). The applicability to the arts( 3 did not). Fifteen 
felt they had been given specific lessons and demonstrations of how to 
use the arts with the disabled (3 did not). Twenty felt they had 
increased their own skill level and 24 felt the purpose of the arts 
activities were clear. Nineteen also felt they had used the arts 
themselves to create unique personal products (4 did not and 5 felt 
this was not applicable). The level of skill in the arts beforehand 
was: lew (2) f moderate (19) and high(2). After the workshop they felt 
their level of skill was: low (0) f moderate (14) or high (9). 

Seven felt their purposes in attending were completely met (16 
reported partial attainment of their goals). Eight felt the workshop 
was extremely valuable (15) somewhat valuable. Twelve definitely 
planned to attend another workshop like this in the future (11 felt 
they possibly would attend) . Eleven also definitely felt they would 
use the arts as a part of their teaching as a result of the workshop 
(11 felt they only would possibly use art activities as a part of 
their teaching — 1 would not use the arts ) . 

PRC Networking, sharing and reviewing the year. Use of Guided Imagery 
Pointers and Assessment with D. Mcftfey. February 26 and 27, 1988, 
Kansas City, KS at KSSVH 

Workshop Content Assessment (WCA) 

There was no WCA developed for this workshop material. 
Workshop Participant Evaluation Form (WPE) 

Post workshop evaluations (WPE) of this workshop indicated the 
presenter was (6) , the objectives were clear (6-no.O) . The materials 
fit the objectives (6), the structure, media and supplies were 
adequate (6). Five felt the workshop was excellent and 1 felt it was 
very good? 2 felt the information would be extremely useful and 3 felt 
it would be very useful (1 felt it was somwhat useful). (There were 
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6 DKCs responding to the WEE) . 
Unobtrusive Measures (UM) 

There were no unobtrusive measures available for this workshop. 

Communication through the Arts with N. Canner and R. Curry, April 7-9 , 
1988, Statewide Forum at Wichita Art Museum, Witchita, Ks. 

This presentation had two parts. The following DRCs gave 
presentations: Burnside, Boese and Koen made case study presentations, 
Herl, Martinez and Haffner gave a related arts presentation together 
as did Dort and Thompson (Loveless did not attend) . 

Unobtrusive Measures (UM) 

IM were obtained on all the DRC's presentations. Boese' s presentation 
only had one major problem — the overhead projector was inadequate to 
show the information. This should have been checked out beforehand. 
The information presented was clear and Boese related to all levels of 
expertise in the audience. She did seem to spend too much time on the 
test results of her child and this meant that there was no time for 
questions at the end. 

Martinez • s workshop went well in spite of the fact that her co- 
presenter (Loveless) dropped out at the last minute. This 
presentation was excellent. The presenter related well to the MR 
students and their teachers. The related arts concepts of body 
movement and awareness and body sculptures was conveyed in a clear 
comprehensive manner. Martinez has demonstrated exceptional 
personal/and professional growth in this presentation. 

Another observation of a second presentation given by Martinez (on a 
different topic) reinforced the fact that Martinez has made 
significant strides in both her personal and professional self 
confidence. 

The workshop by Herl and Haffner was with behavior disordered children 
and their teachers. Haffner led the activity while Herl assisted. 
Haffner had difficulty engaging the group and keeping their interest 
(sometimes she was too abstract for the children). She seemed too 
"teacher directed" through the activity and had difficulty in 
processing the drawings/feelings evoked by the process. 

Another observation of a session given by Herl and Haffner indicated 
that they were more relaxed with the presentation (was a different 
topic-animals), it was suggested that they NOT show examples of 
completed animal drawings as it tends to inhibit the children's own 
expressions of the subject. The observer felt that Herl and Haffner 
worked well together. They needed a specific closing activity for the 
session . 
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The observation of the case study presented by Koen indicated that she 
was very organized and stimulating in her presentation. She made a 
strong clear case for incorperating more integrated arts into the 
classroom to support the developmental and learning problems of 
children. 

Workshop Participant Evaluation Form (WEE) 

Post workshop evaluations (WPE) of the presentations by the DRCs 
indicated that the objectives were clear (7 yes-l-no); the needs of 
participants were met (7 yes, 2-no) ; the materials fit the objectives 
(8), the presenters were thorough (10) ; the structure, media and 
supplies were adequate (9). One felt the workshop was good, 1 felt it 
was very good, 4 felt it was excellent and 4 felt it was exceptional; 
2 felt the information would be extremely useful and 3 felt it would 
be very useful (4 felt it was somewhat useful). (There were 10 
participants responding to the WPE) . 

Workshop Presenter Form (WP) 

The WP forms generally reflected similar observations of the 
participants by the DRC presenters . The group was attentive, willing 
to participate and expressed a willingness to explore additional 
materials related to the topics covered ( see appendix for specific 
.allies). 

Also within the forum, the DRCs received training in movement from N. 
Canner and R. Curry. The analysis of completed Workshop Participant 
Evaluation Forms (WPE) and Process Measures (PM) for this training 
follow. 

Workshop Participant Evaluation Form (WPE) 

Post workshop evaluations (WPE) of the presenters by the DRCs 
indicated that the objectives were clear (8 yes-); the needs of 
participants were met (8 yes). All felt the materials fit the 
objectives and that the presenters were thorough. All also felt the 
structure, media and supplies were adequate (8) . Three felt the 
workshop was very good, 5 felt it was excellent. Two felt the 
information would be useful and 5 felt it would be very useful and 1 
felt it would be extremely useful. (There were 8 DRCs responding to 
the WPE) . 
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Process Measures (PM) 

DRCs also responded to an assessment of process (PM) that the 
evaluator developed. This measure was very helpful in quantifying 
important "process" issues and was utilized during the first two 
training years. Questions from 5 of the most pertinent areas were 
utilized during this third year and responses to these will be 
summarized here. 

Knowledge level of Art Topic of Workshop 

(Numbers after responses are the total number checking this item;. 



BEFORE 

Low (1) Moderate (7) High (1) 
Score=25 



AFTER 

low (0) Moderate (0) 
Score=27 

Percent Increase=7% 



High (9) 



Personal Cattnitnvent To Art Form 



BEFORE 

None (0) Small (0) Average (3) Above Aver. (5) High (1) 
Score=-34 



AFTER 

None (0) small (0) Average (0) Above Aver (1) High (7) 
Score=39 

Percent lncrease=13% 

Ability To Internalize Process 

BEFORE 

None Existant(O) Low (2) Aver. (2) Above Aver. (5) High '0) 
Score=30 



AFTER 

None Existant(O) Low (0) Aver. (0) 
Score=41 

Percent lncrease=27% 



Above Aver. (4) High (5) 



Feelings of Empowerment 



BEFORE 

None 3xistant(0) Low (1) Aver. (6) 
Score=27 



Above Aver.(l) High (1) 



AFTER 

None Existant(O) Low (0) Aver.(O) Above Aver. (2) High (7) 
Score=43 
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Percent Increase-37% 
Problem Solving Ability 
BSQRE 

Zero (0) Low (1) Aver. (3) Above Aver. (5) High (0) 
Score= 31 

AFTER 

Zero (0) Low (0) Aver. (0) Above Aver. (3) High (6) 
Score= 43 

Percent lncrease=28% 

Qairounication Through Music with K. Bruscia, May G-7,1988, KSSVH, 
Kansas City,KS. 

Workshop Participant Evaluation Form (WPE) 

All reported that the objectives were clear, and their needs were met. 
Also all reported that the presenter was thorough and that the audio- 
visual equipment and set up was adequate and that the climate was 
supportive. One reported the information was not very useful to her, 
1 reported the information was somewhat useful, 2 reported it was 
useful to a good extent, 3 felt it was useful to a great extent, and 2 
reported it was useful to them "a very great deal" . The overall 
rating of the workshop was: excellent (1), exceptional (8). 



Unobtrusive Measures (UM) 

After a slow start, things went well. The DRCs had worked the first 
year with the presenter and trusted his approach and also had more 
trust in each other. While the group does work well via an art media — 
there is a lack of willingness to assume leadership and or to be led 
by one of the other DRCs. The workshop was helpful in dealing with 
issues of termination (the KARTS training was to end in June) and with 
some of the disqruntlements of various group members. 
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Process Measures (PM) 

DRCs also responded to an assessment of process (PM) that the 
evaluator developed which was discussed. Responses to 10 items from 5 
areas of the most appropriate and pertinent questions will be 
summarized here. 

Knowledge level of Art Topic of Workshop 

(Numbers after responses are the total number checking this item) . 
BEFORE 

Low (3) Moderate (4) High (2) 
Scores 15 

AFTER 

Low (0) Moderate (3) High (6) 
Score=24 

Percent Increase=38% 

Personal Commitment To Art Form 

BEFORE 

None (1) Small (1) Average (1) Above Aver. (3) High (3) 
Score=33 

AFTER 

None (0) Small (1) Average (0) Above Aver (2) High (5) 
Scores 3 5 

Percent Increase=6% 

Ability To Internalize Process 

BEFORE 

None Existant(l) Low (2) Aver. (2) Above Aver. (2) High (4) 
Score=39 

AFTER 

None Existant(O) Low (1) Aver.(O) Above Aver. (2) High (6) 
Scores 40 

Percent Increase=3% 
Feelings of Empowerment 
BEFORE 

None Existant(l) Low (1) Aver. (3) Above Aver. (1 ) High (3) 
Score=35 

AFTER 

None Existant(O) Low (1) Aver.(O) Above Aver. (3) High (5) 
Score=39 

Percent Increase=10% 



< 1 vJ 
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Problem Solving Ability 
BEFORE 

Zero (1) Low (3) Aver.(O) Above Aver. (4) High (1) 
Score= 28 

AFTER 

Zero (0) Low (1) Aver. (2) Above Aver. (1) High (5) 
Soore= 37 

Percent Increase=24% 

Final workshops held at the Kansas State School for the Visually 
Handicapped, June 15-18,1988. Gifted Education, Early Childhood, 
Transitional Programs- Terrell, (6/15/88) , Learning Disabilities-Hudson 
and Colson; Movement-Freeman (6/16/88); Prevocational/Vocational Arts- 
Hoernicke, Literature Review-Anderson (6/17/88); Marketing Yourself - 
Rubinow, Photography-Gallagher, Clay art closing-Craighill-Moran 
(6/18/88). 

Unobtrusive Measure (UM) . This was the closing series of workshops for 
the KARTS program. Unfortunately 2 of the DRCs could not be in 
attendance. This impacted the entire group and made the group less 
cohesive. The Accessible Arts facilities at the Kansas State School 
for the Visually Handicapped were in a separate building and were well 
suited for the workshops. 

The only other interference was that two DRCs were also trying to 
finish up a videotape on the KARTS program. This meant that they were 
participating in the workshops and also running around trying to tape 
parts of the sessions at the same time. 

In spite of these influencing facts, the DRCs worked well. This 
evaluator was impressed with the amount of growth each DRC in 
attendance had made, not only from the first year, but since the DRCs 
were last observed giving presentations in February of 1987. 

Workshops held on June 15, 1988 
(Early Childhood, Gifted. Work Transition) 

Workshop Content Assessment (WCA) 

Each of the three presenters developed a brief 10 question pre and 
post measure of the content of their workshop. When these measures 
included forced choice items they were a more rigorous at cessment of 
content retained. (Open ended questions permitl-e^ opinions and 
differing answers. ) While every workshop presenter was given a model 
to follow that did not have opinion/attitude questions that were 
openended, many disregarded these models and provided more subjective 
open ended questions for assessment. Thus, in some cases it was 
difficult to obtain a pre/post workshop assessment of the amount of 
content retained by each DRC. 
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Gifted Education Test 






DRC 


Pre 


Post 


% Increase 


Boese 


12 


15 


2% 


Burnside 


10 


15 


33% 


Fenn 


No test 


for her 




Haiiner 


16 


14 


(13%) 


Herl 


Not at Workshop 




Koen 


10 


16 


38% 


Loveless 


13 


15 


13% 


Martinez 


8 


15 


47% 


Thompson 


8 


15 


47% 


Totals 


77 


105 


26% 


Mean Scores 


11 


15 


27% 


Work Transition Test 






DRC 


Pre 


Post 


% Increase 


Boese 


1 


12 


57% 


Burnside 


0 


16 


84% 


Fenn 


0 


17 


89% 


Haffner 


0 


11 


57% 


Herl 


Not at Workshop 




Koen 


3 


13 


53% 


Loveless 


1 


5 


2% 


Martinez 


0 


7 


11% 


Thonpson 


0 


15 


21% 


Total 


5 


68 


93% 


Mean Scores 


.62 


12 


95% 


Early Childhood Test 






DRC 


Pre 


Post 


% Increase 


Boese 


IS 


17 


5% 


Burnside 


13 


13 


0% 


Fenn 


16 


16 


0% 


Haffner 


12 


13 


CO. 

5% 


Herl 


Not at Workshop 




Koen 


16 


16 


0% 


Loveless 


12 


15 


2% 


Mart Inez 


12 


12 


0% 


Thonpson 


8 


14 


42% 


Total 


105 


116 


9% 


Mean Scores 


13 


14.5 


10% 



(Decrease) 



(Decrease) 



(Decrease) 



G'f 
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Workshop Participant Evaluation (WPE)Porm 

Seven reported that the objectives were clear, and 6 stated their 
needs were met. Also all reported that the presenter was thorough, 
that the audio-visual equipment and set up was adequate, and the 
climate was supportive. One reported the information presented was 
not very useful to her. One reported the information was somewhat 
useful, 3 reported it was useful to a good extent, 2 felt it was 
useful to a great extent, and 1 reported it was useful to her "a very 
great deal". The overall rating of the workshop was: terrible (1- 
Terrel's presentation) fair (1), good (3), excellent (1), and 
exceptional (2). 

Process Measures (PM) 

DRCs also responded to an assessment of process (PM) that the 
evaluator developed which was discussed. Responses to 10 items from 5 
areas of the most appropriate and pertinent questions will be 
summarized here. 

Knowledge level of Art Topic of Workshop 

(Numbers after responses are the total number checking this item) . 
BEFORE 

Low (3) Moderate (3) High (1) 
Score=14 

AFTER 

Low (0) Moderate (2) High (5) 
Score=d9 

Percent Increase=26% 

Personal Canmritroent To Art Form 

BEFORE 

None (0) Small (2) Average (0) Abov*. Aver. (5) High (1) 
Soore=27 

AFTER 

None (0) Small (0) Average (2) Above Aver (3) High (3) 
Score=33 

Percent Increase=18% 

Ability To Internalize Process 

BEFORE 

None Existant(l) Low (1) Aver.(l) Above Aver. (3) High (0) 
Score=15 

AFTER 

None Existant(l) Low (0) Aver.(l) Above Aver. (3) High (1) 
Score=21 
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Percent Increase=28% 
Feelings of Empowerment 
BEFORE 

None Existant(l) Low (0) Aver. (3) Above Aver. (2) High (2) 
Score=28 

MTER 

None Existant(l) Low (0) Aver.(l) Above Aver. (3) High (3) 
Score=31 

Percent Increase=14% 
Problem Solving Ability 
BEFORE 

Zero (0) Low (2) Aver.(O) Above Aver. (4) High (1) 
Score= 23 

AFTER 

Zero (0) Low (0) Aver. (2) Above Aver. (1) High (3) 
Score= 25 

Percent Increased % 

Workshops held on June 16,1988 
(Learning Disabilities-Hudson and Colson; Movement Closing-Freeman) 

Workshop Content Assessment (WCA) 

One ten item true/false and fill in the blank pre/post test was given 
covering the material on learning disabilities. 

Learning Disabilities Test 



DRC 


Pre 


Post 


% Increase 


Boese 


7 


8 


13% 


Bumside 


7 


8 


13% 


Fenn 


8 


7 


(13%) 


Haffner 


7 


8 


13% 


Herl 


Not at Workshop 




Koen 


7 


8 


13% 


Loveless 


7 


8 


13% 


Martinez 


6 


7 


13% 


Thompson 


6 


9 


33% 


Totals 


55 


63 


13% 


Mean Scores 


6.9 


7.9 


13% 



(Decrease) 
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Workshop Participant Evaluation Form (WPE) 

Seven reported that the objectives were clear, and 7 stated their 
needs were met. Also all reported that the presenter was through. 
Seven reported that the audio-visual equipment and all felt set up was 
adequate. Six felt the climate was supportive. Two reported the 
information presented was the information was somewhat useful, 2 
reported it was useful to a good extent, and 2 felt it was useful to a 
great extent. The overall rating of the workshop was excellent (5), 
and exceptional (1). 

Process Measures (PM) 

DRCs also responded to an assessment of process (PM) that the 
evaluator developed which was discussed. Responses to 10 items from 5 
areas of the most appropriate and pertinent questions will be 
summarized here. 

Knowledge level of Art Topic of Workshop 

(Numbers after responses are the total number checking this item) . 
BEFORE 

Low (1) Moderate (4) High (3) 
Score=18 

AFTER 

Low (0) Moderate (2) High (6) 
Score=22 

Percent Increase=18% 

Personal Ctamnitment To Art Form 

BEFORE 

None (0) Small (0) Average (4) Above Aver. (4) High (2) 
Score=32 

AFTER 

None (0) Small (0) Average (0) Above Aver (4) High (4) 
Score=36 

Percent lncrease=ll% 

Ability To Internalize Process 

BEFORE 

None Existant(O) Low (0) Aver.(O) Above Aver. (5) High (3) 
Score=35 

AFTER 

None Existant(O) Low (0) Aver.(l) Above Aver. (3) High (4) 
Soore=35 

Percent lncrease=0% 
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Feelings of E^werment 
BEFORE 

None Existant(O) Low (0) Aver. (1) Above Aver. (5) High (2) 
Seore=33 

AFTER 

None Existant(O) Low (0) Aver. (0) Above Aver. (2) High (6) 
Soore=38 

Percent Increase-13% 
Problem Sol ving Ability 
BEFORE 

Zero (0) Low (0) Aver.(l) Above Aver. (5) High (2) 
Score= 33 

AFTER 

Zero (0) Low (0) Aver. (0) Above Aver. (4) High (4) 
Soore= 36 

Percent Increase=8% 

Workshops held June 17 , 1988 
Prevocational/Vocational Arts -Hoernicke , Literature Review-Anderson 

(6/17/88); 

Workshop Content Assessment (WCA) 

Two ten item true/false and fill in the blank and multiple choice 
pre/post test were given covering the material on 
prevocational/vocational arts and the literature review. 

Prevocational/Vocational Arts Test 



DRC 


Pre 


Post 


% Increase 


Boese 


Not at the Workshop 




Bumside 


3 


8 


22% 


Fenn 


1 


8 


87% 


Haffner 


0 


6 


60% 


Herl 


0 


10 


100% 


Koen 


Not at the Workshop 




Loveless 


0 


9 


90% 


Martinez 


3 


9 


66% 


Thompson 


0 


10 


100% 


Totals 


7 


66 


89% 


Mean Scores 


1 


9.4 


85% 
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An eleven item forced choice and fill in the blank pre/posttest was 
developed to cover the material related to the literature review 
workshop. 

Literature Review Test 



DRC 


Pre 


Post 


% Increase 


Boese 


Not at the 


Workshop 




Bumside 


35 


45 


22% 


Fenn 


10 


60 


83% 


Haffner 


Not at the 


Workshop 




Herl 


20 


50 


60% 


Koen 


Not at the 


Workshop 




Loveless 


20 


50 


60% 


Martinez 


35 


60 


42% 


Thompson 


20 


50 


60% 


Totals 


140 


315 


55% 


Mean Scores 


23 


52.5 


55% 



(Decrease) 



Workshop Participant Evaluation Form (WPA) 

All reported that the objectives were clear, and stated their needs 
were met. Also all reported that the presenter was thorough. All 
reported that the audio-visual equipment and the set up were adequate. 
Five felt the climate was supportive. Two reported the information 
presented was somewhat useful, 2 reported it was useful to a good 
extent, and 1 felt it was useful to a great extent. The overall 
rating of the workshop was good (2) , and exceptional (3)-(2 left this 
item blank) . 

Process Measures (PM) 

DRCs also responded to an assessment of process (PM) that the 
evaluator developed. Ten questions from 5 the most pertinent areas 
were utilized during this third year and responses to these questions 
will be summarized here. 

Knowledge level of Art Topic of Workshop 

(Numbers after responses are the total number checking this item) . 
BEFORE 

Low (4) Moderate (3) High (0) 
Score=10 

AFTER 

Low (0) Moderate (4) High (3) 
Score=17 

Percent Inctease=41% 
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Personal Canmitroent To Art Form 
BEFORE 

None (0) Snail (2) Average (1) Above Aver. (3) High (0) 
Soore=19 

AFTER 

None (0) Small (0) Average (1) Above Aver (1) High (4) 
Soore=27 

Percent lncrease=42% 

Ability To Internalize Process 

BEFORE 

None Existant(O) Low (0) Aver. (2) Above Aver. (4) High (0) 
Score=22 

AFTER 

None Existant(O) Low (0) Aver. (3) Above Aver. (3) High (0) 
Score=27 

Percent lncrease=19% 
Feelings of Empowerment 
BEFORE 

None Existant(O) Low (1) Aver. (2) Above Aver. (4) High (0) 
Score=24 

AFTER 

None Existant(O) Low (0) Aver. (1) Above Aver. (3) High (3) 
Score=30 

Percent lncrease=20% 
Problem Solving Ability 
BEFORE 

Zero (0) Low (1) Aver.(l) Above Aver. (4) High (0) 
Score= 21 

AFTER 

Zero (0) Low (0) Aver.(l) Above Aver. (2) High (3) 
Score= 26 

Percent lncrease=19% 
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Marketing Your self -Rubinow, Photography-Gallagher, Clay Art Closing- 

Craighill-Moran (6/18/88). 

Workshop Content Assessment (WCA) 

Two, ten item, true/false, fill in the blank, and multiple choice 
pre/post test were given covering the material on marketing yourself 
ar/\ on photography. 

Marketing Yourself Test 



DRC 


Pre 


Post 


% Increase 


Boese 


Not at the Workshop 




Burns idle 


5 


10 




Fenn 


4 


10 




Haffner 


0 


9 




Herl 


7 


10 




Keen 


Not at the Workshop 




Loveless 


5 


10 




Martinez 


6 


10 




Thompson 


4 


9 


55% 


Totals 


31 


68 




Mean Scores 


4.4 


9.7 




Photography Test 






DRC 


Pre 


Post 


% Increase 


Boese 


Not at the Workshop 




Burnside 


7 


17 


58% 


Fenn 


7 


17 


58% 


Haffner 


17 


17 


0% 


Herl 


7 


17 


58% 


Koen 


Not at the Workshop 




Loveless 


7 


17 


58% 


Martinez 


7 


17 


58% 


Thompson 


7 


17 


58% 


Totals 


59 


119 


48% 


Mean Scores 


8.4 


17 


50% 



(Decrease) 



Workshop Participant Evaluation Form (WPE) 

All reported that the objectives were clear, and stated their needs 
were met. Also all reported that the presenter was thorough. All 
reported that the audio- visual equipment and the set up was adequate. 
Six felt the climate was supportive. Two reported the information 
presented was somewhat useful, 3 reported it was useful to a good 
extent, and 1 felt it was useful to a great extent. The 
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overall rating of the workshop was good (1) , and exceptional (5) (7 
responded to this form) 

Analysis and Interpretation of Evaluation Data for 
Worksl^^s/Presentations Given During the Third Year of KAFTS 

In summary, the DRCs participated in, or presented at, seventeen 
different workshops this third year covering 19 days of training and 
received 112 hours of instruction. Five of these workshops, covering 
10 days focused on experiential training in giving presentations. 

The first workshop on Curriculum Development Through the Arts held on 
October 23, and 24, 1987, had a range of increase after training on 
the Process Measures from 6% (Personal Commitment to Art Form) to 34 
% (Problem Solving Ability). 

The second workshop on the Art of Body Movement (Mettler) and Drama 
for the Classroom (Sanville) had Process Measures that included a 
range of increase scores after training from 15% (Problem Solving 
Ability) to a high of 59% (Knowledge Level of Workshop Topic) . There 
was one Workshop Content Assessment (WCA) developed by Sanville on 
drama. The posttest DRC scores ranged from a 15% increase to a 50% 
increase. 

The third training session consisted of DRCs' presentations on music, 
movement and storytelling given during the Kansas Art Therapy 
Association meeting in December, 1987. Despite some problems with the 
physical space and some lack of cooperation between some of the DRCs, 
the presentations went well and were well received by the 
participants. The strongest presentations were by Boese, Burnside, 
Thonpson and Herl on storytelling, puppets and movement. 

The fourth workshop was the KARTS Art Celebration for Special People 
held at the Ulysses Civic Center in Ulysses, Kansas on January 17th, 
and 18th, 1988. Again this was an opportunity for the DRCs to make 
presentations. This time, 218 special education children were the 
main participants. There were some space problems and crowding. The 
presentations that were the strongest were by Boese in music, Keen, in 
storytelling, and Martinez and Burnside in dance/movement. The 
Process Measures ranged from zero percent increase after training 
(Problem Solving Ability) (although, there was a shift in actual 
rankings from "above average" to "high" on the part of 3 DRCs) to a 
high of 27% increase (Knowledge of Topic of Workshop) . 

The fifth workshop was the workshop on Networking (Craighill-Moran) 
and the Use of Guided Imagery and Assessment with McVey which was held 
February 26, 27, and 28, 19b8 at the Kansas State School for the 
Visually Handicapped (KSSVH) in Kansas City. The workshop evaluations 
gave the presenters high marks in every category from clear objectives 
to future usefulness of the material covered. Unfortunately, the only 
assessment tool available for this workshop was the Workshop 
Participant Evaluation form (WPE). 
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The sixth workshop was held in conjunction with the Statewide Forum at 
the Wichita Art Museum in Wichita, Kansas on April 7-9, 1988. Again 
the DRCs made presentations. The strongest case study sessions were 
those given by Burns ide, Koen and Boese. The strongest workshops were 
given by Martinez, Herl and Haf fner (in that order). The Movement 
Workshop given by N. Canner for the DRCs resulted in Process Measures 
that ranged from an increase after training of 7% on Knowledge Level 
of Workshop Topic, to a high of 37% on Feelings of Empowerment. 

The seventh workshop was Bruscia's on Communication through Music held 
on May 5-7, 1988 at the KSSVH in Kansas City. The WPE revealed a very 
satisfied group of trainees. This was, in part, because the group of 
DRCs knew Bruscia from the first year of training. They had a high 
level of trust in him and worked very well during this training 
period. The Process Measures ranged from a level of increase after 
training of 3% on Ability to Internalize the Process, to a 38% 
increase on Knowledge Level of Topic of Workshop. 

The final workshops covered a four day period in June (June 15- 
18,1988). Nine different topics were covered by 11 presenters. Eight 
of these presenters developed pre/posttests of workshop content. The 
first day of training revealed DRC posttest scores that ranged after 
training from a decrease of 13% to an increase of 47% on the Gifted 
Education Test. It is difficult to provide an explanation for the 
decrease score on the part of one DRC. In actuality this was the 
difference in mipsing only 1 additional question on the posttest. 

The scores on the Workshop Content Assessment (WCA) for the Work 
Transition Workshop resulted after training in a range of increases 
from 2 % to 95% on the posttests. The Early Childhood Test resulted 
in DRC posttest scores that ranged from no increase to an increase of 
42%. 

The Process Measures for this first workshop day (June 15,1988) ranged 
arter training from an increase of 8% on Problem Solving Ability to a 
26% increase on Knowledge Level of Topic of Workshop. 

Only one workshop held on June 16 had a pre/posttest of content. This 
was the workshop on Learning Disabilities. One of the workshops was a 
movement closing session and it was not appropriate to have either a 
content measure or a process measure of this session. The DRCs 1 
scores on the Learning Disabilities posttest had a range from a 
decrease of 13% to an increase of 33%. Again it is difficult to 
explain the decrease in score for one DRC (except that this in 
actuality represented only 1 additional missed question on the 
postttest). The Process Measure for this workshop day showed after 
training a range of increased scores from zero (Ability to 
Internalize) to a high of 18% (Knowledge Level of Topic of Workshop) . 
It is difficult to explain the "zero increase" since this is the only 
workshop in which scores actually decreased on the Process Measures in 
individual ratings (which caused the lack of increase) . 
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The WCA for the 2 workshops on June 17th revealed increses in scores 
on the posttest from 22% to 100% on the Prevocational/Vocational Arts 
test and a range of from 22% increase to 83% increase on the 
Literature Review test. Scores on the posttest for the Marketing 
Yourself workshop ranged after training from a 30% increase to a 90% 
increase on the DRCs' scores. The Photography posttest revealed 
increased DRC scores from none at all to a high of 58%. The Process 
Measures after training for this workshop day ranged from an increase 
of 21% on Problem Solving Ability to a high of 42% on Knowledge Level 
of Workshop Topic. 

Swary of Data f rem Final Needs Assessment 

The final needs assessment was completed after all workshop training 
had been coirpleted. it was distributed in mid August of this year to 
all DRCs. In terms of increased skill levels in the arts, all 
reported increases in skill level in every art form. In some cases 
this was from a beginning level to and advanced (drama, visual arts 
and storytelling). All DRCs reported an increase in their special 
education expertise in at least one specific handicapping condition. 
The most frequently reported areas were mentally handicapped, learning 
disabilities, and behavior disorders (in that order). The DRCs were 
asked to rank all the workshop training received during the past year. 
Those workshops that were reported to be the most useful were ( in 
descending order); Ccmmunication Through Music-May, 1988; and How to 
Market Yourself-June,1988; Networking and the year review/ Guided 
Imagery-February, 1988; Curriculum Development Through the Arts- 
October, 1987. 

All the DRCs reported increased comfort levels in the arts as a result 
of KARTS training. The arts forms most often cited were music, and 
visual arts . Two DRCs reported feeling comfortable teaching all the 
arts to both peers and students. Stated needs for arts training were 
in the areas of music, movement and drama. The stated priority items 
for training were as follows: 

1. Identifying student needs 

2, Evaluatiiig student performance or progress (tied with) 

2. Evaluating effectiveness of instruction 

3. Writing lEPs in the arts 

4. Planning instructional activities 

5. increasing knowledge in content areas 

(Please refer to the appendix for the conplete compilation of 
responses on the KARTS Needs Assessment for the Third Year. ) 
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Administrative Ccirments from KARTS Project Director and Coordinator 

It seemed appropriate at this point in the evaluation report on the 
KARTS program to include commentary from both Mr. William Freeman, 
KARTS Director, and Ms. Maureen Craighill-Mornn , KARTS Coordinator. 
What follows then is this commentary. 

I. Quality and Integrity in Project Implementation. 

The following factors insured the overall quality and integrity of the 
implementation of the KARTS project. 

1. Selection process for the KARTS Project Coordinator. 

The selection process for the project coordinator included both and 
in-state and national search. Each of the fi*ty applications were 
reviewed by the Director of Personnel, and then reviewed by a four 
member applications review committee. Each application was rated on 17 
competency areas. The resulting top four rated applicants became those 
who were interviewed. The interview was an oral one before a con littee 
of five professionals that represented: a faculty person from higher 
education in art therapy, and one in special education, a SEA special 
education coordinator and a program specialist and the project 
director. Each of the four finalists viewed a video tape a teacher 
providing an arts experience with special students. Then each finalist 
wrote an essay on how she/he would provide technical assistance to 
the teacher. This process enabled the committee to determine technical 
assistance skills and writing abilities. Finally, each applicant 
conducted a 45 minute in-service presentation on arts in special 
education with the interview committee. The interview oommitt< viten 
rated and ranked each finalists on these tasks coming to a const jsus 
recommendation for hiring. The SEA Director of Special Education and 
Assistant Commissioner interviewed the highest ranking finalists. The 
candidate that the committee recommended was selected as Project 
Coordinator. This thorough process insured quality in the selection 
of an employee who has proven to be highly competent, dedicated and 
capable of meeting the demands and scope of the project in 
accomplishing its goals and objectives in a distinguished fashion. 

?. Selection process for the District Resource Coordinators (DRCs). 

The selection process for the DRCs included an interview committee 
comprised of: a disabled artist, faculty members from an institution 
of higher education in art therapy, and in special education, and the 
director and coordinator of the KARTS project. The selection process 
encompassed the following: an extensive written application, 
documentation of participation and accomplishments in the field of 
arts with the handicapped and an oral interview with the selection 
committed. The interview covered additional areas including issues 
related to working with people with disabilities, arts and special 
education content areas, self-confidence, career direction and other 
personnel development issues. 
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3. Needs assessment of the DRCs. 

A comprehensive and thorough needs assessment was made of the DRCs. 
This included DRC competencies and training needs in a pre/posttest 
fashion for each of the three years of training. This approach 
enabled the training content to be geared specifically to DRC needs, 
while still satisfying general competencies required in the project. 

4. Nationally recognized consultants. 

Consultants with nationally and internationally recognized expertise 
were utilized for training in ail the art forms arid in each special 
education categorical area, and for program and DRC evaluation. These 
expert consultants in the arts, in special education and in evaluation 
represented the most highly skilled professionals in arts with the 
handicapped. 

5. Local Education Agency (LEA). 

The understanding of and support for the project by the TJEA was 
evidenced by meetings of project staff with trainee!, supervisors, 
principals and superintendents. These meetings were held to discuss 
the project and its mission , and the requirements of the trainees and 
the needs for specific cooperation from school districts. Signed 
agreement forms by these individuals were to guarantee support for the 
trainees and the project, for the project's duration. Specific 
conmitments of trainees and districts were fully and clearly 
discussed. In addition, presentations on the project were made on 
numerous occasions to teachers, special education administrators, 
principals and superintendents through the state for the duration of 
the project (3 years). 

6. Project awareness and dissemination of information about KARTS. 

A brochure, public service announcements, and a video documentation of 
the project were all utilized to dissemination information about the 
project. Additionally, at the start of the KARTS project, awareness 
and recruitment included presentations and field reviews by interested 
educators in each of 5 regions in Kansas. Also, over fifty interviews 
in newspapers, on radio and television were conducted throughout the 
state to further awareness of the project. 

7. Apprentice program. 

An apprentice program was initiated early on in the program to assure 
backup support and assistance to the DRCs and to meet the geographical 
needs of each region of the state. This apprentice program was under 
the control of the DRCs. The plan for the apprentice selection was to 
enable the project to respond to possible attrition of the DRCs in the 
program. Also the apprentice program enabled each region to still have 
an identified re.ource specialist in arts with the handicapped. 
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8. On-site technical assistance. 

On-site technical assistance was conprehensive in nature. Technical 
assistance was available to DRCs in their classrooms in demonstrations 
sessions with handicapped children and youth, as well as in in-service 
presentations for teachers, paraprofessionals and interest others. 
These technical assistance sessions were also supervised by the 
project coordinator, director, content consultants, and both third- 
party e valuators over the entire 3 years of the KARTS project. 
Technical assistance was individualized to the needs of each DRC and 
was provided orally, in writing and with follow-up sessions as 
required or deemed necessary. 

9. Regional awareness el DRCs as professionally trained resource 
persons. 

Through the provision of arts with the handicapped prograirming in each 
region of the state by tlx* DRCs, the expertise and availability of 
each DRC was made known to teachers, related service personnel, 
parents and interested others. The facilitation of public awareness 
in-services locally, and statewide support groups, arts festivals with 
demonstration oonponents and distribution of no-cost arts supplies for 
constituents helped to achieve an awareness of the availability of 
DRCs as professionally trained resource persons. 

10. State Education Agency's support for KARTS. 

An understanding of and support for the KARTs project on the part of 
SEA^ was promoted through KARTs staff and DRC presentations to SEA 
staff. These presentations brought about understanding of the KARTs 
program mission, goals, objectives and impact on personnel and the 
students they serve. Involvement by special education program 
specialists, the Kansas Special Education Coordinator and Director, 
the Assistant Conmissioner and Cotrinissioner of Education for Kansas, 
and a Kansas State Board of Education member, led to greater ownership 
of the KARTS project by the SEA. This involvement included training of 
DRCs in specific content and categorical areas, which also proved a 
cost-effective approach to the DRCs meeting required competencies 
while gaining recognition. 

II . Project Lnpact and Outcomes. 

The impact and outcomes of the KARTS project include the following 
items. 

1. Trainees were provided with hands-on experience in planning, 
coordination and presenting at local and statewide conferences and 
functions. This training provided dissemination of, and training 
opportunities and statewide recognition of the DRCs to special 
educators, administrators and special needs students • 

2. A cadre of related arts professionals for the State of Kansas has 
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been trained. This cadre has learned to work together, be: ig aware of 
each others strengths and weaknesses. The cadre can make referrals for 
each other on specific training opportunities throughout the state. 

3. Due to the length and depth aspect of the many hours of formal 
training sessions with nationally and internationally known experts 
many opportunities have been established for both project staff and 
trainees. This establishment and expansion of personal and 
professional contacts with nationally recognized consultants has 
strengthened existing networks and built new ones. 

4. The provision of greater acceptance and recognition for the value 
of the arts in education for special needs individuals on a local, 
state, regional and national level. 

5. A collection of over 450 resource materials in the form of 
handouts, articles, books, video tapes and manuals cn related arts 
with special need individuals now exists. This collection has become 
the basis of an ongoing Related Arts Resource Library which is now 
part of the Accessible Arts Center in Kansas City. The availability of 
this collection for use by any interest party has been and is being 
advertised throughout Kansas. 

6. A foundation for further (and greatly) needed training at the pre- 
service level in related arts has been laid. The DRCS have and will 
continue to make outstanding lias ions for faculty at institutions of 
higher education in Kansas. Universities and colleges in Kansas have 
already indicated a need for staff training before related arts can be 
incorporated into the special education curriculum in special 
education, art, music, drama and other arts and other appropriate 
undergraduate programs. 

Ill . Areas for Improvement 

1. There was insufficient staff to achieve fully and in an outstanding 
way many aspects of the grant. While extensive goals and objectives 
for the program were accomplished, and a comprehensive base was 
provided, these goals and objectives were far too ambitious for the 
limited staff to accomplish. There were only 3 staff members— one 
full time secretary, one full time coordinator and one director who 
was only assigned to work with the grant for a very limited percentage 
of the time. Because of these staff limitations, portions of the grant 
could not be accomplished in any in-depth fashion. These portions 
included; recruiting, developing an out of state program, 
disseminating information about the grant, developing public awareness 
and inplementing the program. 

2. There was not enough start up time at the beginning of the grant. 
Also, there was no time allowance and no funding in the grant for 
staff recruitment, relocation costs and trainee recruitment. 
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3. The original location at Emporia State University was not well 
suited for the depth of the program. At the beginning the ESU 
administraton was cooperative. However, there was a lack of 
commitment and understanding of the full concepts that the project 
represented and was trying to accomplish. ESU did provide a central 
location for trainees but the campus was more than a 2 hour drive (one 
way) for the Director and a 1 hour drive from the project sponsoring 
agency ( the Kansas State Department of Education). These travel 
distances added to the already heavy travel burden for the project 
staff. 

4. Some trainees never seemed to fully comprehend and value the 
uniqueness, scope and potential of the training. The logistical and 
extensive paper work required of the trainees seemed at times to 
interfere and overshadowed the long term benefits of training. 

5. Although the project's grant guidelines and agencies were given 
out to all trainees, some failed to read or fully comprehend the 
details of the project. This lack of comprehension caused confusion 
in logistical and programmatic areas. 

6. The sheer size of the state of Kansas became a problem in terms of 
the travel demands made on the DRCs. 

7. Although the content was field reviewed and DRCs were aware of the 
commitment necessary, in reality, the time commitment resulted in too 
many personal sacrifices for some DRCs to overcome. A different 
program format in the future is indicated. One possibility would be 
one week a month over the three month summer vacation, or an 
equivalent with two weekend seminars during the school year or on-site 
technical assistance, or smaller scoped programs on one year's length 
in regional settings. 

8. The intention of the project was to develop a personnel development 
system that would sustain itself after the project's completion. The 
DRCs were informed of this intention and of suggestions for its 
implementation. However, no clear and specific follow-up guidelines 
were established for DRCs to provide post-project services in their 
communities. As DRCs are now providing services after training 
sessions have been completed, it still might have been helpful to have 
an agreement with DRCs to engage in a systematic approach to training, 
technical assistance and resources following the project's completion. 

9. The accounting and fiscal management of the program had to be 
redone every year due to logistical changes. These changes that 
occurred three times was very difficult on staff. 

10. An on-site evaluation consultant may have been a better 
arrangement. This would have facilitated coirmuni eating with project 
staff, gathering and computation of and housing of the vast amounts of 
program and evaluation data required. 
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SUM4ABY, INCLUSIONS r AM) RBOQMMENDiriflONS 

During this final year of training the DRCs revived 112 hours of 
instruction by way of 19 instructional days olid 17 different 
workshops. Five of these workshops over 10 days provided the DRCs with 
opportunities for direct training in giving professional 
presentations* With only one exception there was a constant steady 
pattern of increase in the Process Measures after DRC training over 
all the workshops and training sessions during the third year of 
KARTS. The range was from a score of zero increase on Ability to 
Internalize the Process (Movement and Learning Disabilities Workshops- 
June 16) to a high of 59% on Knowledge Level of Wbrkshop Topic- ( Art 
of Body Movement and Drama in the C lassixrm-Noveinber 13 and 14,1987), 
The average increase after training for each item on the Process 
Measures for each workshop was at least 13,2%, 

The 9 workshops that had content measures showed steady increases in 
DRC posttest scores that ranged from none to 100%, In only two 
instances were there decreases in the DRCs Posttest scores (one DRC on 
the Gifted Education Test-June 15, 1988 and one DRC on the Learning 
Disabilities Test on June 16, 1988), The average increase for the 
DRCs on the Wbrkshop Content Assessment Posttests was 46,5%! (And this 
mean score includes the 2 minus scores cited above). 

These "hard figures" substantiate the more subjective assessments made 
by the KARTS Coordinator, Ms, CraighillHMoran, Dr. Nancy Brook 
Schmitz, the third party evaluator, and the 5 member evaluation panel 
of experts. The DRCs themselves reinforced the "quality training 
aspects" of the KARTS project in their cwn final evaluations. They 
perceived the major strengths of the KARTS program as: 

1, In-depth hands on training with "the experts", 

2, The opportunity to receive training over an extended 3 year period 
that was definitely "in depth", 

3, Personal and professional growth as a result involvement with the 
arts. 

4, Increased special education training and hands on experience with 
students who had a variety of handicapping conditions. 

5, An increased understanding of the pcwer of the arts and hew they 
can be interrelated. 

6, The development of a network of like-minded persons who are 
committed to the arts for special needs persons. 

Clearly the in-depth , quality aspect of tra filing in the arts and in 
fine tuning these skills in work with handicapped students has been 
achieved. Also, there is new a professionally trained cadre of 
experts strategically located across the state of Kansas. 
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The question arises as to whether the KARTS model for achieving this 
goal was the most feasible. The DRCs themselves identified several of 
the weaknesses of the KARTS program. These were: 

1. Geography! The state of Kansas covers a huge area and trying to 
serve the entire state became a travel nightmare. 

2. Scheduling of training. The DRCs felt it was almost an impossible 
tack to work all week long (often in high stress teaching positions), 
and then be ready for training on Friday evenings. 

3. Intensity of Training. Tie DRCs felt that often there was too much 
information and experiential training in too concentrated a time for 
assimulation. 

4. Need for Greater Cooperation from School Districts. Seme schools 
were reluctant to release DRCs for training and presentations during 
the regular school day. This made it impossible for some DRCS to 
participate in the statewide meetings such as the Kansas Art Therapy 
Association meeting, the Statewide Arts Forum and the Arts Celebration 
that held sessions on weekdays. 

5. Loss of DRCs. Several DRCs dropped out early (one at the end of the 
first year and two during the second year) . This had a negative effect 
on group cohesiveness. 

6. Failure to Include Apprentices Sooner. Many DRCs felt that it 
would have been much more beneficial to the entire KARTS program to 
have identified and included the apprentices much earlier in the I4TTS 
training program. 

7. Endless Paper Work. Many DRCs were overwhelmed by all the paperwork 
required of them. Many were late in getting evaluations and travel 
forms returned on time — some refused to coirplete the final evaluations 
requested of them. 

RECOfHENDATIONS 

From an evaluation perspective there were several other issues that 
were not adequately addressed. The major issue throughout the three 
year KARTS training was the difficulty in getting the workshop 
presenters to author a brief (:x>c more than ten item) pre/posttest of 
the content they were to cover during their workshops. The initial 
year, the e valuator was able to provide these items for three of the 
workshops. The next year, the presenters were to do this as a part of 
their contract with KARTS. This was met with minimal success. The 
same problem occurred this year — except that specific test examples 
were given to all presenters. These examples were accompanied by a 
specific request for each consultant giving workshops to include one 
of their pre/posttest comprised of forced choice items, true/ false 
items, and multiple choice items as opposed to open-ended questions 
that asked for opinions. 
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The const*; it issue/difficulty was that many of the presenters were not 
trained tc write these kinds of tests, nor were they philosophically 
sympathetic to "testing" the material/content they planned to cover. 
This was especially true for the older generation of 
artists/presenters who are "at the top" of their particular 
discipline. Their training never included test making — nor test 
giving in the paper and pencil sense of test giving. Fortunately, the 
evaluator assisted by Mr. William Freeman and Ms. N. Canner was able 
to develop a measure of the artist process that was utilized during 
the second and third year of KARTS. These Process Measures did help 
determine the degree to which participants have acquired the artistic 
skills being imparted to them by "the artistic experts" . 

The demands of the KARTS evaluation plan necessitated the collection 
of many measures of process and content. (At several points during 
the training over the three year period, the DRCs lost patience with 
all the forms they were asked to complete. ) It is rare to ha able to 
obtain assessments of both the more subjective "process" in t>.a arts 
as well as the "content" in the arts. It is also rare that evaluation 
can include both objective and subject instrumentation (Anderson, 
1988) as well as multiple measures of effectiveness. This multilevel, 
multif aceted evaluation methodology was one of several of the very 
unique features of the KARTS program. Hopefully, this multiple 
measures/0 1 >.>ctive/subjective evaluation approach can be continued in 
future arts training programs. (At the same time there is a need to 
streamline and condense assessment instruments so that participants 
are not overwhelmed with forms and paperwork.) 

The success and uniqueness of the KARTS program has been due to: the 
use of "the experts" for training; the strong abilities and commitment 
of the Coordinator, Ms. Maureen Craighill Moran and the Director, Mr. 
William Freeman; and the dedication of the DRCs that "hung in there" 
for the three year stretch. It was the exceptional talents of Ms. 
Craighill Moran, spurred on by Mr. Freeman's comdtment to excellence 
and professionalism that enabled a herculean project such as KARTS to 
succeed. Also there are few professionals that possess the multiple 
talents of administrator, artist, educator, therapist, author, 
accountant, and organizer, that were needed to run the KARTS program, 
lesser administrators would have failed. 

One practice that was not dropped (although last year's evaluation 
report recommended that it be discontinued this third year) was the 
"piggybacking" of training on to another function such as the State 
Forum. It is difficult to make presentations, and then be involved in 
expert training as a student initially as a part of a larger 
conference group, and then as a part of a smaller KARTS group, at the 
same meeting. This confuses roles, makes it difficult to take full 
advantage of th* training available, and is hard on the "expert" 
presenter as well. Future training projects in the arts should "void 
this kind of "piggybacking of training". 
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The KARTS training is the equivalent of a two year full time master's 
degree program. It is unfortunate that not more DRCs (only one did 
pay tuition and earn graduate credit from ESU for the training) took 
advantage of earning graduate credit for the KARTs training. The DRC's 
success is more formidable when one is aware that they all held down 
full time jobs and had family responsibilities as well all during this 
time. 

In spite of all the evaluation data obtained, the third party 
evaluator regrets that some standardized measure of self-concept ( such 
as the Tennessee Self -Concept Scale, (Fitts, 1971) or the Piers Harris 
Self -Concept Scale, (1969) were not given to the DRCs as a pre/post 
KARTS training test. It is so apparent that major gains were made by 
all DRCs in the area of self confidence during the three years of 
KARTS training. These gains evidenced through observational data, 
undoubtedly would have shown up on these standardized measures of 
self -concept. 

Indeed, standardized measures of change are lacking or limited for 
handicapped children in general. Those of us who are arts 
professionals must address this important issue or we will not be able 
to "sell" the arts to the layperson. Future funded projects should 
address this issue of documentation of child change as the result of 
involvement in the arts. This recommendation is in keeping with the 
DRCs stated top priority needs (reported in the final needs 
assessment) in terms of future training. "Identifying student needs" 
was first, followed by "evaluating student performance or progress", 
which tied with "evaluating effectiveness of instruction " for second. 
"Writing lEPs in the arts" was third (and IEPs necessitate measures of 
child change). 

The question arises how might one provide solutions to the weaknesses 
raised by the DRCs about their training with KARTS? Perhaps it is too 
ambitious to try to cover the entire state of Kansas with this kind of 
training. Other training models might be more feasible; such as 
shorter term in-depth training in only 2 or 3 population centers, 
perhaps during summers; or, infusing key special schools with 
artist/special educators in residencies for extended periods during 
the school year, or the development of an arts center with satallite 
programs in which not only training can occur, but child change data 
can be easily obtained. After all, it is in the schools where the 
arts training will mostly be implemented. Why not train direccly in 
selected schools for 2 or 3 month periods followed by teacher 
workshops during the summers? Certainly, it would be important to 
provide degree credit for this training via nearby institutions of 
higher learning--or stipends for the teachers (OR BOTH) I 

Finally, greater direct involvement of local school administrators 
would be a key element in the success of this kind of project. Without 
strong local administrative support for the arts, nothing will ever 
change. KARTS did make efforts to include local administrators. The 
Kansas State Director of Education met with Special Education 
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Department staff members who provided training sessions. Also, a 
Kansas State Board of Education member met with the DRCs and opened up 
dialogue between the DRCs and others at the Kansas State Board of 
Education level. This kind of exchange and interaction helped make 
the DRCs aware of how the system works in the state. 

If a program such as KARTS were run on site in a school, then there 
would more be a higher probability of increased local administrative 
support. It is an axiom that those who are involved in the arts are 
the strongest supporters of the arts. Administrators must , therefore, 
be directly involved in training projects such as KARTS, for we are 
also after "adult change" as well as child change in the arts. If 
more administrators could be directly involved perhaps the stated 
needs that the DRCs expressed for more support for the arts in terms 
of resources and payment for servi oe/reimbursement for professional 
delivery of arts programs to special needs individuals (on the final 
needs assessment) might be more readily met. 

In summary, Maureen Craighill-Moran, William Freeman and the DRCs must 
be commended for their exceptional efforts to bring a very complex and 
professionally run project to a successful conclusion, it is most 
unfortunate that further funding for a continuation of the KARTS 
concept was not deemed a priority at the national level. It is this 
writer's fervent hope that funding will be obtained from other sources 
so this outstanding program can be continued and can grow since the 
key personnel (the DRCs) are already very well trained and in place. 

KARTS was an excellent personnel development project that provided the 
needs/evaluation data to indicate the benefits of further 
institutionalization at the preservice level of arts with the 
handicapped content material. Although the provision of in-service 
training has a continued need and value, the data indicates the 
advantages in providing this material at the preservice level, where 
future related service personnel and educators are developing their 
methods and style of working with special needs students. 
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District Resource Coordinator 



POST WORKSHOP TRAINING NEEDS ASSESSMENT 
Year THREE . 

Compilation 

Directions: Please complete this form by BLOCK PRINTING or typing your 
answers giving as complete answers as your are able. Then, return it 
to: Dr. Frances E. Anderson, 311 Orlando Ave, Normal, II. 61761. 
PLEASE RETURN THE COMPLETED FORM AS SOON AS POSSIBLE and WITHIN 7 DAYS 
OF RECEIVING IT. THANKS! 



Name: , 

last first 

Mailing address: fCity KS, 

street Zip code 

Phone # (home) (Work) 

(area code) (area code) 
Agency and/or program in which you NOW work:_ 



Address: City KS . 

zip code 

^EA OF EXPERTISE: 

1. Has there been an increase in your areas of expertise in the fine 
arts as a result of your participation in the KARTS program this 
year?NO YES 7 



1.2 If yes, please rate your expertise on All arts forms listed below 
and note your level of expertise ( M B M for beginning, "I M for 
intermediate, or "A" for advanced) BEFORE KARTS 3nd year and AFTER 
KARTS-3nd year 

Dramadevel before KARTS)Beg. 6,; Cur. Level : Beg. 0, Int. 5; Ad. 2. 
Vis.Arts (level before KARTS) Beg. 2, Int. 4, Ad. 1 ;Cur. level: Beg. 0, 
Int. 2, Ad. 5. 

Movement :( level before KARTS)Beg. 5, Int. 2, Ad. 0 Cur. Level Beg. 0, 
Int. 1, Ad. 5. 

Music: (level before KARTS)Beg. 3, Int. 4, Ad. 0; Cur. Level Beg.O, 
Int. 4, Ad. 3. 

Storytelling (Level before KARTS) Beg. 4, Int. 3, Ad. 0; Cur. Level Beg. 
0, Int. 2 , Ad. 5. 

Other: (please specify) (level before KARTS) 

Current Level 



1.3 Has there been an increase in your special education expertise as 

a result of your participation in the KARTS program this year? No ; 

YESJ7_. 

If yes, please list the specific special education area (content 
and or handicapping condition and ages ) and note your level of 
expertise BEFORE KARTS and your CURRENT Level )by placing a "B M for 
beginning, "I" for intermediate, and "A" for advanced after the 
special education area. 

(Limit your answer to no more than 5 entries) 

Ph.H. (BEFORE KARTS) _B (1) ; AFTER KARTS I ( 1 ) 

Learn Dis.B (1); After Int..(l); Work with Ment. Hand. beg. (1) to 
Ad.(l); Work with EM* Beg.(l) to intermed. (1) , Parents from 
beg. (l);to Ad. (1) ;Gifted from beg. (1) to adv.(l); Adaptations from 
intermed. (1) to adv.(l); Work with Deaf /Blind (beg. 1) to Ad (1) ; LD 
from beg,(l) to adv.(l); TMH from beg. to intermed (1); BD from 
interned. (1) to advanc. (1); SMH from beg. to intermed (1); physically 
handicapped from intermed. (1) , to advanced (1). 

FEEDBACK ON WORKSHOPS OFFERED DURING YEAR 

2. For the workshops listed belc*/, please provide an overall rating of 
their usefulness to you a. personally and b. professionally. Would 
you also please indicate on what topics from each workshop(if any) you 
would like to have additional information/tra ning ? 



1. Curric. Devel thru inter- Extremely Very Some Little No 

active arts ( Arcadia, KS) Useful Useful Use 
Personal Usefulness of workshop 

(circle one option) 1(3) 2(3) 3 4(2) 5 

Professional Usefulness 1(2) 2(3) 3(3) 4 5 



I would like more information about: 



3 



2. Body Movement-Mettle r Extremely Very Some 

Useful Useful 

Personal Usefulness of workshop 

(circle one option) 1(1) 2(1) 3 

(not applicable 4) 
Professional Usefulness 1(1) 2(1) 3 



Little No 
Use 



I would like more information about: 



3. Drama for Classroom - Extremely 
Sanville Useful 

Personal Usefulness of workshop 

(circle one option) 1(1) 



Professional Usefulness 



KD 



Very Some Little No 
Useful Use 



2(3) 
2(5) 



3(3) 
3(1) 



4 
4 



5 
5 



I would like more information about: 



4. DRC Presentations in music, Extremely 
movement and storytelling Useful 

Personal Usefulness of workshop 

(circle one option) 1(2) 



Professional Usefulness 



1(3) 



Very 
Useful 

2(4) 

2(3) 



Some Little No 
Use 



3(1) 
3(2) 



4(1) 
4 



I would like more information about: 



5. Tech. Asst. & Demonstrat. Extremely 
sessic .s in mus ic, movement , Useful 
storytelling & visual art 

Personal Usefulness of workshop 

(circxe one option) 1(3) 



Professional Usefulness 



1(3) 



Very Some Little 
Useful 



2(1) 
2(3) 



3(3) 
3(1) 



4 
4 



5 
5 



I would like more information about: 
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6. DRC networking, year Extremely Very Some Little No 

review-Craighill Moran Useful Useful Use 

Personal Usefulness of workshop 

(circle one option) 1(4) 2(5) 3 4 5 

Professional Usefulness 1(2) 2(6) 3(1) 4 5 



I would like more information about: 



7. Guided Imagery & Assess- Extremely Very 

ment-McVey Useful Useful 

Personal Usefulness of workshop 

(circle one option) 1 2(3) 

Professional Usefulness 1 2(3) 



Some Little No 
Use 

3(4) 4 5 
3(3) 4(1) 5 



I would like more information about: 



8. State forum-Movement- Extremely 
N. Canner Useful 

Personal Usefulness of workshop 

(circle one option) 1(3) 



Professional Usefulness 



1(2) 



Very 
Useful 

2(3) 

2(5) 



Some Little No 
Use 



3(2) 
3(1) 



4 
4 



5 
5 



I would like more information about: 



9. State Forum-Communic. Extremely 
thru arts-Curry Useful 

Personal Usefulness of workshop 

(circle one option) 1(1) 



Professional Usefulness 



KD 



Very 
Useful 

2(3) 

2(2) 



Some Little No 
Use 



3(4) 
3(5) 



4 
4 



o 
5 



I would like more information about: 
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10. Canmunic thru music- Extremely 

Bruscia Useful 
Personal Usefulness of workshop 

(circle one option) 1(5) 



Professional Usefulness 



KD 



Very 
Useful 

2(3) 

2(5) 



Some 
3 

3(1) 



Little No 
Use 



4 

4(1) 



5 
5 



I would like more information about: 



11. Pre-Voc,Voc training- Extremely 

Hoemike Useful 
Personal Usefulness of workshop 

(circle one option) 1(1) 



Professional Usefulness 



1(1. 



Very 
Useful 

2(1) 

2(4) 



Some Little No 
Use 



3(4) 
3(1) 



4 
4 



5 
5 



I would like more information about: 



12. Literature Review- Extremely 
F.Anderson Useful 
Personal Usefulness of workshop 
(circle one option) 1(1) 



Professional Usefulness 



1(1) 



Very 
Useful 

2(3) 

2(5) 



Some Little No 
Use 



3(2) 
3 



4 
4 



5 
5 



I would like more information about: 



13. How to market yourself Extremely 

Useful 

Personal Usefulness of workshop 

(circle one option) 1(3) 



Professional Usefulness 



1(3) 



Very 
Useful 

2(4) 

2(5) 



Some Little No 
Use 



3(1) 
3 



4 

4(1) 



5 
5 



7. would like more information about: 
Networking 
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14. Photography 



Extremely Ve~y 
Useful Useful 



Some 



Little No 
Use 



Personal Usefulness of workshop 
(circle one option) 



1(1) 



2(3) 



3(1) 



4(1) 



Professional Usefulness 



1(2) 



2(3) 



4 



5(1) 



I would like more information about: 



NEEDS AND PROBLEM IDENTIFICATION 

3. What do you currently feel are your three most pressing needs in 
enabling you to teach/ train persons in the arts for the handicapped? 
(Limit your response to only three.) 

1. (most pressing) time (2), supplies 

2. (next, most pressing) need for central office to act as a clearing 
house, marketing and development of opportunities, networking. 

3. (third most pressing problem) lack of monetary conpensation, more 
direct experience with the arts and handicapped children, energy, 
public relations/advocacy for the arts. 

4 . What are the three most pressing problems you are having in 
teaching the arts to persons with handicapping conditions: (Be specific 
and limit your response to only three). 

1. identifying groups of children who need arts, lack of pay for 
working with special education and the arts. 

2. (next most pressing problem) materials, lack .upport of the 
local school district. 

3. (third most pressing) -in teaching the arts to persons with 
handicapping conditions (be specific) lack of time and money, getting 
children involved, the lack of a music library and music resources. 

5. Has your comfort level increased in any of the arts forms as a 

result of your KARTS training this year? NO YES 4 . If yes, with 

what art form(s) experiences ( limit your answer to no more than 5) 
has your comfort level increased as a result of your KARTS training 
this year? 

1. music(2), visual arts, storytelling 

2. movement (3) 

3. drama, guided imagery, music 

4. storytelling (2), mu^ic, drama 
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5 • visual arts ( 2 ) , integrated arts 



5 b. Which of these listed above would you feel comfortable 
teaching to peers? all arts (2), visual arts (2), storytelling (l) r 
music ( 1 ) , movement ( 1 ) . 

5 c. Which of these listed above would you feel comfortable 
teaching to students? all arts (2) visual arts, (2), storytelling 
(2) , movement (1), music (1), 

6. With which art(s) forms are you least comfortable ? (Please list up 
to 5 areas/or activities): 

6 a. personally: music (2), movement (1), clay (1), drama (1). 

6 b.in teaching to students: drama (1), music (1), movement (1), 
clay(l). 

7. Has your comfort level increased in teaching any specific 
handicapping condition as a result of your KARTS training this year? 

NO YES_4 . If yes please list (up to 5) handicapping conditions 

in which there has been an increase in comfort level, 

J . blind, visually impaired, physically handicapped, paraplegic, 
spina bifida, 

2.SMH, multiply handicapped, deaf, blind and visually impaired(3). 

3. TMH, E24H young adult, severely emotionally disturbed, multiply 
handicapped. 

4 . EMH, autistic. 

5. hearing impaired. 
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8. Please assign a rank order from ONE (top priority ) to TWELVE for 
the following items IN TERMS OF YOU OWN NEED FOR TRAINING : Please 
assign only one number to each item. 

a, Motivating f encouraging students 10 , 12 , 12 

b .Developing student self confidence^ f 11 f 10 

c. Using a variety of teaching methods_12, 10 f 9 

d. Teaching students to read_8 . 8. 1 

e. Evaluating effectiveness of instruction^ m 4. 2 

f. Managing disruptive behaviour among students_ll f 11 f 9 

g. Identifying student needs_l, l f 1 

h. Presenting individualized learning activities 5, 5, 8 

i. Increasing knowledge in the content areas_7, 7, 3 

j. Planning instructional activities_6, 6, 4 

K. Evaluating student performance or progress_2, 2 f 6 

j. Writing IEPs in the arts 3 f 3 f 5 

identifying student needs was overall no. 1 (both year 'two and this 
year); evaluating student performance or progress and and evaluating 
effectiveress of instruction were tied for second • Writing IEPs in the - 
arts was third. Planning instructional activities was 
fourth. Increasing knowledge in content areas fifth. These were the 
same top 6 priorities as last year accept no. 2-6 were in a slightly 
different order (IEPs in the arts was 2nd last year and increasing 
knowledge in the content areas was third last year).) 

8.1 Are there any other items that should be included in this 
list? Please list them and be as specific as you can. 



9. IS there any other feedback, or comment (s) you would likj to make 
either about the program in general or in terms of any specific 
component? (Your coirments will be held in confidence by the 
evaluator ) . 



9.1 May we quote your conments? Yes (Please sign indicating your 

permission to be quoted) NAME DATE 

PLEASE RETURN COMPLETED FORM AS SOON AS FOSSIHUS TO DR. 

F. E.ANDERSON, 311 Orlando Ave. Normal, II. 61761. Thanks for your tima 

and effort! ! ! 
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Appendices 



Appendix A 

Evaluation of DRCs Based on Video-Taped Presentations 
June, 1986 and April 1988 

Dr. Nancy Brooks-Sdunitz 



An Evaluation of the KARTS Trainees' Development 
from June 1986- April 1938 

This evaluation is based on presentations by the KARTS trainees which were 
video taped in June 1986 and April 1988. These video taped presentations 
were evaluated for structure, content, and methodology. The following 
observations being made: 

Bobbie Koen: 

6/19/86 At first, the trainee appears slightly nervous with shaking 
voice and wringing of hands. It is obvious from her verbal and body attitude 
that she listens we 1 ! and is able to present materials from a strong 
background with her subject, LD learners. The content of the presentation is 
a sharing of her work with LD learners utilizing storytelling, drawing, 
movement and music. This trainee uses a voice tone which may be 
interpreted as talking down to her listeners. During the presentation she 
uses much positive reinforcement with the participants. At first, she 
draws from them responses to her questions, making use of their answers in 
leading from one activity to another. When working with music and drawing, 
however, she responds to musical cues with own ideas rather than eliciting 
responses from the participants. She provides suggestions about the story's 
character rather than eliciting this information and details from the 
participants. The lesson is very slow paced. The use of movement is 
developed by dividing the group into two with half of the group being 
firebirds and half of the group observing. During this movement phase the 
movement continues too long without development or suggestions for 
development. The other group then has a similar experience with the second 
character from the story, the monsters. She uses a prop to get into the 
movement thus involving the students readily. 

She does provides clear directions throughout. Koen gave a good wrap up 
about interrelationship of the arts to the classroom. She also shared t,.3 
development of these materials and other possibilities for use with 
language development. She noted that she had moved through the materials 
normally taught in a one week sequence in rapid order rather than 
demonstrating the content of a single lesson. The art focus of the lesson 
seems to be that music tells a story. The outcome of the lesson seems to be 
developing imagination through interacting with these four art areas. 

4/88 Whilr the voice quality and f he tone is similar to first presentation, 
this trainee presents a more comfi 'ible presence as noted by the voice 
o quality and her body attitudes. She p, jsents a case study of one of her 

Kft 3 EST COPY AVAILABLE 



students. This presentation is clear. She demonstrates her own openness to 
coming to know her student during the period of the case study, tracing this 
student's abilities, skills, challenges and behaviors in a sensitive manner to 
enable the audience to share this experience and understand the child and 
the methodologies and materials used with the student. 

During the presentation, Keen shows an understanding of the terminology of 
Special education, the arts, and education. She used these terms in a clear 
and unambiguous way whicn added to the presentation and her authority. She 
handled questions well with refernece to assistance available to the field. 

Summary: This trainee demonstrates a growth in presentation skills, 
specific vocabulary, ability to structure presentations and to adjust pacing 
appropriate. She also clearly demonstrates new arts resources to draw upon 
for her work with students/clients. 



Sherri Austin (Boese) 



6/86 This initial presentation to peers was active and engaged 
participation of oil members of the group. She limited quick answering of 
her questions by the already informed, thus allowing others to think ang 
grow. Her presentation was clear. She was supportive of the learners. She 
clearly brought practice, experience and a solid understanding of her 
primary art area to this presentation. She clearly brought insightful use of 
research in child development, language acquisition and learning theory to 
her presentation while illustrating her presentation with concise examples 
clearly demonstrating to the participants the main objectives. 

4/88 Boese's presentation of a case study began with a song and rhythmic 
involvement of the audience in a follow-the-leader format. This 
immediately attracted the audience's focus. Her introduction to her self 
provided a way to link this focus to careful attention to what would follow, 
especially having them look for the reappearance of the preceeding musical 
format with the case to be presented. 




Her presentation of the actual case study initially focused upon what the 
child did well and discussed problems in context to his skills and interests. 
She utilized an appropriately paced slide presentation of student engaged in 
interesting projects. Her simultaneous presentation focused on family, 
family setting, and child's abilities. Moving from this slide introduction of 
the child to discussion of learning disabilities in general, Boese clearly 
defines how subject fits this profile. Her handouts provided guidelines to 
LD learners. She directs her case study from this handout to the child. 
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Integra] with her presentation was a discussion of what she learned about 
the child as a result of tests and observations of other professionals also 
working with the child. The is a most complete presentation utilizing 
visual, auditory and kinesthetic modalities. St. 3 provided clear 
recommendation for further work with this student including developing 
attention span and some accommodation for his disabilities. Concluding the 
presentation, she integrated her earlier musical activity with participants 
with child's needs and abilities. 

Summery: While the initial presentation was well paced and demonstrated 
Boese's skills and confidence, the final presentation clearly demonstrated 
development and refinement of ability * n utilize multiple modalities in her 
presentations. An impressive presentation. 

Joleen Haffner 

June 18, 1986 In her initial presentation, Haffner presents her material 
without discovering from group behavior whether group is ready to move on. 
No outward behavior of students is required by this teacher as a guide to 
student understanding. Her presentation clearly validated her student 
behaviors, otherwise. Her presentation demonstrated her abilities to use 
self validating techniques, but a lack of skills and comfortability of 
integrating arts activities as a tool for learning. Her use of props in 
presentation is well integrated and is a way to focus upon abstract 
concepts. 

4/88. Presentation provides a way for everyone to introduce self and 
something about self to share. This acknowledges each individual taking 
part in presentation. 

Balloon provides a very good visual for self esteem, making concrete this 
abstract and providing a focal point for the students. Presentation 
demonstrated a need for Haffner to elict more responses from participants 
and to work towards others to value. Directions given during presentation 
were fuzzy especially given the particular needs of the students. Quality 
arts experiences are missing— movement and art are used to enhance suject 
areas which is self-esteem. No new learning in the arts, however, is 
developed through the presentation. 

Summary: This trainee did not demonstrate much growth in the area of 
content or methodology from earlier presentation to later presentation. 
Grato of arts concepts and strategies seems missing. She does, however, 
demonstrate that she is able to use, in a limited way arts, materials to 
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enhance her own area. A second concern is that she seems to react little to 
student behaviors that might indicate a need to make adaptation to student 
needs and comprehension. I wonder about the depth of learning within the 
experience. 

Kay Martinez 

7/18/86 Presents a memorized story. This is obviously not a 
comfortable presentation for this trainee. Her story would be enhanced if 
she presented it in her own words rather than the words from the book. Her 
use of voice dynamics enhances the presentation. She provides a connection 
of self to the story. She seems nervous at presenting. 

4/88 Presentation is energetic. Her behaviors affirm the students 
and acknowledges each as individuals. She uses clear and simple directions 
in sequential development of her presentation. These are clearly based upon 
participants' needs. With children and adults in presentation, she makes use 
of the adults to hep in most difficult parts of prject thus fccilitateing the 
experience for the children and ensuring ongoing interest and involvement of 
the audts. She takes participants from the familiar to new insights and use 
of materials. Lesson continually reconnects to earliest idea and main theme 
of lesson. While verbal responses from the children are limited, Martinez 
provides positive feedback and acknowledgement for responses given. 

At a second presentation the interaction with children was particularly 
positive including involvement of the children in verbalizing experience. 
The presentation was well paced. She showed ability to accept children's 
ideas and then confirm idea by what followed, she allowed children to 
problem solve by giving more cues rather than providing them with the 
answer. She clearly linked her story to the art expeiences. Again she 
integrated the adults in meaningful way with children to enhance the 
experience and learning of both groups. Her facial expressions illustrated 
the drama of the story and enthusiesm for her material. In reference to ti.« 
taking the project home to Mom , she needed to be more awared that all 
children do not necessarity have traditional parenting — rather "Take home 
to put in your room or to giye it to someone special who you love or care 
about." 

Summary: Shows definite growth in presentation skills, ability to develop 
quality arts experiences for the enhancement of learning, and ebility to 
integrate all knowledges. Clearly demonstrates understanding of teaching 
to ail children through presentation using all learning modalities. 
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Tammy Herl 



June 1986 Unsure of herself in presentation to allow her own personality 
to be exposed. Tends to work from notes and is not perceptive of 
applications. Talks of activities as already set/'recipes". Gives ideas for 
project springing from dramatic experience, but provides too much feedback 
while students are working without ascertaing that students are listening. 

Provides no summary to assist students in synthesizing experience and to 
refocus students upon the objectives/main points of the presentation. 
Presentation skills lacking and personal ability to see what learning is 
taking place is limited. Needs to develop arts understanding as well. 

4/86 Pacing is quick. Slides, music and discussion about animals in zoo is 
striking experience. Needed to take time to develop what children actually 
saw and go back to talk about each animal and its particular body parts and 
manner of moving in an indepth way. The presentation of the bag and the 
imaginary mixing of animals was not clear. A better solution to this would 
have been to use cutouts o as puzzles to put together or flip pictures to 
create tangible demonstration of concept of mixed-up animals with 
different parts of different animals creating "new mixed-up" animals. 
Drawing on the board as a spring board for ideas, memory, sound and 
movement seemed successful and finally enabled students to understand 
concept. The structure of the lesson seemed choppy with links to previous 
activities not clear. Did not make attempt to integrate on-looking teachers 
into presentation or to address their needs. Does work well and relate well 
with the children. 

During art activities moved around room to talk to each child to provide 
assistance and support for child to work through ideas. Provided time for 
children to talk about their drawing. Did not have a way of closure which 
synthesized experience thus refocusing students on learning. 

Summary: While this trainee clearly shows growth during training period, 
there are still obvious problems in fully integrating learning and then 
translating it to her own presentations. She needs encouragement to 
continue to experience this type of presentation and to evaluate her plans 
prior to and after the presentation to help inform herself of the 
connectiveness of each part of the lesson to the others and to the main goal 
of the lesson. 

Joleen hacy Thompson 
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6/86 Choose exellent story which easily demonstrated different 
types of com y to know — visual, kinesthetic, auditory, smell. Her 
introduction was authentic and unselfconscious. She provided clear 
directions and appropriate pacing for this group. This presentation 
integrated lecturee, class participation and acknowledgement of the 
learners' understanding. While she made use of small group participation, 
she needed to listen in to specific groups as the discussion progresses to 
assist in knowing how successfully students were proceeding and to steer 
obvious off-task or off-subject responses back to main focus. Elements in 
simple rhythmic pattern transferable to all stories. Clear development of 
class from theroy presented to simple skills to growth of skills. Provided 
resources for participants. Clarified different styles of presentation of 
story-telling and of choices made by well known people who tell stories. 
Completed presentation with an excellent story in her won style illustrating 
all points of her presentation. 

4/88 Provides an introduction of all participants by asking them to share 
their name and tell their favorite season. This not only affirms each 
individual but immediately sets the enviroment for student participation 
and individuation, and focus of class on each other. Since this was a shared 
lesson the pacing of the 'esson was a result of both teachers' expertise and 
planning. After her partner's presentation, Thompson changed her placement 
as focus of grouup by comming into the center of the circle and talking to 
students by turning her body in relation to the student's position in the 
circle. She was capable at getting students to interact and showed skill at 
having students develop many Ideas. Her directions were clear. , I am 
concerned that too many directions were given at once for the disabled child 
to fully assimulate. Sequencing of the distrebution of art supplies would 
have facilitated a more orderly transition to art activity. 

Summary: While the first presentation clearly demonstrated a wide range 
of prasantation skills and thoughtful preparation for the presentation, the 
second example demonstrated only some of the same skills. This trainee 
may nevs been handicapped by the ineptness of her partner. I feel that the 
workshop was not well planned out logistically or in concept. The lesson 
wss presented at an awareness level which seemed appropriate but seemed 
lacking intotal involvement of the teachers. Given this trainee's obvious 
skills and understandings in the first presentation, I am left disatisfied 
with this demonstration. 

Toni Dort 
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5/86 Opening personal background shows remoteness from audience. Her 
body posture is enclosed with tones !r. pc:*:ets. She gestures M-.tle with 
hands, body or facial expression Fa?'? tc develop rapped with group by 
virtue of this remote and closed :-ody placement, bailed to acknowledge 
audience by behaviors. While providing personal philosophy, it is not clear 
what the focus of this portion of the presentation is. This portion would 
have seen clearer if she had demonstrated or Drought o«t this philosophy 
through her teaching, elaborating as she developed the lesson the 
phllirophical underpinnings. 

The pacing of the presentation provided too long a time period r'or each 
s ecti o n w ithout d e v e 1 o p m e n *. o f r. e w c •:• n c e s t c r u n dersta n d l n q i n t h e 
participants. Tne objective of the lesson was not clear Her directions are 
not clear. Participants seem unclear of when to move or respond, ho oept.'» 
of understanding or new learning seems to be exnibitea by participants, 
although they maintain interest on the presentation. Positively., Dort does 
pick up on student cues to keep interest. Sshe also provides guidelines 
while going along. Students were not aked to respond about experience nor 
was synthesis attempted by Dort. 

When a student entered late. Dort provided her with a synopsis of class and 
suggestion of a way for student to enter into experience. Used imaginative 
realm. Allowed students to do 'without much guidance, towards a 
development of specific skills or knowledges." Does synthesize througn 
student input the philosophical statement made earlier. Prlvldes resources 
for participant use. Attemped to use relatei rts in her appoach utilizing 
movement, visuals, music and storytelling. Provided lovelij Instuments but 
did't introduce them or their capabilities, i.e. tone color, to the participants 
This lesson stayed on an awareness level without attention to the needs of 
this population, merely with the trainee's approach to teaching ( a limited 
approach). 

Sept 1936 In a workshop for students, similar problems are demonstrated 
as In ealier lesson. Dort allows music to go on too long to make point. She 
does not select out the specific focus for the student. Her philosophy of 
starting where the student is or where their strenths are seems limited to 
staying where the student is or where strengths are. She does not build 
skills and new learning through her lessons, utilizing only resources 
children already possess. This trainee does not have a clear idea how to 
devleop a learning experience which is sequential and builds new insights 
and understandings on entry skills. She wastes much time In each lesson 
providing little verbal direction or feedback. She tends to synthesize for 
the children rather than having children synthesize from their experience. 
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4/88 Working with Joleer, nacy Thompson, Dart demonstrates stronger 
voice and inflection than in earlier presentation. Her behaviors continue to 
be similar including tending to walk around with hands in pockets rather 
than truely interacting u 'Hh children. Seems much more content in 
presenting lesson than in noticing student behaviors and making 
adjustments in presentation accoYdinyly. She elicts responsesVom 
children concerning specifics and does provide clear directions. Her 
positive reinforcement of appropriate signals, benefits the learning 
experience. Again the lesson demonstrates only awareness level activities. 

Summary: This trainee has demonstrated some gains from work in prog -am. 
She still needs to find material appropriate for age group and to develop 
learning rather than present materials where child is. Her tendency to 
remain remote from the learning experience demonstrates her own 
insecurities and protect! veness of self. Rather than engaging students in a 
learning experience, she places experiences out for the students to become 
invovled in them as they may. Of the trainees, this is clearly the weakest in 
content development, presentational skills, awareness of student learning, 
and class structure. 

Bonnie Burnside 

6/86 Provides handout for participants. Elaborates on this nandout which 
shows sjpecific music goais cooresponding to IEP goals. Handout provides 
structure. Clear concepts. Summarizes at each step of the lesson. Clearly 
provides for a development of learning skills and concepts in music and in 
application to other art areas and special education goals. Developed lesson 
sequentially. Reinforces primary concepts of overall workshop. Provides 
integration of materials from other trainees' workshops, thus synthesizing 
and applying and helping trainees to absorb and apply this material as well 
Frovides excellent resources for trainees to follow up lesson for greater 
understanding and personal development. 

4/88 Presents handouts describing eitiology of autism Introduces us to 
case client in an interesting and informative way so the audience becomes 
personally involved. Talks about moving from child's own pattern to a new 
pattern. Animated presentation of case study . ^rnonstrates level of 
personal involvement with client. Concludes year of study by summarizing 
•her own work, learner gains and assumptions of what caused success. 
Provides her assessment tools which provides a simple and clear means for 
others to assess their own clients or students. Demonstrated positive 
behavior skills wi :h student/client through video tape: reinforces 
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positively, clear direction giving, modifier ss needed, moves class along 
quickly, uses student natme to encourage attending skills, everthing links up 
within lesson, and asks students to do as much as possible while cuing 
student behavior. 

As she presents video tape she brings insight into our viewing of it by her 
remakes. She requires participants in case study to lcok for certain 
behavioral cues while watching viaeo. She provides references for teachers 
to use for further self discovery. Provides time for participant discussion 
and questions. Interacts with and helps problem solve with group 

Summary: This trainee demonstrates involvement, growth, and skills in 
teaching and presenting related arts experiences to students and to 
teachers. She presents her material and insights in a -way which 
demonstrates enthusiasm, mastery of material, insightful synthesis of her 
own learning experience, and a genuine understanding of thelearning 
process and learner needs. 
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COMMITTEE EVALUATION STATEMENT 

SHERRI BOESE 8/3/88 

Ms. Boese's file indicates that she has participated In the majority of the 
DRC training activities. 

Ms. Boese became Involved in the project as a person with a high level of 
skill and has continued to improve. Outside evaluators have indicated that 
Ms. Boese is an excellent presentor. She is also highly committed to using 
the arts with individuals with handicaps. An area of weakness, which was 
noted, was In the "paper work" area, but, Ms. Boese has taken steps to take 
care of this area. 

The Committee recommends that Ms. Boese be awarded a certificate of 
completion, in addition, Ms. Boese should continue with her plans to work 
in the ar*a of arts with the handicapped. 

KARTS DRC Evaluation Committee. 
Terry Bachus Nancy Mann 

Ralph Barney Elaine Klugman 

Placldo A. Hoernicke, Chair 
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August 3, 



Kansas State Department of Education 



Kansas State Education Building 

120 East 10th Street Topeka, Kansas 66612-1103 

send all rorrespomlenre to: 
Arts with the Handicapped and 
Kansas Arts Resource Training System 
sole source contractor with 
Kansas State School for the Visually Handicapixil 
1 100 State Avenue, Kansas Citv, Kansas 66102 
phone 913.285-3308 



Ms. Shem froese 
239 Nor th Ridciewood 
Wichita, KS 67208-4158 



Dear Ms. Boese: 



It is our pleasure to inform you that the KARTS Evaluation Committee, after careful review of 
the materials in your file, has recommended that you receive a certificate of completion. The 
certificate attests to your involvement in a unique, high-quality training program to integrate 
arts-related services into programs for individuals with handicaps. 

The committee would like to recognize your professional growth over the past few years. You 
have opened your mind to the possibilities of this area of special education. We would encourage 
you to maintain your enthusiasm and continue to spread the word. 

A copy of this letter will be placed in your District Resource Coordinator file. We wish you 
continued success in your career. 

Sincerely, 



KARTS DRC Evaluation Committee: 




PlaciooA. HoermcM, Chair 
PAH/ikfr 
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COMMITTEE EVALUATION STATEMENT 



BONNIE BURNS IDE 8/3/86 

After a review of Ms. Burnside's file, the committee wishes to express Its 
commendation to her for her efforts In providing art to the handicapped. 
She not only meets the minimum requirements, but has far exceeded them. 
Thus, the Certificate of Completion should be granted. 

We, as a committee, would encourage her to continue her professional 
development in the arts for the handicapped, it is her type of 
professionalism that will motivate and stimulate others, both teachers 
and students, to greater aspirations in this field of special education. 

KARfS DRC Evaluation Committee 



ferry bachus Nancy Mann 



Ralph Bartley Elaine Klugman 



Plactdo A. Hoernlcke, Chair 
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August 3, 1 



Kansas State Department of Education 

Kansas State Education Building 
120 East 10th Street Topeka, Kansas 66612-1103 

send all correspondence to: 
Arts with the Handicapped and 
Kansas Arts Resource Training System 

sole souin* contractor with 
Kansas State School for the Visually Handicapped 
1 100 Suite Avenue. Kansas Ciiv. Kansas 66102 
phone 913-281-8308 



Ms. Bonnie Burnslde 

1 77 1 North 73rd Terrace 4 
Apt. 2 

Kansas. Oity.KS 66 11 2 
Dear Ms. Burnside: 

II ts our pleasure to inform you that the KARTS Evaluation Committee, after careful review of 
the materials in your file, has recommended that you receive a certificate of completion. The 
certificate attests to your involvement in a unique, high-quality training program to integrate 
arts-related ser vices into programs for Individuals with handicaps. 

Ms. Burnside, the committee would like to commend you for, not. only completing the minimum 
requirements, but for exceeding them far beyond what you would have needed to do to comply 
with the- project 

We would also like to take this opportunity to express to you v/hat we see as your strengths. You 
have quality skills as a group presentor and should continue to use these skills. It should oe 
noted thai you have shown a great deal of professional growth as you have worked with the 
project. This should continue to serve you and your students well in the future. You have made 
a great deal ot progress in your efforts to learn about and integrate into your program other 
"Art" areas. This and your other efforts are commendable. 



A copy of this letter will be placed in your District Resource Coordinator file. We wish you 
continued success in your caroer. 



Sincerely, 

KARTS DRC Evaluation Committee: 



erry Bachus^ 

Ralph Bart ley ' 

PlacidoA. Hoernlcie, Chair 
PAH/jkh 



Nancy Mann 

Elaine Klugman U 
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COMMITTEE EVALUATION STATEMENT 



TONI PORT 8/3/tfd 

As noted by letters in Ms. Dort's file, she does well in working with 
various levels of students. She has experienced growth m being in touch 
with teachers and involved in the writing, of student lEPs. Ms. Dort has 
attended every required meeting and did every required assignment. She 
has also become more comfortable in using the art process and the 
outcome of her final project. The committee recommends that Ms. Dort 
receive a certif icate of completion. 

KARTS DRC Evaluation Committee: 



Terry Bachus Nancy Mann 



Ralph Bart ley Elaine Klugman 



Placido A. Hoernicke, Chair 




Kansas State Department of Education 



Ms. Toni Don genn 
2611 27th 

Great Bend. KS 67530-7123 
Dear Ms. Dor l Fenrv. 

It is our pleasure to inform you that the KARTS Evaluation Committee, after careful review of 
the materials in your file, has recommended that you receive a certificate of completion. The 
certificate attests to your involvement in a unique, high-quality training program to integrate 
arts-related services into programs for individuals with handicaps. 

A copy of this letter will be placed in your District Resource Coordinator file. We wish you 
continued success in your career. 



Kansas State Education Building 

120 East 10th Street Topeka, Kansas 66612-1103 



August 3, 10.88 



send all correspondence 10: 
Arts with the Handicapped and 
Kansas Arts Resource Training System 
sole source contractor with 
Kansas State School for the Visually Handicap|x\l 
1 100 State Avenue, Kansas City, Kansas 66102 
phone 913-281 -SS08 



Sincerely, 



KARTS DRC Evaluation Committee: 





Terry Bachus 





PlacidoA. Hoernicke, Chair 




PAH/jkh 
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COMMIT! EE EVALUATION STATEMENT 

JOLEEN HAFFNER: 8/3/88 

Ms. Haffner's file indicates that she has participated in the majority of 
the DRC training activities. Her relationship with school administrators 
and other personnel, according to letters in her file, are positive. 

Comments from outside evaluators indicate a need for more organization 
and growth in the area of arts content and methodology 

The Committee recommends that Ms. Haffner be awarded a Certificate of 
Completion. Further, the Committee would encourage Ms. Haffner to work 
on organizational ski Ms and increase her use of arts in her work. 

KARTS DRC Evaluation Committee: 



ferry Bachus Nancy Mann 



Ralph Bartley Elaine Klugman 



Placido a. Hoernicke, Chair 
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Kansas State Department of Education 



Ms. uoleen Haffner 
5770 Elbe Drive 
Manhattan, K$ 66502 

Dear Ms. Haffner: 

it is our pleasure to inform you that the KART3 Evaluation Committee, af;or carefui review of 
the materials in your file, has recommended that you receive a certificate of completion. The 
certificate attests to your involvement in a unique, high-quality training program to integrate 
arts- related services into programs for individuals with handicaps. 

A copy of this letter will he placed in your District Resource Coordinator file We wi$n you 
continued success in your career. 

Sincerely, 

KARTS OftC Equation Committee: 




Kansas State Education Building 

120 East 10th Street Topeka, Kansas 66612-1103 



sole source contractor with 
Kansas Si a if School for the Visually Handtcapix-d 
1100 Siaic Avenue. Kansas City. Kansas 6610? 
phone 9I3-2HI-.W0H 



send all correspondence 10: 
Arts with the Handicapped and 
Kansas Arts Resource Training System 



August 3, 198$ 





Terry Bach us 






P lac i do A. Hocrnicke, Chair 



PAH/ikh 
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COMMITTEE EVALUATION STATEMENT 



TAMMY HERL 8/3/88 

Ms. Heri's file indicates that she has fulfilled all the requirements and 
will receive a Certificate of Completion to be placed in her file. Ms. Her! 
has a strong willingness to learn and adapt to new situations involving all 
age groups She should continue to expand her work with the arts and be 
productive m everything she attempts to do for people of all ages 
involving the arts. 

KARTS DRC Evaluation Committee: 



Terry Bachus Nancy Mann 



Ralph hartley Eiaine Klugman 



Pl^ndrt a Hoernicke, Chair 
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Kansas State Department of Education 



Ms. lamara Her) 
R.R. 1 , Box 200 
Mount Hope, KS 67103 

Dear Ms. Herl. 

ll Is our pleasure to inform you that the KARTS Evaluation Committee, after careful review of 
the materials in your file, has recommended that you receive a certificate of completion. The 
certificate attests to your involvement in a unique, high-quality training program to integrate 
arts-related services into programs for Individuals with handicaps. 

The committee would like to recogntee your professional growth over the past few years. You 
have opened your mind to the possibilities of this area of special education. We would encourage 
you to maintain your enthusiasm and continue to spread the word. 

A copy of this lotter will be placed in your District Resource Coordinator file. We wish you 
continued success in your career. 

•Sincerely, 

KARTS DRC Evaluation Committee: 




Kansas State Education Building 

120 East 10th Street Topeka, Kansas 66612-1103 



send all corresjxmdence lo: 
Arts with the Handicapped and 
Kansas Arts Resource Training System 

soli' source conductor with 
Kansas State School for the Visually Handicapped 
1 100 State Avenue. Kansas City. Kansas 66102 
phone 9IS.28I.S308 



August 3, 19$C 






Terry fcachus 



Ralph Bartloy 





PlaciooA Hoernicke, Chair 



PAH/jkn 
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COMMITTEE EVALUATION STATEMENT 



BOBBIE KOEN 8/3/88 

Ms. Koen's tile Indicates that she has completed a majority of the project 
activities. Her case study was Judged thorough and her presentations 
were numerous. There is documentation in her file that her presentations 
wert or above average quality. There were excellent visuals and she 
handled questions from the group very well. There was a good sense of 
pacing and good motivation was provided. 

The Committee has recommended that a Certificate of Completion be 
provided. The Committee also recommends that the following areas be 
reviewed for possible strengthening: Submission of materials in a timely 
fashion and continuing to work on the expansion of her expertise in music. 

KARTS ORC Evaluation Committee: 



Terry Bachus Nancy Mann 



Ralph Bartley Elaine Klugman 



Placldo A Hoernicke, Chair 
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Kansas State Department of Education 



Ms. Bobbie Koen 
5209 W.eist North 
Wichita, KS 67205-9054 

Dear Ms. Koen; 

It is our pleasure to inform you that the KARTS Evaluation Committee, after careful review of 
the material:, in your file, has recommended that you receive a certificate of completion. The 
certificate attests to your involvement in a unique, high-quality training program to integrate 
arts-r elated ser vices into programs for Individuals with handicaps. 

The committee would like to recognize your professional growth over the past few years You 
have opened your mind to the possibilities of this area of special education. We would encourage 
you to maintain your enthusiasm and continue to spread the word 

A copy of this letter will be placed in your District Resource Coordinator file. We wish you 
continued success in your career. 

Sincerely, 

KARTS DRC Evaluation Committee: 



Kansas State Education Building 

120 East 10th Street Topeka, Kansas 66612*1103 



Augusts, 196$ 



send all correspondence 10: 
Arts with the Handicapped and 
Kansas Arts Resource Training System 

sole sourer contractor with 
Kansas Stale School for the Visually Handicapped 
1 100 State Avenue, Kansas City. Kansas 66102 
phone 9I3-28I-SS0K 





Terry Bachus 





PlacidoA. Hoernicke, Chair 



PAH/Jk.n 
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COMMITTEE EVALUATION STATEMENT 

SHARON LOVELESS 8/3/86 

As noted by various letters In her file, Ms. Loveless works well with her 
students and peers. She has persistence and fortitude in working toward 
her goals. Ms. Loveless proves to be very energetic m her presentations 
and teaching. The Committee recommends that Ms. Loveless receive a 
Certificate of Completion. It is further recommended that she consider 
better utilization of her time in attempts to avoid being overwhelmed. 

KARTS DRC Evaluation Commictee: 
T erry Bachus Nancy Mann 

Ralph Bartley Elaine Klugman 

Placicio A Hoernlcke, Chair 
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Kansas State Department of Education 

Kansas State Education Building 
120 East 10th Street Topeka, Kansas 66612-1103 



Augusts, 1 QSS 



send all correspondence to: 
Arts with the Handicapped and 
Kansas Arts Resource Training System 

sole source contractor with 
Kansas Stale School for the Visually Handicap|x < d 
1 100 Suite Avenue, Kansas City, Kansas 66102 
phone 9IS-9UI-3308 



Ms. Aharon l oveless 
1000 Piatt 

Oldthe.KS 66061-2940 
Dear Ms. Loveless: 

It is ov.r pleasure to inform you that the KARTS Evaluation Committee, after careful review of 
the materials in your file, has recommended that you receive a certificate of completion. The 
certificate attests to your involvement in a unique, high-quality training program to integrate 
arts-related services Into programs for individuals with handicaps. 

A copy of this letter will be placed in your District Resource Coordinator file. We wish you 
continued success in your career. 

Sincerely, 

KART8 DRO Evaluation Committee: 
Terry Bachus 



kk> r.vaiumiun 



Ralph hartley 



s^^L 



PlacldoA. Hoernlcke, Chair 



Nancy Mann 



Elaine Klugman 
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COMMITTEE EVALUATION STATEMENT 

KAY MARTINEZ 8/3/88 

Ms. Martinez' file indicates that she has completed a majority of the 
project activities. Her case studies were thorough and extensive. The^e 
is documentation In her file that she has utilized the professional growth 
aspects of the program. Her presentations were a specific area of growth 
and her evaluation in 4/88 and her appearance on a prepared video were 
energetic. Ms. Martinez made a major contribution to the production of a 
video on the DRC experience. 

The Committee has recommendeo that a Certificate of Completion be 
provided. The Committee also recommends that the following areas be 
reviewed for possible strengthening: Continue to work on pacing of 
presentations, continue to concentrate on integrating all aspects of the 
arts 

KARTS DRC Evaluation Committee: 



Terry Bachus Nancy Mann 



Ralph Bart ley Elaine Klugman 



Placido A. Hoerni !<e, Chair 
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Kansas State Department of Education 



Kansas State Education Building 
|fcv 120 East 10th Street Topeka, Kansas 66612-1103 



Augusts, 1908 



send all correspondence io: 
Arts with the Handicapped and 
Kansas Arts Resource Training System 

soli* source contractor with 
Kansas Slate School for the Visually Handicapped 
1 100 State Avenue, Kansas City. Kansas 66102 
phone 913.281-3308 



Ms. Kay Martinet 
1412 Morgan 

Parsons, KS 67357-4338 
Dear Ms. Martinez: 

It Is our pleasure to Inform you that the KARTS Evaluation Committee, after careful review of 
the materials In your file, has recommended that you receive a certificate of completion. The 
certificate attests to your involvement In a unique, high-quality training program to Integrate 
arts-related services into programs for individuals with handicaps. 

The committee would like to recognize your professional growth over the past few years. You 
have opened your mind to the possibilities of this area of special education. We would encourage 
you to maintain your enthusiasm and continue to spread the word. 

A copy of this letter will be placed in your District Resource Coordinator file. We wish you 
continued success in your career. 

Sincerely, 

KART5 DP.C Evaluation Committee: 





Ralph Bar tley 






PlacidoA. Hnernicke, Chair 



PAH/jkh 
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COMMITTEE EVALUATION STATEMENT 



JOLEEN THOMPSON 8/ >/88 

After a review of Ms. Thompson's file, the Committee would like to 
recognize lis. Thompson's professional growth over the past three years. 
She has opened her mind to the possibilities of this area of special 
education We would encourage her to maintain this enthusiasm and 
continue to spread the word. The Committee does recommend approval for 
Certification of Completion 

kART> nftc ^valuation Committee; 



Terry Bachus Nancv harm 



Ralph Bart ley Elaine Klugman 



Placido A. Hoernlcke, Chair 



Kansas State Department of Education 



Ms. vjoleen Nacy Thompson 

134 South Elm 

Ottawa, KS 66067-2135 

Dear Ms. Thompson: 

It is our pleasure to inform you that the KARTS Evaluation Committee, after careful review of 
the materials in your file, has recommended that you receive a certificate of completion. The 
certificate attests to your involvement in a unique, high-quality training program to integrate 
arts-related services into programs for individuals with handicaps. 

The committee would like to recognize your p ofessional growth over the past few years. You 
have opened your mind to the possibilities of this area of special education. We would encourage 
you to maintain your enthusiasm and continue to spread the word. 

A copy of this letter will be placed in your District Resource Coordinator file. We wish you 
continued success in your career. 

Sincerely, 

KARTS DRC Evaluation Committee: 




Kansas State Education Building 

120 East 10th Street Topeka, Kansas 66612-1103 



send all corres|x>iulenoe io: 
Arts with the Handicapped and 
Kansas Arts Resource Training System 
soli* .source contractor with 
Kansas State School for the Visually H;»ndi<up|x*l 
1 100 Mate Avenue Kansas City, Kansas 66102 
phone »l3-!>8l-:ttOH 



!USt3, 1938 





Terry fcachus 





Ralph Bartley 




Placiao A. HOfirniche.Cnair 



PAH/Jkh 
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Tabulation of Evaluation Data for KARTs Workshops for Third Year 
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WORKSHOP EVALUATION 



| IW« 'P i 1^7 locattott fWJk nrv^w 




1 



I* Objectives ^"HWto 

Wife workshop objectives clear? 13- Did they meet your n»»d«? Jjg|| p>H^| 
Suggested improvements i ' .-^W^BafS^^i 



2* Materials 

Did materials fit objectives? ^ Are they meeting your needs tji^p 
Suggested improvements! ' 1 

3. Staff i~&*\K^J2- v f$<wk. 

Waft the presenter thorough? I St^M^ v (Co nsistent or contradictory ? | « 
Suggested improvements; ' 



4« Participants , t 

How well did the presenter relate to your needs (content or personal)! 



you want to become better acquainted with other participants VJg^^ 
Suggested improvements ^fV^/fuL "fc^^ - h^f^r^i A^cro^otroA ^#41*^ 

... _ . ■ 
5. Structure 

Ate gtoup sisse and composition helpful to learning? IS~^ ^> 
Are physical arrangements for group work appropriate? y./ ^.ua 5s 
Suggested improvements! " 



6. Media/ Auoio-Visual 3r b\wK 

Are learning aids appropriate? \3n4e s> Supplies adequate? iQ~uoj^ 
Suggested improvements! * T 

7* Future Needs H-b»w\k 
Have you discovered additional learning needs ? jKifl»o \~lvO 

What? OMa&LiJc^^ 

8. Time T 1 1 

Was pace of learning activities appropriate ? \ V Ue ^s SL-blofsK 
Suggested improvements! fVlo^-^WL P*uUUSL~1oz fyW«^ p^fcCA*^ 




Whlolftype of learning activities worked best? JfcjBffinfrffl llSPl iKap^ 
Which encountered problems? jpC^o.wM ko^Ho <ptoi*Sfr 

iohibife . ^ ^ i 

10. Energy/ Attention A . 
Are more/fewer breaks needed? 4 -OK 

Was your energy on attention lower at certain times? &JAg£> ^~ W 

when? r^K\ before. \i^Jk- uKin a^ e^o^ faJSt^ too- IcmQ 

why? UrerQ, mrt ^.^vif9ltfjrY\of^ck?;4ki Ao^ pfotyosfrftfi , 

11. Climate 

Is the overall climate or mood of this workshop supportive of your 
learning? l_Q-ue .s \~04\ 

12. Dates 

Was the scheduling convenient for you? jQ^u^ l-OK, 
Suggested improvements: ' 

13. Facility 
Comments : (^eo^ - Xft^re^t'r^ - uoo^&LrWA 

Suggested improvements $ r<NArrf i f [(\or^K 

I 14. Will you use information shared during this workshop when you make 
| presentations? (circle number) 

f Never Some A Great Deal 

I /A & r«S I OTnHv 

i % 1 2 3 (J) \5 vSP 
* 15. How would you rate this workshop? (circle number) 
I Tfrrible v -Excellent ^.y^ 

I 1 2 3 ff) © ® 

I ^ 

I 16. I came to this workshop because: ~£ vjO0 /\Vc& \q kro^oho \a\ R~ MqS— 

| o 2/10.17-1U) J fl 

| ERIC r A 



General Assessment for S/orkshcvj on 



BEGT COPY AvAfLABL 



Given by D &Cs 



on the fallowing elates 



Name: 



uiiij L. 



-V<i|W^5l 

Major Aits Area of L'xperti se^£2y^^j(5^) 

Please rate the quality of the presentation by circling the appro- 
priate response: (circle only one response per item, . 

Before the workshop my level/knowledge ^ 
in the arts topic of the workshop was: LOW® MODERATE^ HIGHUp) 

MODERATE® HIG7T. © 



1. 
2. 
3. 



After the workshop my level/knowledge 
in the arts topic of the workshop was: 



LOW 



Before the workshop, my own 
personal commitment to these NOME 
kinds of arts experiences was 1 

After ♦-.he workshop, my own 
personal commitment to these NONE 
kinds of arts experiences was 1 



5* Before the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 

6» After the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 

7. Before the workshop my 
own feelings of being 
empowered were 

8. After the workshop, my 
own feelings of being 
empowered were 

9« Before the workshop my 
personal level/ability 
to be spontaneous 
and to problem solve 
in this art form was 



NON- 
EXISTENT 
1 



SMALL 
2 



SMALL 
2 

LOW 



4+ 



NON- LOW 
EXISTANT 

1 2 



NON- LOW 
EXISTANT 2 

NON- LOW*fv 
EXISTANT \U 



ZERO 
1 



10. 



ERIC 



I now feel (after this 
workshop) confident that 
I can work in these arts 
areas without relying 
on "rigid - cookbook" 



^ ,M * T T 



A 

Li. a A JLtL* 



1. -ji i'-Ts. ib^ii 



AVERAGE 
3 



AVERAGE 
3 




ABOVE 
AVERA'*- 
4 

ABOVE 



"3 




rilGi 



AVERAGE »«g* 



HIGIL, 
5 



AVERAGE 



AVERAGE AB0VE 

3^ AVERA^ 



HIGl 
5 



hIG 
5 



AVERAGE g°™ 



5 



AVE RASE 



-ABOVE 
AVERA< 



so:-e- 

t, • * 



"^"jfcjN o?.r.\T * 



1 



Kansas Arts Resource Training System 

General Assessment Of DBC's participation in Workshop 
on TCP given by J^fc^ 
on the following date s Lfftfr. ft u ,^7 

mine of person cenpleting form; * .. ; Major 

Arts Area of Expertisejtoua^r [p ) iymb ? c^T) 

Were you the presenter of this workshop? NO Q YES:^ fc>W\VjO 



Please rate the quality of the participants and situation by circling 
™ *JPP»Peiate response* (circle only one response per item).NA means 
not iqpplicable. 

1. The physical space and equipment 
(chairs, tables, a-v materials) were 

adequate for the workshop /YE$Jj) no na 

2. The participants were eager to 

participate in the activities ALL rfSS" ^omb FEW ■ NONE na 



NA 




3. The participants were reluctant 
to participate— they just wanted to 

observe and not get involved ALL MOST EJ^ vra 

4. The participants were skeptical * 
about the arts activities and 

expressed doubts as to their rel- 
evance to the classroom ^ ALL MOST SOME tfEW) N 





NA 



5. The participant clearly under 
stood the intent (purpose/goals) 
of the workshop ALL^ tfjjgjj* SOME FEW NONE NA 

6. The participants used the skills 
I taught to create unique/personal 

products or performances ✓'jg^ M^g SOME FEW NONE NA 

7. I would rate the participants workshop entry leveL as follows 
EXTREMEL^SOOD? GC^jg (M6DEB^? ) FJg? POOR? 

8. I would rate the participants workshop EXIT leveL as follows 
EXTRE ^\^ D? MODERATE? FAIR? POOR? 

GO ON TO THE NEXT PAGE 

BEST COPY AVAILABLE 



9. The participants asked where they 
could get more information about the 

activites covered in the workshop A^ MO^ S£j^ FJj^ NONE NA 

10. The participants did not want to 

stay until the end of the workshop ALL MOST Q^fij ) EJ^ N^ NA 

11. The participants left early ALL MOST ,aCWB HEM NONE NA 





12. The participants took my handout 
materials and asked for additional 

information ALL MOST (SOME EEW NONE 






13. The participants had come pre- 
pared—had read the outside assign 

ment . ALL MOST SOME FEW NONE /ti 



6) 



14. The participants offered add* 
itionaT ideas and methods related to 

15* The participants stated that the 

activities were fun AjL S£^i FEW NONE NA 

16. The participants stated that 
they doubed their students could 

do the activities AIL MOST SOME JEW , NONE NA 



(35' 




17. The participants stated that 
the physical setup/materials needed 
for the activites were too difficult 

to obtain for their own classrooms ALL MOST SOME HEW NONE NA 





0 



18. The participants were inattentive^P 
(did other things during my presentation) . * 
such as read mail, graded papers ALL MOST SOME EJJtf ^ 

19. The participants asked if I could 
coins back repeat the workshop for other 
teachers who did not attend ALL MOST 





N£NE 



00 ON TO THE NEXT PAGE 



9 



'f % 

t: ■ 



9 

ERIC 



do workshops for th&tx students ALL MOST SOME EjW Fjgs njS^ 

21. The participants asked for books, 
films, exhibits, (other resources) 

related to the workshop activities ALL SOME ew raft ^ 

22. Overall I would rank this group of participants 
a.ONB OF THE BEST I"VE HAd($0 

/b.^TO G0Od({^) 
. C.GOOD (§) 

d. FAIR 

e. POOR 

23. Other Vonroents 



TEACHER (WORKSHOP FOR TCH)1 
Draft copy, not for gen. dist. I 
Devel. Copyright (c) 1984 by . 1 
Anderson/Morreau, Property of 
NCAH , 




Location/Facility (Site of Program) ,^>C\Q kv VAoWNAavA 

Date ^ybr^l City WoAWk State Region 
Specific Activities of Provided: ^t&^^kJz^L- 



. -4 



"v. r* » ' " ■ ■ * ."?r 



1. Your present Position 

1(1 ! Special Education Teacher 1$4 0^ Aide 

1 - 2 Regular Education Teacher 1.5 \ Volunteer 

1 «3 . Art Teacher 1.6 Other (pleas© state) 



sr (pleas 

2. The number and ages of disabled and nondisabled individuals with whom you work: ; 



Ages Served 



- «t 

\ . _ Ovet| 



0-7 8-15 

Trainable mentally handicapped 2> ^ 

Educable mentally handicapped "XT ' — ' To 

Learning disabled S ' " — 37 : 

Behavtorally disabled £j — r^r- 

Physically handicapped — IT"""""""!" - — X — cfcLL — 

Visually impaired """"" f" 

Hearing Impaired jr - — — 

Severely handicapped 

Nondisabled " tk 

Unknown/not categorized ' m 

Other (please s,tate) - 



16*21 ,2a§ 



TOTAL ^ ^ -,! 

3 ' children?* f ' rSt tlmS V ° U h8V * psrtic| P ated ,n 8 workshop on the Arts and handicapp4 

3.1 \ Yes 1 

*'* *i 

3.2 X— No if No, how many other workshops (not counting this workshop) 

have you participated in the past 3 years. ■ » 

J- J °'l fo 3.S 7-10 I 

6,q 4 " 6 3.6 Other (fill in number) * 



4. My purpose in attending this session/activity was (check all that are appropriate): 

AA — y To acquire art skills for personal use. 

4.2 (a — To acquire skills needed to use art activities to assist my students In 

0 developing social skills. 

ERIC To acquire skills needed to teach art more effectively. M 

— • toe 8£ *Mw§»y 



(c) 193*1 AndL>rson/:.;orrciiu (6) WORKSHOP VOR T LAC I IE R • 



4,4 ^> To acquire skills needed to use art activities to assist my students in 
developing skills in other curriculum areas, e.g., math, reading. 
O To acquire skills needed to use art activities to assist my students in 
developing skills needed for independent living in the community, 

4 - 6 Q Other (fill in) Nf A P Wflttxs- WAftij^ Wttft Vgp W^ vA^ ^^^ 

5. Please rate the quality of the presentation by circling the number under the appro'pr 
response: 



5.1 Increased my awareness in the area 

5.2 Provided me with new skills in the area 

5.3 Provided applicable information for classroom use 

5.4 Contained clear content 

S 



NONE sor, 
1 



1 

NONE SO 
1 



i 0f tl> 





















6. Please rate the effectiveness of the presenters by circling the number under the 
appropriate response: 



6.1 Maintained a stimulating environment 

6.2 Encouraged questions and opinions 

6.3 Knowledgeable In content area 



6.4 Explained material at appropriate level for 
understanding 



LOW 
1 

LOW 
1 

LOW 
1 

LOW 
1 



MODERATE HIGH 
2 '3, (J 

MOt^ATJI Hl^ 



MODERATE HIGt 
2 3 r V 



7. Please check all types of assistance which you received from the workshop by circling 
the number under the appropriate response: \. 



7.1 The presenter helped me plan arts activities which 
can be presented to my students. 

7.2 The presenter gave me quidelines and specific 
suggestions for arts activities which I can use 
for developing my own arts activities. 

7.3 The presenter gave me ideas that I can use in 
teaching other subjects through the arts. 

7.4 The workshop presenter gave me specific art lessons 
and demonstrations of how to use art activities with 

o students having disabilities. 





NO 
2 




NO 




2 




NO 
2 



NA/UNC 
3 \ 

NA/UNd 

3 • 



NA/U 
3 



NA/UNC" 



mi copy 



•i 



iset «iiu«caori/iYivi rwciw 1/0/ wg k RSMQP f OPT TSfiCT I R *^ 



7.5 I learned how to do new activities (increased my Y 
own skill level) which will help me use art. activities 

in my own classes. 1 

7.6 I was given specific art lessons which I will use „Y 



with my students. 



8) 



NO NA/UNC 
2 3 ; 

NA/UNc ; 
' 3 I s*» te« i 



8. Please circle the number under the appropriate response to the following questions, 
Your options are: "YES", "NO" and "NOT APPROPRIATE/UNCERTAIN?" 



8.1 The presenter made the intent (purpose/objective) Y 
of the arts activities clear to me. 

8.2 I used the arts skills taught to create unique/ ' ,X 
personal products or performances. 1 





NO 
Z 

NO 
2 



NA/UNC 
3 

NA/UNC 
3 



9. Please rate the level of your skills before and after the workshop by circling the • 
number under the appropriate response: 




9.1 Level r" skill/knowledge In the area beforehand. 

9.2 Level of sklll/knowledgeSn the area after the LOW 
workshop. 1 



MOD^jtATE 

MODERATE 
2 (5> 



3 



10. Please rate your impressions of the entire workshop by 
response which is most appropriate. Your options are: 
"COMPLETELY." 



10,1 At what level was your purpose(s) reached by 
the workshops? 



10.2 In terms of my work, the 
workshop was: 



WORTHLESS OF V 
1 2 



NONE 
1 1 



10.3 Would you attend a similar or different workshop NO 
on the arts in the future? 1 

10.4 Are you more likely to use art activities as part NO 
of your teaching as a result of the workshop? 1 



circling the number under th« 
"NONE," "PARTIALLY" and 

■ i 

PARTIALLY ,£OMPET£L 
2 . ® 3 (jg 

EXTREMELY 

* 0S W 
POSSIBLY 

2 <P 




Lfrap ks f or your help In completing this form. Plase return it to the presenter, or. to tf>® 
the front table before you leave today. Please be sure you also sign the attendance sh*et, 
giving your name and address so we can keep you informed of other arts workshops and 
events. THANKS I ! ! " • t 



FAND N-3 4/85jc f 
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WORKSHOP EVALUATION 



Date \\ | 1H |lffl Location fee^KflAt^ tal(j£j?ji^. 

1. Objectives k ^ 

Were workshop objectives clear? PHjfr^ Did they meet your neev3s?Q-y^ 

Suggested improvements: ' ' 

2* Materials / 1 
Did materials fit objectives? fttjlk Are they meeting your needs? g~farff> 

Suggested improvements: ' 



3. Staff 6 

Was the presenter thorough?£w£& (Consistent^ or contradictory?, 
Suggested improvements: / ' 



4. Participants 

How well did the presenter relate to your needs (content or personal)? 

Do you want to become better acquainted with other participants?JJ£<^£5 
Suggested improvements: 

5. Structure Sj^fc? OlC 
Are group size and composition helpful to learning? SFgjy a 

Are physical arrangements for group work appropriate? $t*&& C Ljjy 
Suggested improvements: YY\(y^ €^<X£JU. ^ 

6. Media/ Audio-Visual $*-6/<V\k 5 

Are learning aids appropriate? £^e <s Supplies adequate? A C/e& '{jfr^ 
Suggested improvements: ' ' 

5 

7. future Needs j/ > 
Have you discovered additional learning needs? ?r y^S rtwK 



What? Of- 41+ f5 



aipronai learning neeqsr n -y^o race's 
ctivities appropriate?^jf^^S ^ 



8. Ti- i0 P ^ ' "3" - ■ «L P. _ 

Was pace of learning activities appropriate?^? ""yte ^ r , ^ 

Suggested improvements: \a\ (Aj^^r 

^Kc&rA i \or^ "bpcAA 4oo explore 



er|c i?g 



9. Methods 



Which type^of learning activities worked best? £yf*n4/\'lr Ci ] jj Jrt/Ap 
Which encountered problems? ^-\^>$L \ ^^c^tfliKJ|>Q^ 



10. Energy/ Attention 



' V 5 



energy/ nttem. ^ i . 

Are more/fewer breaks needed? ^Q|\ JOfiCfyeT lw<y\ 

Was your energy or attention lower at certain times? tfri<\4£ > 

when? Qwev umckflUW- i a 4Li otoc&a ^ Wvy^aaMP 

Why? 9eA\rvA<^ TY^ ^ i0 tmpb mAl/gJfrU/MV m 

11. Climate 

Is the overall climate or mood of this workshop supportive of your 
learning? jj>~Vi& S 
Suggest ions! 



12. Dates 



Dates >s 
Was the scheduling convenient for you? glUp^> 
Suggested improvements : 



13. Facility U*\&>W$ 

Comments: ^TtOcV MAgMtea^ /ous'tj 



Suggested improvements; 



14. Will you use information shared during this workshop when you make 
presentations? (circle number) 

Never Some -r- A Great Dea^. ^ 

1 2 3 ® 5 (e) 

15. How would you rate this workshop? (circle number) 

Terrible 1 -Excelleng 

1 2 



16. I came to this workshop because*. 

^VOo^Wl to mo^c to, orcAar Vq kocw^^ 

d 2/10.17-1(2) 

ERIC 



ka::sas arts m:s::::ice ?r.\i.\i:-;g stystem TMoA^o^^ 



General Assessment for Workshop on QrfoQiVxV/^ fQft^fVX^n^ - Dn>yVV X 
Given by Jg^j^cy ^yy\k.on the following elates »- ^ll/^l 



Name: 



Major Arts Area of Expertise S Agaxr'A (j5 I 

vo CO 

Please rate the quality of the presentation by circling the appro- 
priate response: (circle only ono response per item). 



X. 



2. 



3. 



7. 



8. 



9. 



10. 



0 

ERIC 



Before the workshop my level/knowledge 
in the arts topic of the workshop was: L 



After the workshop my level/knowledge 
in the arts topic of. the workshop was: 



LOW 



MODERATE^ ^ HlC^y 



Before the workshop, my own 

personal commitment to these NONE 

kinds of arts experiences was 1 

After the workshop, my own 

personal commitment to these NONE 

kinds of arts experiences was 1 



MODERATJ^ 



HI 




SMALL*. AVERA( 



2© 



SMALL 
2 



5< Before the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 

6« A^ter the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 



NON- 
EX I STANT 
1 



LO 



AVERAGE 
AVERA 



4+ 



ABOVE 

ABOVE 
AVERAGE 
4 (£) 

*>BOVE 
(WERAG^ 



Before the workshop my 
own feelings of being 
empowered were 

After the workshop, my 
own feelings of being 
empowered were 

Before the workshop my 
personal level/ability 
to be spontaneous 
and to problem solve 
in this art form was 

I now feci i after this 
wo :; k s ho ) confident t ; i a •:. 
1 can work in these arts 
areas without relyir.c; 
on "rigid - cookbook" 



WON- LOW 
EX I STANT 

1 2 



NON- LOl 
EXISTAj 



AVERAGE 
3* 



ABOVE 
(AVERA 



>TA^ 



NON- LOW 
EX I STANT 

1 2 



AVERAGE 



ABOVE 

:rj 

4. 

ABOVE 



:e 



AVERAGES jj0V4 q • 



A 



SOME 
WtiA 



1 



•HIGH^ 
rilGiJX 

.J? 



HIG 



DVE 



HIG 
5 

HIG 
5 

KIG 




lb 



® 



GOOD DL/j 
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Kansas Arts Resource Training System (KARTS) 
Workshop on: tU /?^^/ 



Date: Place: 



Presenter: ^tytet+f l<\ BEST COPY AVAILABLE 1 

Participant: ' t 

Assessment on Content I 
(Circle whether this is pre or post) 

1. List thi.ee major components or categories of. 

/VUnmW: i 



2. Define 



3. 



Give an example of a/an . . /W#%fn^ 



activity that can be integrated with an academic area. 



4. Give an example of how this, 
activity could be adapted for: 



a. Visually Impaired or Blind Students 



b. Educible Mentally Handicapped Students 

er|c ^i^z^ j^fc i^t~ 22 y~ f J 



J Jm'vk AV i.*i.'ui.V)i'i'. 



c. Learning Disabled Students S^lL 3S3*£gatW!^ f 



5. Give an example of an Individual Education Program (IEP) goal 

this . .tfM4&vf. ..TntX&Y&of. activity would be appropri, 

for if the student were learning disabled. 




- tttvj-tS&YC^ C^t^r^LJtiL t&A^vJjfc- 0A&j*fL*rv 



6 • - v J^ orma tion. Please place a check in the appropriate response 

on Both Sides of the item. ^ 
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Kansas Arts Resource Training System (KARTS) 

Workshop on; l)/2AtY\A jCr /vU. CL&Z&QikX 

Date: Jy^/v , /3-/V Place: J.i nctsLs^ t Jte/afrlS 

Presenter: fif/Sct //* JU^ov 



Participant: 



Assessment on Content 

(Circle whether this is pre or^post) 

1. List three major components or categories of . . . .Qfj£ft l W / $: .<riv. . . 

.C#U. Al^S/ttftttV 




pro/Jew Salu/Ato j£ufiroi/i&r/tai 



7& SftLcL+t+ls bffp/putoceo , 

2. Define . ,wT . £*£m&&$JA-. 

LAsHJ^S. ch&Ld^LLde& J±s&<: jj4*t</ / f j Ar& 4 r Afj?.^^ 

activity that can be integrated with an academic are&Jr^V 9 f * 

4. Give an example of \iOW 9 \fois44Wtt&.< ,<M 
activity could be adapted for: 

a. Visually Impaired or Blind Students - AfhAj^t u dtUt 4&fe£ 




b. Educible Mentally 



Handicapped Students jfjouici <hfa+d gidgf A£&* 



c. Learning Disabled Students >^L, Jkbt ^L* 
A<L <UiJ/^/A $k*£ £4Li ^///// 



5. Give an example of an Individual Education Program (IEP) goal 

this. . . . J^&tt&T activity would be appropriate 

for if the student were learning disabled. 



E~k It Aug. h^f ^ SeJ<£ea hto* 



' * Vu" J^^tion. Please place a check in the appropriate response 
on Both Sides of the item. ^ 
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WORKSHOP EVALUATION 
Date - ^ & ■ ^ Location _X^e, ^ ; kS, - 

1. Objectives fVO^) 

Were workshop objectives clear? V^LlA Did tnev meet your needs? Vg.s(l Q 
Suggested improvements: ' ^cyy^vU(jJ 

2. Materials _ 

Did materials fit object ives? \\)es(ffi ) Are they meeting your needs? A/gjsffi ) 
Sur.geste^ improvements: M^O) 



3. Staff 



Was the presenter thorough? Vg<4s ) Consistent or contradictory? , 
Suggested improvements: ."y" 

4. Participants 

How well did the presenter relate to your needs (content or personal)? 

Do you want to become better acquainted with other participants?VeS (?0 
Suggested improvements: . ~ 

^Vcrr\oon S^-^iorN v^eM loo v&^\. 



5. Structure 



wLl UU L ULC - a 

Are group size and composition helpful to learning? Ve^ ffi) 
Are physical arrangements for group work appropriate? qR^) NQ(\) Yes(*) 
Suggested improvements: ' 

Med ia/"Audio- Visual t 

Are learning aids appropriate?^^) Supplies adequate? 
Suggested improvements: ' HF 



What? 
8 . Time 



7. Future Needs . 
Have you discovered additional learning needs? Vfe^ jgQ 

Jppek^/ U&llQgj ( a) ng.eAA mure. cK^^r^^^^^ 

Was pace of learning activities aporopriate? l/Ps/S) A)f)(l\ 
Suggested improvements: -jP~X*J 'vl/v J 

^ Trtji^to S-kx^ <m ScK«.Awk, — Too Slou);SuitcWR. 

|^ (rrv^l^ 4oo \ 08Q^ Too fc*sA oS-ter I unoh ■ 

4? O 



9. Methods r 

Which type of learning activities worked best? A > fterifr j QfocO Ef >) 

Which encountered problems? Lcxg A £gj^ g^pfeTte(>CflS V-^e ^QOX ^e. U><L 

10. Energy/ Attention A ( . 
Are more/fewer breaks needed? ^jJnsA®) m(>r<\U 

Was your energy or attention lower at certain times? \jo^2^ ) Mo(3) 

When? VrAg, \r\ A ,ru^ ^ Va&^AW^K . 

Why? VxctxQlft ) 

11. Climate 

Is the overall climate or mood of this workshop supportive of your 
learning? ty&S&f j) 
Suggestions: » 

Was the scheduling convenient for you? y P <;(&) (\)q{\) 
Suggested improvements: 



Comments: ,v ' ^ v ^ ^ 4. . r Lr^ivv-^ S^o^pft* 

Suggested improvements: , A * 

14. Will you use information shared during this workshop when you make 
presentations? (circle number) 

Never Some A Great Deal 

l« ft (3) 

1 2 3 4 5 6 

15. How would you rate this workshop? (circle number) 

Terrible -Excellent 

(5) A 

1 2 3 4 5 6 

16. I came to this workshop because: . , , % . 

ERIC 2/10.17-11- 
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l.ocation/f-cu ility (Silo or" Program) f P\p V\ D \r\C\£X^ 

Df1te City To State Region 

Specific Activities of Provided: \ "Ao VCfT\g/\-\- 



1 . Your present Position 

1,1 * Special Education Teacher 1:4 Aide 

1-2 Regular Education Teacher 1.5 Volunteer 

1 - 3 Art Teacher 1.6 Other (please state) 

2. The number and ages of disabled and nondisabled individuals with whom you work- 



Aaes Served 



0-7 


8-15 


16-21 


n/ 


si 


si 


v* 


SJ 


V 


\! 


Q^L 


V 






V 


V 




St 


V 






V 




v 


s/ 


V 


V 



Ovei 
22 



Trainable mentally handicapped \j \J 

Educable mentally handicapped \) w 7j T" 

Learning disabled sj y r — *j -7-7 

Behaviorally disabled Q7j J ^ — *-T 

Physically handicapped ^f" V — v 77 

Visually impaired 
Hearing impaired 
Severely handicapped 
Nondisabled 

Unknown/not categorized y ^ — y \7" 

Other (please s,tate) WWia ZZZI ZZIZ V T7 

TOTAL 

3. Is this the first time you have participated In a workshop on the Arts and handicapc 
children? 

3.1 tj yes 

3 - 2 No if No, how many other workshops (not counting this workshop) 

have you participated in the past 3 years. 

3.3 0-3 ! 3.5 7-10 | 

3-4 4-6 1 3i6 other (fj|| jn number ) 



4. My purpose in attending this session/activity was (check all that are appropriate): 
4 - 1 To acquire art skills for personal use. 

4 -2 M To acquire skills needed to use art activities to assist my students in 
0 . developing social skills. 

ERIC 3 x To acquire skills needed to teach art more effectively. 



A. 



4.5 
4.6 



5 



To acquire skills needed to use art activities to assist my students in 
developing skills in other curriculum areas, e.g., math, reading. 
To acquire skills needed to use art activities to assist my students in 
developing skills needed for independent living in the community. 
Other (fill in) LgoxfN flV,rtL. u^^c, Vo rec^lr^ y^fAeM: 



15 



5. Please rate the quality of the presentation by circling the number under the appropr 
response : 



5.1 Increased my awareness in the area 

5.2 Provided me with new skills in the area 

5.3 Provided applicable information for classroom use 

5.4 Contained clear content 



NONE 
1 

NONE 
1 

NONE. 

1 CP 

NONE 
1 





MUCbL 




KUCU. 
3 © 











6. Please rate the effectiveness of the presenters by circling the number under the 
appropriate response: 



6.1 Maintained a stimulating environment 

6.2 Encouraged questions and opinions 

6.3 Knowledgeable in content area 



6,4 Explained material at appropriate level for 
understanding 



LOW MODERATE 

1 2 3 

LOW MODERATE 

1 2 CD 3 

LOW MODERATE 

1 2 '3 

LOW MODERATE 

1 2 0 



HI 



H.3 

HIGU 

3 (b 



7. 



Please check all types of assistance which you received from the workshop by circling 
the number under the appropriate response: 



7.1 The presenter helped me plan arts activities which 
can be presented to my students. 

/ /d The presenter gave ma quidelines and specific 
suggestions for arts activities which I can use 
for developing my own arts activities. 



7 . 3 



Vho pro-.; oritur gavp :ne ulo.is 



• i ■ 



.it I can u •"<•.! in 



Y 
1 




tt\"!(:hi;>.j o;h.:-r suhj <:c;: % Lhrourjii thf art' 




•. . i 
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i'.< ) 



2 
NO 



NO 



NA-/JJNC 

3© ; 

NA^C 

3 • 

0 
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{C) i»04 Mnaerson/»v?(jrreau tt>; wukkshoh rQR TEACHER 



7.5 I learned how to do new activities (increased my 

own skill level) which will help me use art activities 
in my own classes. 



YES- 
V • ' 



7,6 I was given specific art lessons which I will use YES- NO 
with my students. i [33 2 



NO 
2 



N^UNC 
3 

NA/UNc. 

3 i£^L j 



8. Please circle the number under the appropriate response to the following questions. 
Your options are: "YES", "NO" and "NOT APPROPRIATE/UNCERTAIN?" 



8.1 The presenter made the intent (purpose/objective) Yl 

of the arts activities clear to me. l(^)J 



8.2 I used the arts skills taught to create unique/ 
personal products or performances. 



YE C 
1 



NO 
2 



oh 



NA/UNC 
3(T) 

NA/UNC 
3 (X) 



9. Please rate the level of your skills before and after the wc -kshop by circling the 
number under the appropriate response: 



9.1 Level of skill/knowledge in the area beforehand. LOW 

i © 

9.2 Level of skill/knowledge in the area after the LOW 
workshop. 1 



MODE^TE 

MODE-RATE 
2 ft) 



•HIGH 
3 

HIGH 
3® 



ii 
f 

\ 
I 



10. Please rate your impressions of the entire workshop by circling the number under th 
response which is most appropriate. Your options are: "NONE," "PARTIALLY" and 
"COMPLETELY." ; 



10.1 At what level was your purpose(s) reached by NONE 
the workshops? 1 * 



PARTIALLY 

2 d> 



10.2 In terms of my work, the 
workshop was: 



WORTHLESS 
1 



OF VALUE 

2 $5 



EXT 
3 




ELY 



10.3 Would you attend a similar or different workshop NO 
on the arts in the future? 1 

10.4 Are you more likely to use art activities as part NO 
of your teaching as a result of the workshop? 1 



POSSIBLY 



2 



POSSIBLY 



-COM RET El 
3 (P 

VALLLABLI 

*(g)\ 

j 

i>HI|WITEl 



Jj3f>nks for your help in completing this form. Plase return it to the presenter, or to t..~ 
the i ront table before you leave today. Please be sure you also sign the attendance sheet 
giving your name and address so we can keep you informed of other arts workshops and 
events. THANKS i ! ' ' , 
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To "VoA * cf- ^orrr&lk 



.DKC-S _ __yr. the Lo.;.l.cv;i:«. v .uito ^oA, n^V ^ fl y} 



Name 



Major Arts Area of Kxuertise 



Please rate the quality of the presentation by circling the appro- 
priate response: (circle only one response per iter.). 



rforo the 



lO:- x 



love 1 /k now 1 



ecu: 



tae aru 



the 



v;or;;snou v.' a a : 



After the workshop my level/knowleoye 
in the arts topic of tne workshop was: 



LOW 



Before the workshop, my own 
personal commitment to these NOliE 
kinds of arts experiences was 1 

v 

After the workshop, my own 
personal commitment to these HONE 
kinds of arts experiences was ^ 



SMALL 



SMALL 



5. Before the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 

6. After the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 

7. Before the workshop my 
own feelings of being 
empowered were 

8. After the workshop, my 
own feelings of being 
empowered were 

9. Before the workshop my 
personal level/ability 
to be spontaneous 

and to problem solve 
m this art form was 



NON- LOW 
EXISTANT £Q 



NON- LOW 
EXISTANT 

1 2 



NON- LOW 
EXISTANT 2 

LOW 



LOW 



EXISTANT 
1 

ZLiRO 

i 



lit 



MODERATE 

CD 

AVERAGE 
3 



ALO\ 
AVERAS. 
4CH 



AVERAGE 
3 



AVERAGE 
3 



ABOVE 
AVER} 
4 



ABOVE 



CD 

3 



AVERAGE 
3© 



ABOVE 
A VERA 
4 J 



m 




3 ' 



iW lit ill » . 4 *s , 



rilG 





5 



HIG 
5 



HIGH 
5 



HIGtU. 

KICi tD 



1C. 
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I now feel {ar 
workshop) car.: 



I can work in these arts 
areas without relying 
on "rigid - cookbook" 
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WORKSHOP EVALUATION 



Objectives 3orn£.(jB 
Were workshop objectives clear? VgfJtaSyDid they meet your needs? Wps^T 
Suggested improvements: / . \ / . / 5r 

Materials C^onKAMJ 
Did materials fit object ives?jJ^b9jAre they meeting your needs? \/fS c fe t > S > ) 
Suggested improvements: j 

Was the presenter thorough? ^^(S R^ Con si s t e nt or contradictory? ,^ 0 ^-— 
Suggested improvement5J_____GQ^iU. . — 

Participants 

How well did the presenter relate to your needs (content or personal)? 

Do you want to become better acquainted with other participants? \/e.?>( 5) 
Suggested improvements: 4 ^ ^ 0 lvsl\\ 

PVypeA\cr\A. Vo \cAk-Vo^c>£-Ws - D\A u^dl Vor blt^fa\) 

Structure . . 

Are group size and composition helpful to learning? Ws(W ) HO \b) bto^JwO 
Are physical arrangements for group work appropriate?wk(^\ f\o-tL) b\o^k(S0 
Suggested improvements: . ^ A 

Q>\Offi? vooccfj^ srnoAW c^ro\A^s C^J 

... 

Med ia/"Audio- Visual 



Are learning aids appropriate? UfcdAJ^Supplies adequate? Ve^ felft) 
Suggested improvements: \Jof^i) blonklA) 

Future Needs , >. l v VslVsTN 

Have you discovered additional learning needs? ye^U A M>7) £>^KU^J 

What? JkstSCC AOcA itAsWWs - Kr\ ^Kg^lkjl^ 

Time •*' v. . 

Was pace of learning activities appropriat^wp^VX?) VNolO b\cvT*U5) 
Suggested improvements: ^ / w . . \. A l,,^ 

NwSlnnor*, mor^cBen- tfW-^rr^ fer Co^Mruc^oA ^pe.- 
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Which type of learning activities worked best? 
Which encountered problems? TOO Ky^T^ \/er txx\ ifVrrtrt xC>\ jjjr 

10. Energy/ Attention O^o / teft 
Are more/fewer breaks needed? Q>Qr&ip) VCO^VP J rWAJOJ 

Was your energy or attention lower at certain times? 

when? U\WW. \a C L Vos\ ^^oq^) \nWW-AAOP\ (.EkA HoV WA& Q^W^ca)^ 

Why? rWcj^etft- UViSlrvAiftvlckvraS) I V\r-ttS . 

11. Climate 

Is the overall climate or mood of this workshop supportive of your 
learning? y P s(yf) r\o(0) b^K&J 
Suggestions r 



12. Dates 
Was 

Suggested improvements: 



the scheduling convenient for you? 
yy ested improvements:, 

vjootV^od - SecfNst'b-ter b^Wss \joV^uK rc(poA Cor^s voert. due-* 

13. Facility 

Comments : y ^ ^OCxS ^ ^ Q 

Suggested improvements: / -> 

14. Will you use information shared during this workshop when you make 
presentations? (circle number) 

Never Some A Great Deal 

B tf) 3(0 4^ 5 © £0 

15. How would you rate this workshop? (circle number) 

Terrible Excellent 

P sC^ 

16. T camo to this workshop becausu: "X VO OsH+C A *Vo iH^) ~ ^P 0 ™^ 



ERIC 



Kansas Arts Resource Training Systev 

General Assessment Of DRC's participation in Workshop 
o nKrVs Ce-WbroA^g iven by kkft'TS 

on the following date s \5Kry. . \ ^ ^ \% ^ 

Name of person completing form: * , . ' . Major 

Arts Area of Expertis e * M " 

Were you the presenter of this vorkshop? NO *ES_2>_ felo^K-L 



Please rate the quality of the participants and situation by circling 
the appropriate response: (circle only one response per item).NA means 
Not Applicable, 

1. The physical space and equipment 
(chairs, tables, a-v materials) were 

adequate for the workshop / YE^) No(T) NA 

2. The participants were eager to 

participate in the activities ALL ' .HOST ^OME FEW NONE NA 

CD CS) 

3. The participants were reluctant 
to participate—they just wanted to 

observe and not get involved ALL MOST (SOME" FEW N 




4. The participants were skeptical 
about the arts activities and 
expressed doubts as to their rel- 
evance to the classroom ALL MOST SOME £ew) N 




NA 




NA 



5. The participant clearly under 
stood the intent (purpose/goals) 

of the workshop ALL (tip$T SOME FEW NONE NA 



.5. 



6. The participants used the skills 
I taught to create unique/personal 
products or performances MjgT SOME FEW NONE NA 

7. I would rate the participants workshop entry leveL as follows 
EXTREMELY GOOD? GfgD^ ^MOD^TE? ) FAj£7> POOR? 

8. I would rate the participants workshop EXIT leveL as follows 
EXTRSVIELY GOOD? GOOD? MODERATE? FAIR? POOR? 

CD <H) Q) 

CO CI TO THE NEXT PAG!' 
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9. The participants asked where they 
could get more information about the 
activites covered in the workshop ALL 

10. The participants did not want to 
stay until the end of the workshop ALL 

11. The participants left early ALL 

12. The participants took ray handout 
materials and asked for additional 
information ALL 

13. The participants had come pre- 
pared — had read the outside assign 
ment 



MOST 

MOST 
MOST 



14. The participants offered add- 
itional' ideas and methods related to 
topics I covered ALL 

15. The participants stated that the 
activities were fun ALL 



16. The participants stated that 
they daubed their students could 
dc the activities 



17. The participants stated that 
the physical setup/materials needed 
for the activites were too dif f icult 

to obtain for their own classrooms ALL 

18. The participants were inattentive^P 
(did other things during my presentation) 
such as read mail, graded papers ALL 

19. The participants asked if I could 
come back repeat the workshop for other 
teachers who did not attend ALL 




k 
(iSOME ) 

,50MB 



FEW NONE NA 
NA 




NONE NA 




Sr 



FEW NONE 



ALL MOST SOME FEW NONE 



MOST 




ALL MOST 





MOST SOME 



NONE NA 



FEW NONE NA 



SOME F£W, NONE NA 



MOST SOME FEW 



MOST SOME 




NA 



, \ >IA 



Wis 




CO CN TO THE NEXT PAGE 
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20. The participants; asked if I could 

do workshops for thier students ALL MOST S^Z Fjp^ NONE N$ 

21. The participants asked for books, 
films, exhibits, (other resources) 

related to the workshop activities ALL MOST SOg^ FEW NONE tJA 

22. Overall I would rank this group of participants 
a. ONE OP THE BEST I"VE HAD £L 

b^yERY GOOD ^ 
C.GOOD 9^ 

d. FAIR 

e. POOR 

23. Other 'comments 



o 



er|c 14 S 



. r r» rv.\ h ;ra •> C3 Py, not for qen. di 

-To\tx\*C^ ^rrm JSH ^vei. Copyright (c) 19:>- I 
« Ar.diirson/tforrsau. Prcpertv 

KU\11 . 

Location/Facility (Site of Program) UVv^g^ Sfr>ry\\ S^rk 

Datel^^t City UllfiS&S. State kS. Region VQ. 

Specific Instruction/Activities Provided: Kr\f^ Celebro^nn 

1. Your present position 

1*1 Sft Special Education Teacher 
1*2 :gular Education Teacher 

1 .3 Art Teacher 

1.4 _J Aide 

1.5 Volunteer 

1.6 ^ Other (please state) 

2. The number and ages of disabled and nondisabled individuals with whom you work: 

, AGES 

Over 





0-7 


8-15 


16-21 


Trainable mentally handicapped 






5 


Educable mentally handicapped 




5 


MO 


Learning disabled 


3 


2>« 


3 


Behaviorally disabled 




QXp 




Physically handicapped 




Q 




Visually Impaired 








Hearing impaired 








Severely handicapped 


, 7 


I 





Nondisabled 

Unknown/not categorized 



Other (please state) feaA^TrVy A rerQ ' ] 

TOTAL Wv^^cje. " ^ ^ 



My purpose in attending this session/activity was (check all that are appropriate} 

3.1 Jj To acquire art skills for personal use. 

3.2 1 7 To acquire skills needed to use art activities to assist my students in 

developing social skills. 

3 «3 II To acquire skills needed to teach art more effectively. 

3-4 \1 To acquire skills needed to use art activities to assist my students in 
developing skills in other curriculum areas, e.g., math, reading. 

3-5 . m* To acquire skills needed to use art activities to assist my students in 
developing skills needed for independent living in the community. 

3.6 £ Other (fill in) To Ww/e. £i xf\ orvQ Wex4T\ 

Please rate the quality of the presentation by circling the number under the 
appropriate response: 

4.1 Increased my awareness in the area NONE SQME-v MUDL 



1 



ft W H 3§) 



4.2 Provided me with new skills in the area NONE SQM£^ MUC 

1 ?03) 3 (\G 




4.3 Provided applicable information for classroom use NONE S£M£^ MU 



1 'KW 3^) 



4.4 Contained clear content NONE o^MiL MUC. 

1 >fip) 3 



C>K 



Please rate the effectiveness of the presenters by circling the number under the 
appropriate response: 

5.1 Maintained a stimulating environment LOW MODER^Cj: 

5.2 Encouraged questions and opinions LOW MOD^^E 

5.3 Knowledgeable in content area LOW MODERATE UlStf — ^ 

1 2(5) 3 liS/ 

5.4 Explained material at appropriate level for LOW M0DERA££ StGH-v. 
understanding 1 jfim '3(13) 



Please check all types of assistance which you received from the workshop by circling 
the number under the appropriate response: 

6.1 The presenter helped me plan arts activities which YESv NO NA/UWL 
can be presented to my students. -pS) 2@ ' 3 (jy 

6.2 The presenter gave me guidelines and specific suggestions YES*. NO NW, 
for arts activities which I can use for developing my own l(f£) aTD ''*C5> 
arts activities. w ^~ ^ 



Ple.se check all typos of assistance which you received from the workshop by circlina 
tne number under tne appropriate response: 

6.3 The presenter gave me ideas that I can use in teaching YEW Nfe. MA/UM&. 
other subjects through the arts, 1® ^(g) 

6.4 The workshop presenter gave me specific art lessons and YEW N0Pv NA/UNC 
demonstrations of how to use art activities with 1© 2^' WT3) 
students having disabilities. v ^ 

6.5 I learned how to do new arts activities (increased my YEW NO NA/HUf 
own skill level) which will help me use art activities f© 2 3<T> 
in my own classes, 

6.6 I was given specific art lessons which I will use with YES^ NOk MA/UNJL 
my students. ^ g) 

7. Please circle the number under the appropriate response to the following questions 

• Your options are: "YES 1 , "NO" and "NOT APPROPRIATE/UNCERTAIN?" questions. 

7.1 The presenter made the intent (purpose/objective) of YEW NO NA/IINC 

the arts activities clear to me. 5© S £ UNL 



7.2 I used the arts skills taught to create unique/personal YESv NCL NA/UN r 

products or performances. ^g) 3 {§ 

8. Please rate the level of your skills before and after the workshop by circling the 
number ur'er the appropriate response: 9 

8.1 Level of skill /knowledge <n ue area beforehand. LOIL MODERATE HIGVL 

1® 2® TT© 

8.2 Level of skill/knowledge in the area after the LOW MODERATE 
workshop. j 2® 




9. Please rate your impressions of the entire workshop by circling the number under the 
"COMPLETErY 1 " " i0St ap P ropp1ate - Your °P t1ons are: "NONE," "PARTIALLY" and 



"COMPLETELY." 

9.1 At what level was your purpose(s) "reached by NONE PARTIALLY COMPLETELY 
the workshop? ] ^jfjX 

9.2 In terms of my work, the workshop was: WORTHLESS OF VALU£ EXTREMELY^ALOABLE 

1 2© '3(f). 

9.3 Would you attend a similar or different NO P0S3IALY utM-ttfiSLY 
workshop on the arts in the future? 1 2® 3jK? 

9.4 Are you more likely to use art activities NO^ POSSIBLY DEFINITELY 
"e^ksh^?" t6aCh1ng 95 S r6SUU ° f ^ ^ W 

I5! n * S /?V2i' r !! e i P in com P leti "9 this form. Please return it to the presenter or to 
the front table before you leave today. Please be sure you also sign the attendance 

an^even'Ir^ANKSn" 6 ^ addreSS $ ° We can k66P y ° U infwm * ofQth " art's 'workshops 

er|c 1 5 1 



WORKSHOP EVALUATION 



Date Location 



1. Objectives , I 

Were workshop objectives clear? (flAQS Did they meet your needs? if y-fc?S 
Suggested improvements: / 



2. Materials t £■ . ■ - 

Did materials fit objectives? /j//teS Are they meeting your needs? <?<|IS 
Suggested improvements: ' 



3. Staff k 

Was the presenter thorough? (Consistent) or contradictory?. 
Suggested improvements: ' 



4. Participants 

How well did the presenter relate to your needs (content or personal)? 

Do you want to become better acquainted with other participants? £""*Y l,S 
Suggested improvements: 

5. Structure . f 
Are group size and composition helpful to learning? If 

Are physical arrangements for group work appropriate? ArOtN 
Suggested improvements: ' 

6. Media/ Audio- Visual . 0-,?^ 
Are learning aids appropriate? (p-tyc ^ Supplies adequate? 2 
Suggested improvements: . 

VM0^\ol\\KJL ir<^cff Albums 

7. Future Needs cZi^ 
Have you discovered additional learning needs? p" , ^C ^> 

what? loK^^4ohe.iAJa^.tA0jfcr/'A ctxS&roo/tt ~ rr\gj\($(*\*s 

8. Time > 
Was pace of learning activities appropriate? ^ 
Suggested improvements: n , rf \ jj , 



9. Methods 



Which type of learning activities worked best? (§j fopftWf^prK 1 ~ ViSl^fL 

^e^ pnerce^ frt(ko£>(ffj , 

Which encountered problems? 

W\\ >fcKKTS> 



10. Energy/ Attention ^ <s 
Are more/fewer breaks needed? o^e^» o NO 

Was your energy or attention lower at certain times? ^jj^£> el" MO 

when? ^\a\e.^\^yv^-V^fir^y^- V6Vr\v^\o fa^fe sWxri^ 

why? 1&ock^\ vueMV : ^ Wv \ r^x^^i ^Wte 

11. Climate 

Is the overall climate or mood of this workshop supportive of your 
learning? U CL^ 
sstionsl ' 



Suggei 



12. Dates cz. t ,» !<CrV 

Was the scheduling convenient for you? S> ^CS J™ w - 

Suggested improvements: 



13# Comments: C 0 \$&) " KVUb^ok^rS 



Suggested improvements: 



14. Will you use information shared during this workshop when you make 
presentations? (circle number) 



Never Some A Great Deal 

1 2 3 ^ ^ 



15. How would you rate this workshop? (circle number) 

Terrible - -Excellent 

1 2 3 4 ®© 

16. I came to this workshop because: 



9 

ERIC 



2/10.17-1(2) 
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WORKSHOP EVALUATION 



Date Ijp-^Jft^ Location fl fej VO\Q>V\V(X 

1. Objectives 

Were workshop objectives clear? ^-UeS a Did they meet your needs? - y^b 
Suggested improvements: ' 

2. Materials ^ ^ m 

Did materials fit object ives? S^ fS Are they meeting your needs?J^£S 
Suggested improvements: I ' 



3» Staff ^ 

Was the presenter thorough? 1>-uga ( Consistent or contradictory? 
Suggested improvements: , ^ . 



CofWcAtT*, gjcAdtvPuij tr>sic^*\j lov-i^, 

4. Participants 

How well did the presenter relate to your needs (content or personal)? 



Do you want to become better acquainted with other part icipants? ^-* Me S» 
Suggested improvements: i- fc>/cnK 

5. Structure 0,-0^ 
Are group size and composition helpful to learning? "-ly^ « 

Are physical arrangements for group work appropriate? 14 uOJ^ l~WQ 

6. Media/ Audio-Visual , /n/A 
Are learning aids appropr iate? 7" Ut b Supplies adequate? rlfflS I <WS 
Suggested improvements: 1~ A; /A 



7. Future Needs _ . • 

Have you discovered additional learning needs? (2lq2& rOla/\\ 

What($m&2^^ flV&noJ 



8. Time 



Was pace of learning activities appropriate? jzfe S hOk ht^K 
Suggested improvements: 



154 



Methods fi »\ . \ 

Which type of learning activities worked best? IHJC* Ap*r \9f\\ [ck\ ~~ 



Which encountered problems? jfap trVykcW •Vx\Kwv^ 



Energy/ Attention 

Are more/fewer breaks needed? S'NO 3*Oj\ 

Was your energy or attention lower at certain times? 3"M0 $~l/e§ 

when? I ftW \\Af\ch ^d£hw£ "ito** laU fciAuj A(4f mooA - 5actu»fy ^ir^ 

why? ju^ V^VoV : baruv£iAli — — 

Climate . , 

Is the overall climate or mood of this workshop supportive of your 

learning? ZrUga H0|\ 

Suggestions: ' u r tv i\ 

CcMeM ^rsoAcxUa v u \Y;\W - tW^ excess ^SS/o^s 

Dates ^ 

Was the scheduling convenient for you? i w U£ S 

Suggested improvements: 

Comments: - GrtuA - 

Suggested improvements: 



Will you use information shared during this workshop when you make 
presentations? (circle number) 

Never-- —Some A Great Deal 

1 2 3 ® © ® 

How would you rate this workshop? (circle number) 

Terrible - --E^cellen^ 

1 2 3 4 © © 

I came to this workshop because: * f^lU fVrA^ 

t0 OW- 



2/10.17-1(2) 
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KANSAS ARTS RESOURCE TRAINING STY STEM 



General Assessment for Workshop on 5*OriApQ - lM0VOY\lAV ^- Qrom(X 
Given by on the following elates Li -Q ~ < %'& 



Name: 



Major Arts Area of Expertise (&) ^St^ CP W|(aS/'C-' 



Please rate the quality of the presentation by circling the appro- 
priate response: (circle only one response per item) . 



1. 



2. 



3. 



before the workshop my level/knowledge 
in the arts topic of the workshop was: 

After the workshop my level/knowledge 
in the arts topic of the workshop was: 



I 

LOW 



Before the workshop, my own 
personal commitment to these 
kinds of arts experiences was 

After the workshop, my own 
personal commitment to these 
kinds of arts experiences was 



NONE 
1 



NONE 
1 



5. Before the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 



6. After the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 

7. Before the workshop my 
own feelings of being 
empowered were 



8. 



After the workshop, my 
own feelings of being 
empowered were 

Before the workshop my 
personal level/ability 
to be spontaneous 
and to problem solve 
in this art form was 



10. 



I now feel (after this 
workshop) confident that 
I can ork in these arts 
areas without relying 

ERIC n " r *9 id ~ cookbook" 
HMfcaipproaches to the arts 



NON- 
EXISTANT 
1 



NON- 
EX lb' TA NT 
1 



NON- 
EXISTENT 

NOM- 
EXISTANT 
1 

ZERO 

• 1 



oMALL 
2 



SMALL 
2 

0. 

LOW 



LOW 
2 



LOW 



LOW 
2 

I 

LOW 
2 



NOT 
AT ALL 



A 

LITTLE 
2 

15G 



7 

MODERATE 



LOW MODERATE 



3 

AVERAGE 
3 

AVERAGE 
3 

«^ 

AVERAGE 



AVERAGE 
3 



if 

AVE RAGE 



AVERAGE 
3 

3 

AVERAGE 



\ 

IlIGIi 

9 

HIGH 

5 

ABOVE 
AVERAGE 

4 ' 

I 

ABOVE 
AVERAGE 
4 

5 

ABOVE 
AVERAGE 



4 

ABOVE 

AVERAGE 



SOME- 
WHAT 



I 

ABOVE 
AVERAGE 
4 

ABOVE 
AVERAGE 

A 
-* 

$ 

ABOVE 

AVERAGE 
4 

3 

TO A 
GOOD DEAL 



I 

HIGH 
5 

HIGH 



HIGH 
5 

s 

Ml CM 
5 

1 

Ul Oil 
5 

7 

HIGH 



HIGH 
5 

(c 

TO A 
GREAT 
EXTENT 
5 



WORKSHOP EVALUATION 
Date rrW\ ^ \Ofi<% Location KSSVVA 

1. Objectives ' k 
Were workshop objectives clear? jg-Me^> Did they meet your needs? ffi~Mg£> 
Suggested improvements: 

2. Materials , 

Did materials fit objectives? $l4g£> Are the y meeting your needs? ^-u ^ 
Suggested improvements: ' 

X ^cnc\ openeAceci' 1 

3* Staff I — — -5 

Was the presenter thorough? & u<^ ( Consi stent) or contradictory? 

Suggested improvements: ' 



4. Participants 

How well did the presenter relate to your needs (content or personal)? 



Do you want to become better acquainted with other participants? ^ 
Suggested improvements: n r- n HK 

000\A.lc9 K<N vC tw^l CAOOCX TO KcavC- re itiitxa e ^eA^AtX "ti^\2^ for 

5. Structure ^ 

Are group size and composition helpful to learning? %~ 4 e ^> ^ 
Are physical arrangements for group work appropriate? (o-ue-s 5-ol\ 
Suggested improvements: , . i\ 

BIoaK*^ *V ^ iSUu&A ir^;e/ a- V^orcif locr j C^linrVDSI too oTOc^U 

CaTCXX^A v ^ 

6. Media/ Audio- Visual A"" 0 ^ (0L °^ 
Are learning aids appropriate? 7frUe^ Supplies adequate? Or (ye^ 
Soggest^lMprovements. ^^.^ ^ ^00^ 0^ + k» 

7. Future Needs Jt^° |.hl«w 
Have you discovered additional learning needs Tjfc; ty? S> u ^ 

What? X^yxfj^a^ JiSucxli^u4,oA- SlxCO l^uI gufrftprQ '^^ffiJ e^pU,^co5>- 

8 o Tim© jj> 

Was pace of learning activities appropriate?,^]^ J~Ok. 
Suggested improvements: / 

BEST COPY AVAILABLE 

E£i£ 157 



9, Methods 0\ i. \ r 

Which type of learning activities worked best?^^^^^^!^^ ~ ^ovy.. 

Ovf 0 ^ v ^ »Poc\ \0 r\ . r n r, . . v . . , u 

3 Which encountered problems? f^et ^y* ^cxc^ru g jjpjr£j&&£= ^uicW Wm^'^ 



10. Energy/ Attention J?**;,!? \-a,^£) 

Are more/fewer breaks needed? NO 1 J° 0 <^ 2 „ 

Was your energy or attention lower at certain times? To AJQ 



When? ^c\\fl^[pop duLi£^ wWxt|ef (j e.>ftr r iftc-Af icr La££ k 
Why? j£4rr lupr.^ -pkp u \ . . 



11. Climate 

is the overall climate or mood of this workshop supportive of your 



learning? M~Ue 
Suggestions!: ' 



12. Dates 

Was the scheduling convenient for you? (p- [jp <^ rWQ 
Suggested improvements: 



13. Facility _ 

Comments: brex/Jr +UUaW'Kca^ * jfcGrP ^4/>v<p^.? ~^ cVy J).- ^ r j 
Suggested improvements: f^ ()r< ^ CiasKk^S 



14. Will you use information shared during this workshop when you make 
presentations? (circle number) 

Never Some A-Creat Deal 

i ® (?) & © I 

15. How would you rate this workshop? (circle number) 



Terrible - -Excellent 



.1 

12 3 4 



16. I came to this workshop because: 

2/10.17-1(2) |gg 



ToV*,\ % 

KANSAS ARTS RESOURCE TRAINING STYSTEM 



General Assessmei 



snt for Workshop o n Y^Vv o i c \ \ x Q r c ^ ,a 

Given by Vg.n ^C^CaC\ on the following Oates fA lli^ J t £ 



Name; 



Major Arts Area of Expertise o-Vjc^ (A \ I\r\ c 



Please rate the quality of the presentation by circling the appro- 
priate response: (circle only one response per item) . 



1. 



before the workshop my level/knowledge 
in the arts topic of the workshop was: 

After the workshop my level/knowledge 
in the arts topic of the workshop was: 



LOW 



LOW 



Before the workshop, my own < 
personal commitment to these NONE 
kinds of arts experiences was 1 

After the workshop, my own 
personal commitment to these NONE 
kinds of arts experiences was ^ 



Before the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 



NON- 
EXISTANT 
1 



SMALL 
2 

\ 

SMALL 
2 

LOW 



6. After the workshop, my 
capacity to "own" these 
arts experiences (abiliLy 
to internalize the 
artistic process) was 

7. Before the workshop my 
own feelings of being 
empowered were 

8. After the workshop, my 
. own feelings of being 

empowered were 

9. Before the workshop my 
personal level/ability 
to be spontaneous 

and to problem solve 
in this art form was 

10. I now feel (after this 
workshop) confident that 
I can work in these arts 
^ areas without relying 

ERIC on " r ^-9^ ** cookbook" 
""■■approaches to the arts 



\ 

NON- LOW 
EX 1 STANT 

1 2 



\ i 

NON- LOW 
EXISTANT 2 

\ 

NON- LOW 
EX I STANT 



1 
1 

ZERO 
1 



NOT 
AT ALL 



2 

LOW 



" A 
LITTLE 



2 

15U 



MODERATE 

1 

MODERATE 

AVERAGE 
3 



AVERAGE 
3 

a 

AVERAGE 



AVERAGE 
3 

2> 

AVERAGE 
3 

AVERAGE 
3 

AVERAGE 
3 

a. 

SOME- 
WHAT 



a 

illGU 

(r 

HIGH 

3 

ABOVE 
AVERAGE 
4 

a. 

ABOVE 
AVERAGE 
4 

ABOVE 
AVERAGE 



ABOVE 

aviiuacu; 



/ 

ABOVE 
AVERAGE 
4 

ABOVE 
AVERAGE 



WJ1 



ABOVE 
AVERAGE 
4 

I 

TO A 
GOOD DEAL 



HIGH 
HIGH 

ft 

HIGH 

3 

iiir.ii 



3 

HIGH 
5 

HIGH 



I 

HIGH 

" 5 

S 

TO A 
GREAT 
EXTENT 
5 



WORKSHOP EVALUATION 



Date U |lg>|<KSL Location \<CLkfK 



X. Objectives i- Mo 

Were workshop objectives clearPJr^ 9 Did tnev meet your needs? &- ues > 
Suggested improvements: ' 



2. Materials l-Scwre. i -^o<wl 

Did materials fit object ives? 6^es> Are they meeting your needs? Q- ^es > 
Suggested improvements: l-X^y*-^ 



3. Staff »-blor»k , 

Was the presenter thoroughf u- (Consis tent ) or contradictory? i-Oi anK 

4. Participants 

How well did the presenter relate to your needs (content or personal)? , 

Do you want to become better acquainted with other participants? fi- u^ s 
Suggested improvements: I — /yj'O 

5. Structure ^ 

Are group size and composition helpful to learning? cP- tje s 

Are physical arrangements for group work appropriate? feua^ Sl-OK 

Suggested improvements: * 

6. Media/ Audio-Visual l-OK J-Ok 
Are learning aids appropriate?^f| fl -u&»Supplies adequate? HP" Uo£ 
Suggested improvements: ™ ' ' 

- v^ou\(9l KtuK. \\kjuS h^or«- W^vcftouH fi^p- M- 
Well" 

7. Future Needs a-sorop 
Have you discovered additional learning needs? ae.S X*- 



additional learning needs ?j4uoS MC ? «\ 1 

aU Wn^- N)«W>rku\c^ wrtMvi.**- p^cf^ »<Mnr^ cm^hca 

What? Rfe\fA\ <>qtfr t rrs^oJL K ^£LS h^AflOQS Z q^a^S&ato^a Vor \\ 

8. Time £ "* Ok 

Was pace of learning activities appropriate? ^ UCJS s, I- ^Mo^-VUsl.-Vw>vji 
Suggested improvements: , 

o P^u- Coia,\c& be. p ickjuQ lAp - CVOl present ^lotus - 

FRir r ' r 



9 * Which^type of learning activities worked hest? P)hS*r v/c^.iorsS cS' fc^W , 

Which encountered problema^^^c pr^orftrv^nft 0^ jjxxQSfWvi Hcx-cV, 
-^vugjJlA \rAc\jC^jjr-u^/6 > \oA.^ — ____ . 

10. Energy/ Attention ft^pK 

Are more/fewer breaks needed? |\)Q \~blw\*. 

Was your energy or attention lower at certain times? ft^e^ ' DUV 

When? ^baS^^ng^ ^ ^WrNDQA b^Vs^^ C^ 

Why? I^ovA& Wxv^-\ , Vg.tA Ao W,| V^r more &\/^JAm qppkiO faS^ktkS ~ 

11. Climate , _ 

Is the overall climate or mood of this workshop supportive of your 

learning? U~u<>^ \^e < s/(UO \pW^ 

Suggestions: ' . £ i 



12. Dates u 

Was the scheduling convenient for you? Tfr-^&S \~ t>Vo^k 
Suggested improvements: "VOK 

C F ommen^: CoUW. *A * ^ b*V -^ p WbU 
Suggested improvements: 



14. Will you use information shared during this workshop when you make 
presentations? (circle number) 

Never Some — — A Great Deal 

i © W G) s (h 

15. How would you rate this workshop? (circle number) 
* Terrible -5 7-- —Excellent 

l^-fc 2 © £> © 

16. I came to this workshop because: 

?./io- 17 " 1(2) 



(Process rormj 



KANSAS ARTS RESOURCE TRAINING STY STEM 



General Assessment for Workshop on ^Vjdo\ | feilHfA jlGo^ VccWlA iO^ 
Given by on the following dates U " \ ^3 ~ 



Name : 



Major Arts Area of Expertise ^-M ^imaA kf^ 

\-miASVc 



Please rate the quality of the presentation by circling the appro- 
priate response: (circle only one response per item) . 



1. 



2. 



3. 



before the workshop my level/knowledge 3> 
in the arts topic of the workshop was: LOW 



After the workshop my level/knowledge 
in the arts topic of the workshop was: 



LOW 



Before the workshop, my own 
personal commitment to these NONE 
kinds of arts experiences was 1 

After the workshop, my own 
personal commitment to these NONE 
kinds of arts experiences was ^ 



5. Before the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 

6. After the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 

7. Before the workshop my 
own feelings of being 
empowered were 

8. After the workshop, my 
. own feelings of being 

empowered were 

9 . Before the workshop my 
personal level/ability 
to be spontaneous 

and to problem solve 
in this art form was 

10. I now feel (after this 
workshop) confident that 
I can work in these arts 
d areas without relying 
ERJC on "rigid - cookbook" 
approaches to th« arts 



\ 

NON- 
EXISTANT 
1 



SMALL 
2 



SMALL 
2 

\ 

LOW 



\ 

NON- LOW 
EX 1ST A NT 

1 2 



NON- LOW 
EXISTANT 



\ 

NON- 
EXISTENT 
j. 

ZERO 
•1 



2 

LOW 



LOW 



NOT 
AT ALL 



A 

LITTLE 



1 

'i 



3, 

MODERATE 



MODERATE 



AVERAGE 
3 

ft 

AVERAGE 



I 

AVERAGE 
3 

I 

AVERAGE 
3 

3 

AVERAGE 
3 
\ 

AVERAGE 
3 

AVERAGE 
3 

SOME- 
WHAT 



illGh 

§ 

HIGH 

5 

ABOVE 
AVERAGE 
4 

3 
ABOVE 
AVERAGE 
4 

ABOVE 
AVERAGE 



2> 
ABOVE 
AVKUACE 



a 

ADOVE 
AVERAGE 
4 

z 

ABOVE 
AVERAGE 

4 

M 

ABOVE 
AVERAGE 
4 



I 

TO A 
GOOD DEAL 



HIGH! 
5 



(S) 

I (&) 

■ A 

highQ^ 

5 

high(WA//| 
high v ^ 




lilOll " J 



kigh(' 




18 



9x 

GREAT V D>« 
EXTENT N 




Pre-Post Questionaire /\h^>^ SSoJL^; 



Topic- Gif uto Educat i on 
A nswer True or False 

.JEll Children in the gifted programs have no need for the arts because they are high 
academic achievers. 

JEL?. All children in gifted programs have nighly developed creative abilities and can expand 
even further through the arts, 

— 1 — 3 (he arts can be used effectively to deal with some of the social/emotional issues of the 
gifted chi Id. 

_J — 4. Gifted education is considered for categorical reimbursement from state special 
education funds. 

JEL.5. Gifted education is a frill that should be reconsidered and cut when funds are limited. 

ale. The arts can be used to expand the creative imagination of nifted student? and nan 
address ! CP goal i and obj ect i ves for these students. 

Fill in the blanks: 

7 Improvisational drama can be explored with gifted students to provide. J^L^a^Jl^S^CynaJl 

* 

(jlPX<*l^ |AAfLL^vnA flSOHlW l kJrLOAoJtJU^A d AW$m U 

^culx^ -IV o^adjuLxeJ- • . P~ u 

8. Thedreative arts address the I J \^aQ (IjoAaI&UA l^LtoJLkihL i C , 
learning styles and needs of gifted students. ' 

• • • 

9. Gifted students have JUnwA tonal jfcCJbxSL i (XCxdLc^Kxc^ 
special needs. 

1 0. The education system can explore the potential of the arts for gifted education n y /pAncutr ( tj c 



0 

ERIC 



BEST COPY AVAILABLE 



Pre-Post Questional re (XtAjzA^ ^LuJ^ 



Topic: Early Childhood Education 
Answer True or False: 



,1 . Early Childhood education can utilize the arts to teach the basic only rarely. 



_J 2. The housekeeping area is a natural place to introduce drama. 

JL_.3. Storytelling, drama and movement can flow together to emphasize academic topics. 
£ 4. The visual arts should emphasize ^ne "right" way to draw or paint objects. 



£.5. Movement should only be done outside and is disruptive to the classroom if allowed to 
happen indoors 

£ 6. All children are on the same developmental level at the pre-school age. 
Fill in the blanks : 

7. Pre-scnool children draw and paint at their own A^i^h^^^l^ Ov j^^^ , 

6. The (fi*X> Ott&'S of the arts is of equal value to a preschool cm id as teaching trie 

proper Technique, 

9. The purpose of early childhood education is to prnvirip n ^^-irWAiA e^ -Pov jtCCAai) fowfoi 



10. Please list five (5) ways the arts can encourage growth in social, academic and emotional 
areas. 




j$ -/arc/* 



POST TEST 



TRANSl i IONAL COMMUNITY WORK SETTINGS 

CHUCK TERRELL 
June 15, 1988 

1 . List the four key elements of Transition: 



2. Write five services listed In the Individual Transition Plan.. 



3. When are individuals referred for Transitional Planning?. 



4. need to focus on what four domains when developing a students Transition Plan?. 



5. What groups are targeted for Phase I I.T.P. planning?. 



* 



165 



WORKSHOP EVALUATION 
Date fe|Kg|< re Location fcSgW U 

1. Objectives \>So^ , «rr > li i 
Were workshop objectives clear? U>-vf(LS Did they meet your needs? l-aes l-blo^k 

Suggested improvements: , 3 

2. Materials ^^/ca 

Did materials fit objectives? %- ip , Are they meeting your needs? \-u*M Hwfc 
Suggested improvements: * A 

3. Staff lo »-*** k 
Was the presenter thorough? ( *- (Consistent) or contradictory? 1-b\wfc > 
Suggested improvements: • — ■ 



4. Participants 

How well did the presenter relate to your needs (content, or personal)? . 



to become b 
Suggested improvements: 



Do you want to become better acquainted with other participants? Lr mc^ > 



5. Structure 

Are group size and composition helpful to learning? %~ w ± 
Are physical arrangements for group work appropriate? u-ijcs Kjr«A.V 
Suggested improvements: . . , 

VOecxr^ to KxvOkjL P(A.Ci\i1u~ 

6. Media/ Audic-Visual \~*//<V 

Are learning aidr, appropriate? Ufy es Supplies adequate? I-ucl^ HN/k 
Suggested improvements: l-Wlc^k ' 

9cn5^wt \ 0 r^ or\ 2>cF us loosV &qs3&voo do -Vo q^^JJ oF 

7. Future Needs . 

Have you discovered additional learning needs? jg~MeS W° j> i skdU- 

What? lb Wrx rww. nrynjA (AS Dear^L. L^ lte. CrAWa^-EbraM ^rraV 
Obi>er^^*VVjL kOo^m^^V\^VStf&WA ^ possibly ^(pec^a\ S«rv/i*&3 



8 . Time 

Was pace of learning activities appropriate? ..7."Mg & \ -rrvc&Vta 
Suggested improvements: * ^ 



ERIC 



166 



9 * Which^type of learning act ivitias. worked best? JfiotoSW^^ frfA W^y* 
Which encountered problems? C^^t^okoO a££ ^Pr^ Cxr>A Cpf\-A\r^At& 

10. Energy/ Attention i-ok l~mo*«- 

Are more/fewer breaks needed? fr~Mo 3rb\c*nts ^~bto<\Vs 

Was your energy or attention lower at certain times? ^±zys&> 

when? feSkxm^L cmg mduj^^ w v\^k> Sa»oc 

why? GrovAficV<yiA^ n rx efseTQ wA- 5l KeixAxcWs, - foe* y,t x»ft k&£>bvp~ 

is the overall climate or mood of this workshop supportive of your 
learning? lp~ 5lb\c^k 
Suggestions: r 



12. Dates 



Was the scheduling convenient for you? q-OK jr^e^ .SrbWftW 
Suggested improvements: 



13. Facility r j\ 

Comments: O^s- booc^ 

K*CftAW obStrVC^\c/\Cx\S^^ 

Suggested improvements: 



14. Will you us.e information shared during this workshop when you make 
presentations? (circle number) 

Never Some A^Great Deal 

i 2 3 Q ® © a-blc^K 

15. How would you rate this workshop? (circle number) 

Terrible -Excellent 

o 

12 3 4 

16. I came to this workshop because: 



0 0 X- btonk 



ERIC 
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(Process Form) 



KANSAS ARTS RESOURCE TRAINING STYSTEM 



General Assessment for Workshop on . \ U . \9fi& L£j j QQj AK n*S\\ 
Given by Vrxx-moA on the following elates 



Name: 



_Major Arts Area of Expertise \j iSua A Kr\* 



Please rate the quality of the presentation by circling the appro- 
priate response: (circle only one response per item) . 



1. 
2. 
3. 



10. 

ERIC 



before the workshop my level/knowledge i 

in the arts topic of the workshop was: LOW 

After the workshop my level/knowledge 

in the arts topic of the workshop was: LOW 



Before the workshop, my own 
personal commitment, to these NONE 
kinds of arts experiences was 1 



4. After the workshop, my own 
personal commitment to these NONE 
kinds of arts experiences was ^ 

5. Before the workshop, my 
capacity to "own" these NON- 
arts experiences (ability EXISTANT 
to internalize the 1 
artistic process) was 



SMALL 
2 



SMALL 
2 

LOW 



4. 



6. After the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 

7. Before the workshop my 
own feelings of being 
empowered were 

8. After the workshop, my 
. own feelings of being 

empowered were 

9. Before the workshop my 
personal level/ability 
to be spontaneous 

and to problem solve 
in this art form was 



NON- LOW 
EXISTANT 

1 2 



NON- LOW 
EXISTANT 



NON- 
EXISTANT 
1 

ZERO 
1 



2 

LOW 



LOW 
2 



I now feel (after this 
workshop) confident that 
I can work in these arts 
areas without relying 
on "rigid - cookbook" 



NOT A 
AT ALL LITTLE 



MODERATE 

a 

MODERATE 



3 
HIGli 

HIGH 



0. 

AVERAGE 
3 



AVERAGE 
3 

AVERAGE 
3 

I 

AVERAGE 
3 

\ 

AVERAGE 
3 

AVERAGE 

3 
I 

AVERAGE 
3 



SOME- 
WHAT 



^ 

ABOVE 
AVERAGE 
4 

ABOVE 
AVERAGE 
4 

5 

ABOVE 
AVERAGE 



3 

ABOVE 

AVKKAlU; 



ABOVE 
AVERAGE 
4 

ABOVE 
AVERAGE 

4 

ABO*VE 
AVERAGE 
4 



M 
TO A 



® 




0. 
HIGH 



HIGH 



3> 
HIGH 



1 1 T 01 1 



a. 

lilGil 



HIGH 
5 

HIGH 




IBS 



u 

TO A 

GOOD DEAL GREAT 
EXTENT 
4 5 



Learning Disabilities 

T (Fj 1 Children diagnosed/identified as learning disabled have 

low intelligence? 

T (FJ 2. Identifying children with learning disabilities is easy. 

T (jf) 3. Children will outgrow their learning disability. 




T ( F J 4. All Children with learning disabilities have perceptual 
motor difficulties. 

5. Optometric training, food dyes, Feingojd diet, and * , a a 

neurological reorganization are faAb O/VtoJU^ 




6. Another term for "learning how to 7 learn" is %^(^0£^<l\ , Q^XMuk^ 

7. The most popular program in public schools is QjjxJsJc*!** ~ L "" 

(JJ F 8. The field of learning disabilities is relatively young? 

(j?) F 9. There are generally more boys than girls in an l.d. classroom. 

Q) F 10. Written language and more specifically spelling is the major 
academic skill deficit in l.d. children. 



r 



9. Methods » n t \ 

Which type of learning activities worked best? \ci;l*^ef ,erw,,\ - 

Which encountered problema?^^^^^^^ 



10. Energy/ Attention t , . 

Are more/fewer breaks needed? ^~^'Q «X"*OK Jr OiOAK 

Was your energy or attention lower at certain times? M'fUp K^.tS 

When? TC^yV pt^Wnr l^v^- vOC^. i> 4\ft\<i. , 

Why? Xm^A io . — 



11. Climate 

Is the overall climate or mood of this workshop supportive of your 
learning? ^-ue j^ &~blo/\V^ 
Suggestions: ' 



12. Dates 



13, 



Was the scheduling convenient for you? ^LMfSt^ r?-'*OK 
Suggested improvements: 

J 



Facility 
Comments: 



Suggested improvements: 



14. Will you use information shared during this workshop when you make 
presentations? (circle number) 

Never Some A Great Deal 

i 2 3 $ (f> <g> ^blc^K 

15. How would you rate this workshop? (circle number) 

Terrible Excellent 

1 2 3 0 5 <jb >bW ^ 

16. I came to this workshop because: 

KMrre> R^^^oTi7-i<2) 

o IT* 
ERIC * ' i. 
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WORKSHOP EVALUATION 



Date "PrU (tlMfll Location KS/5>VVA 



1. Objectives i-W _ 

Were workshop objectives clear? y^-stes Did they meet your needs? y~ Ug,b 
Suggested improvements; "* 



2. Materials 



ERIC 




3. Staff ..„..„_,Afl_ , 

Was the presenter thorough? 7~U<Q ^pnlj^stent) or contradictory? l~ bl^v ^ 
Suggested improvements: *J T~ 



Participants 

How well did the presenter relate to your needs (content or personal)? 

Do you want to become better acquainted with other participants? S—v-y t^ 
Suggested improvements: 1-dK 



5. Structure 

Are group size and composition helpful to learning? 
Are physical arrangements for group work appropriate? «-;L^e ^> 



Suggested improvements! 



6. Media/ Audio-Visual 

Are learning aids appropriate?2ry&"b Supplies adequate? U- Mp > l-OK 
Suggested improvements i ' 

7. Future Needs 

Have you discovered additional learning needs? ?~tje ^ 

what? K>^$ Ku&\<\a flNskiuh < 



8* Time T^or**- Wx>jo^Ii^+K^^\W r4u^ro- rwYho'vux a-boiM* v>DyCP, j^o 
Was pace of learning activities appropriate?^A&^ 9rOK \ blc-Ak 
Suggested improvements: ' - i 0 
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KANSAS ARTS RESOURCE TRAINING STYSTEM 



U'tocess rornii 



General Assessment for Workshop o n Vc<l • • OCxvk ^ o(\ o\Tf cm [N v 'V \ / 9\e se c n*c V\ 
Given by Woe< p&^e ^ y^^p Q o n the following dates ^IVtn^ 



Name: 



Major Arts Area o£ Expertise ^-rOu^i C 



Please rate the quality of the presentation by c 
priate response: (circle only one response per 



ircling the appro- 
item) . 



1. 



2. 



3. 



4 



5. 



6. 



7. 



8. 



10. 



9 

ERIC 



before the workshop my level/knowledge U 

in the arts topic of the workshop was: LOW 

After the workshop my level/knowledge 

in the arts topic of the workshop was: LOW 



Before the workshop, my own 
personal commitment to these 
kinds of arts experiences was 

After the workshop, my own 
personal commitment to these 
kinds of arts experiences was 



NONE 
1 



NONE 
1 



Before the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 



After the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 

Before the workshop my 
own feelings of being 
empowered were 

After the workshop, my 
own feelings of being 
empowered were 

Befor e the workshop my 
personal level/ability 
to be spontaneous 
and to problem solve 
in this art form was 

I now feel (after this 
workshop) confident that 
I can work in these arts 
areas without relying 
on "rigid - cookbook" 
approaches to th« arts 



NON- 
EXISTANT 
1 



NON- 
liXlSTANT 
1 



NON- 
EXISTENT 



a 

SMALL 
2 



SMALL 
2 

LOW 



LOW 
2 

I 

LOW 
2 



NON- LOW 
EX.ISTANT 



ZERO 
•1 



I 

LOW 

2 



NOT A 
AT ALL LITTLE 

1 2 
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MODERATE 
MODERATE 



I 

AVERAGE 
3 

\ 

AVERAGE 
3 

AVERAGE 



AVERAGE 



UIGil 
HIGH 

3 

ABOVE 
AVERAGE 
4 

I 

ABOVE 
AVERAGE 
4 

H 

ABOVE 
AVERAGE 



3 

ABOVE 

avkrac.i; 



aveSace ™ ge 

3 4 



\ 



AVERAGE 
3 



4 

i H 

AVERAGE AVERAGE 
3 4 



SOME- 
WHAT 



a. 

TO A 
GOOD DEAL 





J 

T0 A f> AH 

GREAT U'ty 
EXTENT^— s 

5 @ 
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KARTS Pre/Pot !t Assessment on Arts Resources 

Prepared by 

Frances E. Anderson, Ed.D.,ATR 
Professor of Art 
Illinois State University 
Normal, II 

For June ,17 ,1988 Presentation 

Kansas School for the Visually Impaired 

Name or identification number date 



1. Three major computerized data bases through which one may find 
information on arts for the handicapped are: (circle one option) 

1. Educomp, Artsinfo, ERIC 

2. ERIC, Psyinfo, Eduoonp 

3. Psyinfo, CDI, Educomp 

4. Psyinfo, ERIC, Artsinfo 

5. ERIC, CDI, Psyinfo 

6. none of the above 

2. The computerized data b^.se that includes a comprehensive listing o, 
over 50 thousand educational cljcuments, journals and grant final 
reports is: (fill in the blank) . 



3. (circle) True or False: The majority of published data related to 
arts for special needs children may be found in the Artsinfor system. 

4. (circle) True or False: There is an established format for reporting 
case studies that is generally accepted by the American Art Therapy 
Association. 



ERIC 
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5. The most convincing arguements for justifying the arts for special 
needs students to a school board will be in the form of: (circle one 
option) 

a. Quoting hard data research studies 

b. Citing one or two subjective case studies that really 
demonstrated child change 

c. None of the above 

d. a and b 



6. Briefly explain the Greene and Hesslebring study and why it is 
important to justifying the use of art in the classroom. 



7. The first comprehensive review of the research literature was 
undertaken in 1981 and is titled A Review of the Research Literature 
on Arts for the Handicapped; 1971-1981. This review is till in print 
and may be purchased by writing to: (circle one option) 

a. the author 

b. the resource center at the KS School for the Visually Inpaired 

c. Sterns Book Store in Chicago 
a. KS Very Special Arts 

f . Very Special Arts/USA in Washington,D.C. 
g . options a,c, and f 
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8. A good source of publications on arts for the handicapped is: 
(if you wanted to purchase them) (circle one option) 

a. Very Special Arts/USA in Washington, D.C. 

b. American Art Therapy Association national office in Chicago 

c. Music Educators National Association Office in Washington, DX. 

d. Sterns Book Service in Chicago 

e. University of Kansas Bookstore 

9. One basic reference in the visual arts for the handicapped that 
would be appropriate for parents and laypersons is: (circle one 
option) 

a. Art for the Handicapped by Anderson ,Cochado and McAnally 

b. Approaches to Art in Education by Laura Chapman 

c. Preparation for Art by J.K. McFee 

d. Beyond Creating by the J. P. Getty Trust 

e. none of the above 

f . all of the above 

10. Cite one basic text in music for the harJicapped child that would 
be approprite for parents/and laypersons (give title and author) . 



11. Of the two basic special ecocation texts- (a)Kirk, S. A. and 
Gallagher, J.J. (1986). Educating Exceptional Children (5th ed.) 
Boston: Houghton Mifflin, or 

(b) Hallahan, D.P. and Kauffman, J. M. (1988). Exceptional Children. 
Introduction to special education (4th ed.). flew Jersey: Englewood 
Cliffs. 

(1) Which would be more appropriate for parents and laypersons? 

a or b 

(2) Which would be more appropriate for arts teachers/therapists? 

a or b. 



ERIC 
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WORKSHOP EVALUATION 



Date 



%lJr 6 - vocation VssviU 



1. Objectives ^ 

Were workshop oojectives clear? I'-trfQ^ Did they meet your needs? 7~ If v&S 
Suggested improvements: « n I 



2. Materials , ^ 

Did materials fit object ives? # >tj(QS Are they meeting your needs? 1~U4 £> 
Suggested improvements : ' 



the presenter thorough?^Ws ( gons^fe tens or contradictory? l*"/^ )dAk 
ested improvements : I 



3. . Staff 
Was 

Suggested improvement 



4. Participants 

How well did the presenter relate to your needs (content or personal)? 



Do you want to become better acquainted with other participants? It &£^ > 
Suggested improvements : "o^TdIwK. 



5. Structure 

Are group size and composition helpful to learning? T^^ S 
Are physical arrangements for group work appropriate? 7~<yft5s 
Suggested improvements: 



6. Media/ Audio- Visual ' 

Are learning aids appropriate? ?^^ Supplies adequate? j-U-fJ^ 
Suggested improvements: ' 



7. Future Needs J ~bkn\ 



Have you discovered additional learning needs? u^ tS 
What? fryr*. Viivnl Cnr ^&s^in<\(\\^r$cTr* x\ artak-* nfarfc4lAtt mu*3fttf' 

8. Time "* _ 

Was pace of learning activities appropriate? /"^ € S 
Suggested improvements: ♦ »T 
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9. Methods 



Hetnoas i ^ 

Which type of learning activities worked best? ^ttfoarrgryfrrzM rnrete - 

Which encountered problems? <; \r^V^ ^We^uW^ pro^rri^>* ItfCiVu* — 

n\rly^ncy^p\^cl^S 

10. Energy/ Attention , i!^ ..i^ 

Ar' more/fewer breaks needed? yQK \\\t% WO 

Was your energy or attention lower at certain times? ^-NO ft-^ 4 ^ 
When? Si-U\<^*. \t*Ww\^"Va lrre\3JoA\ AiW\s - K^-fcr iuArX 



Why? 



11. Climate 

Is the overall climate or mood of this workshop supportive of your 

learning? b~l| P,S> 

Suggestions: 



12. Dates 

Was the scheduling convenient for you? k~Ue £> 
Suggested improvements : ' 

13. " Facility 

Cedents: Grto-V- CofnVor^abU- 'bpfc.CJt- - 

Suggested improvements: 



14. Will you use information shared during this workshop when you make 
presentations? (circle number) 

Never Some A Great Deal 

i 2 3 ® © © 

15. How would you rate this workshop? (circle number) 



Terrible r Excellent 

12 3 



— -—Excellent 

© 5 © 



16. I came to this workshop because: 



2/10.17-1(2) 
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9, Methods • \ iaa 

Which type of learning activities worked best? ^ttfogrre/v frriM'" fni&>(c~ 

Which encountered * problems? c\<y*A. u^ S&kttSUWil pgaya flQ^g l^cAl^g^ 
<sc\ n\rlyki^f^rckp\^clftgsS . 

10. Energy/ Attention ^ V>WvK. 

Are more/fewer breaks needed? VOK vlf<^ VMO 

Was your energy or attention lower at certain times? ^-NO ft""^^^ 

When? St-Uw^*. U^Ww^-Va irreAcxJajvV AfljWlVs - K^-fcr LrvrK 

Why? 

11* Climate 

Is the overall climate or mood of this workshop supportive of your 
learning? b~U&5> 

Suggestions: v 



12. Dates 

Was the scheduling convenient for you? tg~Ue £> 
Suggested improvements: ' 

***** ^*K^ voc co^AWve- VsoA fo^ eorK 

13. v Facility 

Comments: Grto-V- Corr^or^abU- 'bpcKCA- - 



Suggested improvements: 



14. Will you use information shared during this workshop when you make 
presentations? (circle number) 

Never— Some A Great Deal , , . 

1 2 3 @ © © 

15. How would you rate this workshop? (circle number) 

Terrible • Excellent 

r 2 '• s' <£>• s * wbl * K 

16. I came to this workshop because: 



2/10.17-1(2) 

ERLC 17S 
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NAME DATE 

TRAINING* SESSION: PRE VO CAT ION AL/ VOCATION AL*~ARTS 
TRAINER: HOERNICKE 

PREi'EST 

Please respond to each of the following items. 

1. A good source for quickly reviewing a great number of 

iih ,those^ji " 



2. A good approach to assessing a studentc vocational 
potential for a particular job is to use 

Hi* vV)Q<f|C ts&ML&JU 4*£i\jwV><^l.S> 

3. Personnel who provide vocational assessment in special 
education .(in Kansas) are usually certified by 

Mo am* .a/) (ILdL "44^j, fUotx g 



4. A students vocational interests may be categorized as 

J- — UjAti&td 

c. \^WZa rrrjize A) 

5. The Kansas State Plan for Special Education mandates that 
vocational education for special education students be 
provided by special education personnel. 

B . Fal s^ > 

6. A worker function code of 063 is an indication of a job 
which is probably appropriate for a person in the mildly 
mentally retarded category. 

B » FaljjT^ 



7. The worker function code for Sculptor Is: Q (q f 



A work sample sh puld be ykdevelpped from the reults of a 

p-t^b Qp&nal/jLAi^^ 

9. Two critical factors of a^ork sample are: 



10. The ARTS are an appropriate vocational aspiration for 
st udents with disabilities 




At True 
raise 
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KANSAS ARTS RESOURCE TRAINING STY STEM 

General Assessment for Workshop on_ 

Given by on the following c.ates_ 



Name : 



Major Arts Area of Expertise 



Please rate the quality of the presentation by c 
priate response: (circle only one response per 



ircling the appro- 
item) . 



1. 
2. 
3. 



Lefore the workshop my level/knowledge 
in th arts topic of the workshop was: 

After the workshop my level/knowledge 
in the arts topic of the workshop was: 



LOW 



Before the workshop, my own 
personal commitment to these 
kinds of arts experiences was 



NONE 



4. After the workshop, my own 

personal commitment to these NONE 
kinds of arts experiences was ^ 



SMALL 
2 



SMALL 
2 



8, 



Before the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 

After the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the 
artistic process) was 

Before the workshop my 
own feelings of being 
empowered were 

After the workshop, my 
own feelings of being 
empowered were 

Before the workshop my 
personal level/ability 
to be spontaneous 
and to problem solve 
in this art form was 



10. 



I now feel (after this 
workshop) confident that 
I can work in those arts 
$ areas without relying 
ERIC 0 " "rig id ~ cookbook" 
""■"approaches to th« arts 



1 

NON- LOW 
EXISTANT 



NON- LOW 
EXISTANT 

1 2 



NON- LOW 
EXISTANT 2 

NON- LOW 
EXISTANT 

1 2 

/ 

ZERO LOW 



NOT h 
AT ALL LI r TLE 

1 2 
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£ 

MODERATE 



LOW MODERATE 



AVERAGE 

3 

4 

AVERAGE 



I 

AVERAGE 
3 

/ 

AVERAGE 
3 



IlIGli 

7 

HIGH 

H 

ABOVE 
AVERAGE 
4 

A 

ABOVE 

AVERAGE 
4 

ABOVE 
AVERAGE 



ABOVE 
AVEIiAC.L! 



, 5 

.„•„„,,„ A DOVE 

AVERAGE AVERAGE 

3 4 

/ 

AVERAGE AVERAGE 

AVERAGE AB ° VE 

AVbKAbL AVERAGE 

3 4 



SOME- 
WHAT 



3 

TO A 
GOOD DEAL 




,9V 




/ 

HIGH 



5 

HIGH 



1 

HIGH 



iiJCl 
5 



f 

HIGH 
5 

HIGH 



HIGH 
5 

TO A 
GREAT 
EXTENT 
5 



Appendix D 

Compilation cf Needs Assessment Data Given at Close of Third Year of 

KABTS 
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Kansas Arts Resource Training Syster (KARTS) 
District Resource Coordinator 



POST WORKSHOP TRAINING NEEDS ASSESSMENT 
YEAR THREE 

Compilation 

Directions : Please complete this form by BLOCK PRINTING or typing your 
answers giving as conplete answers as your are able. Then, return it 
tot Dr. Frances E. Anderson, 311 Orlando Ave, Normal, II. 61761. 
PL EASE RE TURN THE COMPLETED FORM AS SOCK AS POSSIBLE and WITHIN 7 DAYS 
OF RECEIVING IT. THANKS 1 



Name: , = 

last first 

Mailing address: ,City KS, 

street Zip code 

Phone # (home) (Work) 

(area code) (area code) 
Agency and/or program in which you NOW work: 



Address: City W 



zip code 
AREA OF EXPERTISE: 



1. Has there been an increase in your areas of expertise in the fine 
arts as a result of your participation in the KARTS program this 
year7N0 YES_7 

1.2 If yes, please rate your expertise on All arts forms listed below 
and note your level of expertise ("B" for beginning, " for 
intermediate, or "A" for advanced) BEFORE KARTS 3nd j «r and AFTER 
KARTS-3nd year 

Dram ( level before KARTS) Beg. 6,; Cur. Level : Beg. 0, Int. 5; Ad. 2. 
Vis.Arts (level before KARTS )Beg. 2, Int. 4, Ad. 1 jCur. level: Beg. 0, 
Int. 2, Ad. 5. 

Movement: (level before KARTS)Beg.5, Int. 2, Ad. 0 Cur. Level Beg. 0, 
Int. 1, Ad. 5. 

Music: (level before KARTS )Beg. 3, Int. 4, Ad. 0; Cur. Level Beg.O, 
Int. 4, Ad. 3. 

Storytelling (Level before KARTS )Beg. 4, int. 3, Ad. 0; Cur. Level Beg. 
0, Int.2 , Ad.5. 

Other: (please specify) (level before KARTS) 

Current Level 



9 
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1.3 Has there been an increase in your special education expertise as 

a result of your participation in the KARTS program- this year? No ? 

YES_7__. 

If yes, please list the specific special education area (content 
and or handicapping condition and ages ) and note your level of 
expertise BEFORE KARTS and your CUFRTNT Level) by placing a "B" for 
beginning, "I" for intermediate, arid "A" for advanced after the 
special education area. 

(Limit your answer to no more than 5 entries) 

Ph.H. (BEFORE KARTS) _B (1) ; AFTER KARTS_I(1) 
Learn Dis.B (1); After Int.TTT); Work with Merit. Hand. beg. (1) to 
Ad.(l); Work with EMH Beg.(l) to interned. (1) , Parents from 
beg. (l);to Ad. (l);6ifted from beg. (1) to adv. (1); Adaptations from 
interned. (1) to adv.(l); Work with Deaf/Blind (beg. 1) to Ad (1) ? LD 
from bog, (1) to adv. (1); TMH from beg. to interned (1); HD from 
interned. (1) to advanc. (1); SMH from beg. to interned(l); physically 
handicapped from interned. (1) , to advanced (1). 

FEEDBACK ON WORKSHOPS OFFERED DURING YEAR 

2. For the workshops listed below, please provide an overall rating of 
their usefulness to you a. personally and b. professionally. Would 
you also please ; idicate on what topics from each workshop' if any) you 
would like to have additional information/training ? 



1. Curric. Devel thru inter- Extremely Very Some Little No 

active arts (Arcadia r KS) Useful Useful Use 

Personal Usefulness of workshop 

(circle one option) i(3) 2(3) 3 4(2) 5 

Professional Usefulness 1(2) 2(3) 3(3) 4 5 



I would like more information about: 
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2. Body Movement-Mattler Extremely Very Some Little No 

Useful Useful Use 

Personal Usefulness of workshop 

(circle one option) 1(1) 2(1) 3 4 5 
(not applicable 4) 

Professional Usefulness 1(1) 2(1) 3 4 5 



I would like more inf actuation about.: 



3. Drama for Classroom - Extremely Very Sane Little No 

Sanville Useful Useful Use 

Personal Usefulness of workshop 

(circle one option) 1(1) 2(3) 3(3) 4 5 

Professional Usefulness 1(1) 2(5) 3(1) 4 5 



I would like more information about.: 



4. DRC Presentations in music , Extremely 
movement and storytelling Useful 

Personal Usefulness of workshop 
(circle one option) 1(2) 



Professional Usefulness 



1(3) 



Very 
Useful 

2(4) 

2(3) 



Some Little No 
Use 



3(1) 
3(2) 



4(1) 
4 



5 
5 



I would like more information about: 



ERIC 



5. Tech. Asst. & Deroonstrat. Extremely 
sessions in ma^ic, movement, Useful 
storytelling & visual art 

Personal Usefulness oi* workshop 
(circle one option) 1(3) 



Professional Usefulness 



I would like more 



/ 




1(3) 



tion about: 



Very Some Little No 
Useful Use 



2(1) 3(3) 4 5 
2(3) 3(1) 4 5 



4 



6. DRC networking, year Extremely 
revi ew-Crai ghi 11 Mar an Useful 

Personal Usefulness of workshop 

(circJe one option) 1(4) 



Professional Usefulness 



1(2) 



Very 
Useful 

2(5) 

2(6) 



Seme 
3 

3(1) 



Little No 
Use 



4 
4 



5 
5 



I would like more information about: 



7. Guided Imagery & Assess- Extremely Very 

ment-McVey Useful Useful 

Personal Usefulness of workshop 

(circle one option) 1 2(3) 

Professional Usefulness 1 2(3) 



Some Little No 
Use 

3(4) 4 5 
3(3) 4(1) 5 



I would like more information about: 



8. State forum-Movement- Extremely 

N. Canner Useful 
Personal Usefulness of workshop 

(circle one option) 1(3) 



Professional Usefulness 



1(2) 



Very 
Useful 

2(3) 

2(5) 



Some Little 



3(2) 
3(1) 



4 
4 



No 
Use 

5 
5 



I would like more information about: 



9. State Porum-Oonminic. Extremely 
thru arts-Curr' Useful 

Personal Usefulness of workshop 

(circle one option) 1(1) 



Professional Usefulness 



1(1) 



Very 
Useful 

2(3) 

2(2) 



Some Little No 
Use 



3(4) 
3(5) 



4 
4 



5 
5 



I would like more information about: 
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10. Communic thru music- Extremely 

Bruscia Useful 
Personal Usefulness of workshop 

(circle one option) 1(5) 



Professional Usefulness 



1(1) 



Very 
Useful 

2(3) 

2(5) 



Seme Little No 
Use 



3 

3(1) 



4 

4(1) 



5 
5 



I would like more information about: 



11. Pre-Voc,Voc training- Extremely 

Hoernike Useful 
Personal Usefulness of workshop 

(circle one option) 1(1) 



Professional Usefulness 



1(1) 



Very 
Useful 

2(1) 

2(4) 



Some Little No 
Use 



3(4) 
3(1) 



4 
4 



5 
5 



I would like more information about: 



12. Literature Review- Extremely 
F.Anderson Useful 
Personal Usefulness of workshop 
(circle one option) 1(1) 



Professional Usefulness 



1(1) 



Very 
Useful 

2(3) 

2(5) 



Some Little No 
Use 



3(2) 
3 



4 
4 



5 
5 



I would like more information about: 



13. How to market yourself 

Personal Usefulness of workshop 
(circle one option) 

Professional Usefulness 



Extremely 
Useful 

1(3) 

1(3) 



Very 
Useful 

2(4) 

2(5) 



Little No 
Use 



3(1) 
3 



4 

4(1) 



5 
5 



I would like more information about: 
Networking 



9 
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14. Pictography 



Extremely 
Useful 



Very 
Useful 



Seme Little No 
Use 



Personal Usefulness of workshop 
(circle one option) 



1(1) 



2(3) 



3(1) 4(1) 



Professional Usefulness 



1(2) 



2(3) 



5(1) 



I would like more information about: 



NEEDS AND PROBLEM IDENTIFICATION 

3. What do you currently feel are your three most pressing needs in 
enabling you to teach/ train persons in the arts for the handicapped? 
(Limit your response to only three. ) 

1. (most pressing) time (2) f supplies 

2. (next most pressing) need for central office to act as a clearing 
house , marketing and development of opportunities, networking. 

3. (third most pressing problem) lack of monetary compensation, more 
direct experience with the arts and handicapped children, energy, 
public relations/advocacy for the arts. 

4. What are the three most pressing problems you are having in 
teaching the arts to persons with handicapping conditions: (Be specific 
and limit your response to only three) . 

1. identifying groups of children who need arts, lack of pay for 
working with special education and the arts. 

2. (next most pressing problem) materials, lack of support of the 
local school district. 

3. (third most pressing) -in teaching the arts to persons with 
handicapping conditions (be specific) lack of time and money, getting 
children involved, the lack of a music library and music resources. 

5. Has your comfort level increased in any of the arts forms as a 

result of your KARTS training this year? NO YES 4 . If yes, with 

what art form(s) experiences ( limit your answer to no more than 5) 
has your comfort level increased as a result of your KARTS training 
this year? 

1. music(2), visual arts, storytelling 

2. movement (3) 

3. drama, guided imagery, music 

4. storytelling (2), music, drama 
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5. visual arts (2), integrated arts 



5 b. Which of these listed above would you feel comfortable 
teaching to peers? all arts (2), visual arts (2), storytelling (1), 
music (1) , movement (1). 

5 c. Which of these listed above would you feel comfortable 
teaching to students? all arts (2) visual arts, (2), storytelling 
(2), movement (1), music (1), 

6. With which art(s) forms are you least comfortable ? (Please list up 
to 5 areas/or activities): 

6 a. personally: music (2), movement (1), clay (1), drama (1). 

6 b.in teaching to students: drama (1), music (1), movement(l), 
clay(l) . 

7. Has your comfort level increased in teaching any specific 
handicapping condition as a result of your KARTS training this year'? 

NO YES 4 . If yes please l'st (up to 5) handicapping conditions 

in which there has been an increase in comfort level . 

1. blind, visually impaired, physically handicapped, paraplegic, 
spina bifida. 

2.SMH, multiply handicapped, deaf, blind and visually impaired(3) . 

3.1MH, EMH young adult, severely emotionally disturbed, multiply 
handicapped. 

4. EMH, autistic. 

5. hearing impaired. 
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8. Please assign a rank order from ONE (top priority ) to TWELVE for 
the following items IN TERMS OF YOU OWN NEED FOR TRAINING : Please 
assign only one number to each item. 

a. Motivating, encouraging students 10, 12, 12 

b .Developing student self oonf idence_9 , 11, 10 

c. Using a variety of teaching methods JL2, 10,9 

d. Teaching students to readjB. 8. 1 

e. Evaluating effectiveness of instruction_4 . 4. 2 

f . Managing disruptive behaviour among students_ll, 11, 9 

g. Identifying student needs_l, 1, 1 

h. Presenting individualized learning activities 5, 5, 8 

i. Increasing knowledge in the content areas_7, 7, 3 

j. Planning instructional activitiesJS, 6, 4 

K. Evaluating student performance or progress_2 , 2, 6 

j. Writing lEPs in the arts 3, 3, 5 

identifying student needs was overall no. 1 (both year two and this 
year); evaluating student performance or progress and and evaluating 
effectiveness of instruction were tied for second. Writing lEPs in the 
arts was third. Planning instructional activities was 
fourth. Increasing knowledge in content areas firth. These were the 
same top 6 priorities as last year accept no. 2-6 were in a slightly 
different order (IEPs in the arts was 2nd last year and increasing 
knowledge in the content areas was third last year) . ) 

8.1 Are there any other items that should be included in this 
list? Please list them and be as specific as you can. 



9. IS there any other feedback, or comment (s) you would like to make 
either about the program in general or in terms of any specific 
oonponent? (Your comrents will be held in confidence by the 
evaluator) . 



9.1 May we quote your comments? Yes (Please sign indicating your 

permission to be quoted) NAME DATE 

PLEASE RETURN COMPLETED FORM AS SOON AS POSSIBLE TO DR. 
F.E.ANDERSON, 311 Orlando Ave. Normal, II. 61761. Thanks for your time 
and effort!! 1 
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KARTS FINAL EVALUATION 

NAM E UftJ/J ■yxcw- 



DATE 



t 



1 . Indicate three strengths you brought to the KARTS training program and how they have helped you expand the Arts 
with the Handicapped Program. 

2. Please name at least three new skills or strengths you have developed through the KARTS training program. 
//WflLi. AMxU i^o r*^. /M^etMU. / ^e£/u,'rA vA^ilj^i^ 

3. What are the areas or' improvement you needed to work on in the KARTS training program? 

4. How have you reached your goals on improving these areas?_____ 



5. What were the 5 most important and benet'kiai aspects of the KARTS training for you? Please list in order of 
imw»ctance. . ^ . 



(1) b^OAl^ MMlt^ , p'VfriO l flJt 



6. What were the 5 least beneficial aspects of the program for you?. 



^ 7 



E£l£ ^ BEST COPY AVA'LABlfc 



KARTS FINAL EVALUATION 

^AfjF Bonnie Burnslde n 

PAT f June 28, 1988 m 

1. Indicate three strengths you wrought to the KARTS training program and how they have helped you expand t'ie Arts 
with the Handicapped Program, 

I entered the program with experience In adapting the art form of music to reach childr en 
of many handicapping conditions . I also had some presentation experience apfl understoo d 
the "process" Philosophy of the A rts with the Handicapped Program in Kansas 

2. Please name at least three new skills or strengths you have developed through the KARTS training program, 

I have been able to fine tune mv presentation skills 

I am much more comfortable using ar t forms ot her than just music 

I now have a network of people and resources to draw upon when needed 

3. What are the areas of improvement you needed to work on in the KARTS training program? 

Personal and professional growth 

Believing In my expertise and knowing I should share It with others . 

Getting comfortable with Visual Art for myself 

4. How have you reached your goals on improving these areas? I worked with a movement therapist using 

movement, dance t and visual art to foster my personal growth and comfortablllty In 
working with others. I took time to really listen « observe, and receive from my 
students which affirmed my skills In teaching them. 

5. What were the 5 most important and beneficial aspects of the KARTS training for you? Please list in order of 
importance. 

Training with the "experts" In a variety of art forms 

Public and Statewide recognition, possibly national exposure _ 

Presentat io n opportunities • 

Networki n g with others In the field around the State 

Small group size helped the experiences to be Intense and personal when need be 

6. What were the 5 least beneficial aspects of the program for you? The apprentice program 

Paperwork - pre/post tests, evaluations at the end of each session 

Intensive training sessions longer than three days 

Wea k adaptive strateg ies training 

4 r\ r\ , ._ .... . 

ERJC TWiO^mr TttP ? r>«i« in tha Arts cou ld have been a ben.flcl&l procebs with a working 



KART5 FINAL EVALUATION 

NAME__3flfl±l Pout fgflMVj 



DATE ^/M 



1 indicate three strengths you brought to the KARTS training program and how they have helped you expand the Arts 
with the Handicapped Program. 



2. P'ease nyrne at. "east three new skills or strengths you have, developed thruuoh the KAP.T: : . train'ng prugram. 

aria 

•5. What are the. areas or improvement vou needed to work on in the KAPTS training proorani ? 

4. How have you reached your goals on improving these areas? cv.\WcvAvrC\CA A^p, Ncft-ytx^ ^^yrv^ycw^ ^ 

t\^c\or\ GxscO^ . 

5. What were the 5 most important and beneficial aspects of the KARTS training for you? Pkase list, in order of 
importance. • 



6. What were the % least beneficial aspects of the program for you? b.vsusi^xa'a& c -vi^AsA^ cv| 



KARTS FINAL EVALUATION 



NAME. 



DATE £e 



1 . Indicate three strengths you brought to the KARTS training program and how they have helped you expand the Arts 
with the Handicapped Program, 

~ /fi-f^J^vK <u4J2#im**( o^'i < ^< ^tfe^^pf (/ ^vw^. 

2. Please name at leetft £h/ee new skills or strengths you have developed through the KARTS training program. 



3. What are thp areas or* improvement you needed to work on in the KARTS4raining program? C o 




A. How have you reached your goals on improving these arsa*? ^ m CfV i/ tfa AjJjjjtf. J? s^ts-Z^ 
A ^-n, b^Lt^ ^p^uu^) f ^^^^£y jhjPj2^-7)u ^/ft Aa^M^ ^ 

5. What were the 5 most important and beneficial aspects of the KARTS training for you? Please list in order of 

t&tfy UnTk ->VUj hr^ ' Cc^jj ^7 t/Lt frzic^ i^/l^r~i ^f 




- s f< * 2 *T *yj ^^^^ 

6. what were the 5 least beneficial aspects of the program for you? , 



KARTS PINAL EVALUATION 

i \ ' — XT' BEST COPY AVAILABLE 

mamf c Y\^' IJiLj^a^ _ 

nAT F 2 7, 19g/ 

1. Indicate three strengths you brought to the KARTS training program and how they have helped you expand the Arts 
ttlth the Handicapped Program. 

1. a, variety of experiences with Special Populations, 2. training as an art 



educator (K-12), 3* a willingness to listen,, try new experiences, and le a r n 
(both personally and professionally). 



2, Please name at least three new skills or strengths you have developed through the KARTS training program. 
1» a "comfortableness" with arts areas (previously unknown or limit ed/guar ded 

experience), 2. an awareness of personal growth in the arts as well as pr ofes 



ional growth & readiness, 3. a sense of self & a stronger sense of direct ion, 

4. the friendship and mutual understanding of 10 other committed individuals, 

3. What are the areas of' improvement you needed to work on in the KARTS training program? 

1. understanding, familiarity, and knowl edge of various arts areas (movement, 
music, and drama specifically), 2. aware ness of the impact the arts can have 

an individual, 3, the presentation of a "professional" self, 4. knowledge of 

the overall system and how it works, 

4. How have you. reached vour goals on improving these fir^f mst of m Y "goals" vere no t consci ously known 
at the beginning of the training. 1 was oriented to become involved and learn more about the 
overall program through the regular training sessions. However, much more occurred. By t he er 
of the first complete year of training I knew so much more about the program and its potential. 
If I became goal -oriented, it was to gain as much (both professionally and personally) as I 
could within the remaining time of the program^ I was able to become "honestly" involved in 
each session, absorbing and processing what I could handle. Being able to .EXPERIENCE war the 
best learning procedure for me. Hearing/seeing/feeling & sharing with others also had great 

5. What were the 5 most important, and beneficial aspects of the KARTS training for you? Please list in order^r 116, 
importance. 1. Personal growth & developed awareness of self and therefore, and increased aware- 

(-V SS nf potentials 2~ Pprsnnal. £, prnfPH.cnnnal rpl n hi nnghi with 10-17 ■indiviHnal a pr.ge.ge; i n g 

similar appreciation and value of the arts. 3. An increased "comfortableness" and knowledge of 
various arts through pxppripnrp-ha . sprl pynngnrp , 4. an arrnii tpH r>ni i poH nn nf rpf^r^nnp z re- 
source material and personnel-elated to the five arts areas as well as various types of special 
n ep d s an ri/nr hanrli napping rnnriit . inn . q . — 5. ThP sensed . gt-.af.Pd attaxeness (r>f nt-.hprs) nf a rrppt 
ance, respect, and encouragement .... of being valued. 



6. What were the 5 least beneficial aspects of the proararn for you? L Time demand s (away from family and a t 
timers in conflict with other responsibilities), 2. The loss of two or three DRC's and an in- 
ability to resolve the lack of closure, to re-establish a relationship (thought to be valu ed), 
and to really have an acceptance of each person's decision. 3. Limited time with presenters was 
valued more in retrospect (often, we may have needed more intense training and less break- time 
to really benefit as much as possible. . .maybe allowing some personal or informal one-to-one. 
(T recoanizp this may hp impnRsihlp anri +haf there ^ er<a dcr^ ndc for iUeisuj^-tiroali 
E g7r A 9 ain in retrospect, the apprentices should have been involved sooner to also "take adv antac 
^ experiences with presenters. 5. High expectations for the continuation/extension of "tha n 1 




&#&''2V"PWw* name at least three new skills or strengths you have develot^ityrougn.the KARTS;i|$nihg wogrm^m^; V 



.-4/ 3! What are the areas of imorovement vou needed to work on in the K ARTS I 



*TS training program? 



£v .3. What are the areas or" improvement you needed to work on in the KARTS training program? k t . 





4. How have you reached your goals on improvinq these areas?. 



4- 



5. What were the 5 most important and benefiual aspects of the KARTS training for you? Please list in order of 



n 



J J 



^4 




6. What were the 5 least beneficial aspects of the program for you? 

4 "17^^ ^/rni-/ fl.c<#v .( hdsin/f,Y/ J dil\daJ \ 



3 \ tick d MftL di^p C^Al^J li^/ucs 
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KARTS FINAL EVALUATION ^ ° 5 1988 

NAMF._ Sharo n Loveless 

$ — ■ — ■ ■ — — — 1 ■ 

datf July l, 1988 BEST COPY AVAILAB LF 

1 Irirjir.at/- thre* 5i.rengr.ris yon brought r.o the KARTS trair.. «g program and hoy/ they have helped you expand the Arts 
with the Ndhditupfeed Program. 

Enthusiasm for the art proce sses I had experienced in Arts for Special Needs individuals 
prior to KARTS training. " ~~ " 
Willingness to risk personal growth through art processes. 

Understanding of a variety of art processes be they grounded in music, the visual arts, 
Previous exposure to programing, in other words, dramatic arts or movement 

2- P'ease fwrne jt *wa tnr«e ne*v skiUs or* Urer-othi you have developed tftrouoh the KARTi tranvf.y yrwairi. 

Confidence in H IV abil i ty to be a consultant to others. 



Knowledge of the nuts and bolts of presenting successfully involving publicity, 

timing, needs of target population (how to assess and facilitate communication) 
adaptations, materials, skills in integrating the arts, etc 

Marketing knowledge. 

.;> Whjt iir* tut areas oi nvspruveirieni you needed to work on in thy KARTS training proqranV? 

I had difficulty with anxiety or comfort level before groups of people 

I tried to accomplish too much at one setting, overwhelming peers. 



I was afraid and unsure as to how to write IEP goals that involved the art processes 

4 Ho* have yvij retried v o^r- guals on irr-orcvu'ig tne^e areas?— 



P ractice and the receiving of positive feedback have reduced the anxiety level enablin g 
me to utilize the skills with a wide variety of populations including Lansing Maximum 
Security prisoners in protective custody without a guard in the room giving weekly ses sir 
for six months this past year and working with the physically multiply handicapped at 
U lyses KS a nd personnel who serve this group at KNI and a blind woman in the Lawrence 
Support Group presentation with copresenters - I have convinced supervisors as to the*ba< 
»Vh»;' we - me v ■ •Vjst ■w^rtant and t'enefi'.-ai aspects oi' the kAftVS training r'or ?ou? Piease nst m o M <j*r yfsic 



1. Ongo ing training in the arts processes. 



2. Aw areness of my own personal strength through interactions wifh feedback fr-m a 

fellow school district teacher s conunents to William Freeman shared with me and my 

being rei nforced by Roberta Shoemaker on skill level coupled rith outcomes in art 

therapy techniques, seeing Maureen's interactions with staffed BD sjudent artwork 

Crai ghill-Moran s and her reinforcement of my work 



3. The opportunities afforded to practice with student special needs populations 

o f widely varying disabilities and abilities and with KARTS peers*art processes tech niq 

Tj «M *-K m 4- J M — . C tT A III O 1 . > a m» _ * 



. _ — ~7 • , . JT f *- w w yj ^ u i»w n 

4. Promotion of KARTS program consultants (mailings, printings, publicity, visitations) 

.v'li'j' v,r.i r. Uir- I r ,.»;'. \< K ' >r ?V. ai a&:»*cU !.r, t prOQrciiri for you' 

5. Marketing technique session and vocational goals (last session) information 



Leas t: 1. I am the type of personality that I want what I want right now and I wish we had 

been able to have no resistance to leaving our school setting to attend the invaluable 

.Very Special Arts Festivals. I trie d to negoiate more than two davs off this p ast- 

school year and Wichita went beyond this prior to employment agreement so I missed 
that session and sobbed in the school resttoom . 

2. The competitiveness that all of us, in my opinion, are or were largely jnware of 
as we joined with one another in KARTS and the dowp - 

1Q7 6 poWe " smuggles with 




energy 



value of the arts in home school districts and gained knowledge through training of 
IEP assessment tools for measurement and how to concretely write up objectives to 
remediate weaknesses and build upon existing or unknown/unexplored strengths of students. 
Olathe School District Special Education Director had view arts as nice But not that 

important until he saw the results of mains treaming, academic performance I was asked 
to provide training to the district* s personnel at the beginning of the school year 
(unable to do so as I was completing 15 hours of summer school Gifted Education certification 
and seeking a job in this field with numerous interviews scheduled so Bonnie led sessions 
without me). My Special Education Director also nominated me for an International 
Award for Innovations in Special Education involving the US Dept of Commerce, Paris, France 
and Independence, Missouri cosponsorship . This allowed me to document, share photographs 
and data with school district personnel. 



diverted into the mistrusting, guardedness and lack of good open communication and therefore 
respect for one another's work until we began with our sporadic connectedness to make 
connections and support one another. 

The needing to meet on Friday evenings and being often exhausted after travel and 
school load of high stress crisis interventions and pressures to document and teach 
all subjects to widely dispersed academic levels of performance. At times I just 
tried to copy notes to absorb details of what I was to be aware of, vote on, think about 
etc. feeling very overwhelmed. Personal needs for relaxation, were greatly accomodated 

however in KARTS programing blessedly 
I missed interacting with Betty Wellsbacker, Roberta Shoemaker, Bob Ault, Art Hoernicke, 
reduced time with William Freeman and those early on people-Wanda Huffman, Eletra Vanlsrberg, 
and those who needed to leave our program as DRC such as Judy Heil and dear Auggie 
None of this is a fault of nor could have been remediated by KARTS programing and I 
missed our last Council session (my fault) I just wonder if all know how much they 
have meant to me personal, professional and to all of us gals? 

EXTREMELY BENEFICIAL BUT EXTREMELY FRUSTRATING - bait in magnitude of reading materials, 
and other media to grab ahold of and such little time to read with w^rk schedule, travel 
schedule and professional activities connected with teaching workshops and coursework 
running interference BUT the sadness of the loss of the second KARTS grant means time 
to organize and sift through the many gifts. 



BEST COPY AVAILABLE 



KARTS FINAL EVALUATION 

ftSfCOPY AVAILABLE 

NAME „.:: ..j- Sherri Boese 

DATE June 29, 19RR _ 

1 . Indicate three strengths you brought to the KARTS training program and how they have h^oed you expand the Arts 
with the Handicapped Program, 

I had been involved with Very Special Arts Kaphas thro iigh the apprentice 
program and a.g a nnn fin 1 tan t . T rer<Mxn=>ri evrellent prior trainin g in 
Spprnal Mnsir ^duration with ft^hy Wplshanhpr at Wichita State University. 

2. F^eal?n^?e Jt 1 !!^ ttif ^neftPsk^fs 1 or^r^nrft^s yocRuiv? 1 o^e^H^i^ulK 1 ^!^ K^fc?"^ Gaining program 7 # 

I believe my presentation skills, %hcmgh good from the start have become 

more attuned with the audience. I feel that I am more able to internalize 
arts experiences on a personal level. I am more knowleabl<=> of art*? areas 

and their relatedness • 

3. What are the areas of improvement you needed to work on in the KARTS training program? 

Being on time with paper work has and always will be the bane of my 

personal and professional lives. 



4. How have you reached your goals on improving these ftrr>a<;? I hired a segretary and am in the 
process of moving jny of f ice out of mv home. Hopefully this will leave work 
at worir and give my time to use my home as a place for relaxation and famil y. 



5, What were the 5 most important and beneficial aspects of the KARTS training for you? Please list in order of 
impnrtance. 

, 1. .Training with the high caliber of consultants was forever bene f icia 

2. Consultanting at a major Arts Festival 



3. Vforkinq and sharing with the other PRC's 



4. Internalizing arts areas on a personal level 



5. The support and caring of all persons involved with th e 

KARTS family 

6. What were the 5 least beneficial aspects of the program for you? 



1. Time spent on paperwork 



2. Working hard for no financial gain 

3. Personality conflicts between DRC 1 s 



© '1. Personality conflicts between the leadership 1 Qf f 

ERIC JL — * ^ 



5. Communication was an ongoing problem/ not unlike any other group 



Appendix F 



Evaluation Forms 

(See Appendix C for soma of these forms and for exanples of the 

content measures used. ) 
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KANSAS ARTS RESOURCE TRAINING SYSTEM 



General Assessment for Workshop on 



Given by on the following dates 



Name*. Major Arts Area of Expertise 



Please rate the quality of the presentation by circling the appropriate response: 
(circle only one response per item). 



1. Hie workshop experience increased my awareness 

in the arts NONE 

2. The workshop experience provided me with new 
skills in the arts * TONE 

3. The workshop experience gave me information 

that will apply to classroom use NONE 

4. The workshop contained clear arts content LOW 

5. The workshop increased my personal comfort 

level in the arts LOW 

6. The workshop increased my professional 

comfort level in the arts LOW 

7. The presenter maintained a stimulating 
environment LOW 

8. The presenter encouraged questions and 

opinions LOW 

9. The presenter was knowledgeable in the 

workshop topic LOW 

10. The presenter explained materials/demonstrated 
skills at appropriate levels for my under- 
standing LOW 

11. The presenter gave me guidelines and 
specific suggestions for arts experiences 
which I can use for developing my own 

personal arts experiences YES 

12. The presenter helped me plan arts 
experiences which can be utilized 

with my students YES 



SOME 



SOME 



MODERATE 
MODERATE 
MODERATE 
MODERATE 
MODERATE 



NO 



NO 



GREATLY 



MANY 



SOME GREATLY 
MODERATE HIGH 



HIGH 
HIGH 
HIGH 
HIGH 
HIGH 



MODERATE HIGH 



N/A 



N/A 
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13. Hie presenter gave me ideas that I can 
use in teaching other subjects through 

the arts YES 

14. The presenter gave me specific arts 
lessons and demonstrations of ways to 
use the arts with students who have 
specific disabilities YES 

15. I learned how to do new arts experiences 
(increased my own skill level) which 
will help me use the arts in my own 

classes YES 



NO 



NO 



NO 



N/A 



N/A 



N/A 



16. 

17. 

18. 

19. 
20. 



I used the arts skills taught to 

create unique/personal products, 

or performances NONE 

I was given specific arts lessons/ 

experiences which I will use with 

my students - YES - 

The presenter made the intent 

(purpose or goals) of the arts 

experiences clear to me YES 

Before the workshop my level/knowledge 

in the arts topic of the workshop wast LOW 

After the workshop my level/knowledge 

in the arts topic of the workshop was: LOW 



SOME 



NO 



NO 



MANY 



N/A 



N/A 



MODERATE HIGH 
MODERATE HIGH 



21. My own purposes in attending 
this workshop were: 



NOT 

REACHED 



PARTIALLY 
REACHED 



TOTALLY 
REACHED 



m 5 



^o 



Id* 




The workshop was valuable NOT SOMEWHAT 
to me personally AT ALL VALUABLE 

The workshop was valuable NOT SOMEWHAT 
to me professionally AT ALL VALUABLE 

I am more likely to use arts experiences 
in my teaching as a result of this 
workshop NOT SOME- 

AT ALL WHAT 



MODERATELY VERY EXTREMELY 

VALUABLE IMPORTANT VALUABLE 

MODERATLY VERY EXTREMELY 

VALUABLE IMPORTANT VALUABLE 



MODERATELY MORE 
OFTEN 



A GREAT 
DEAL MORE 



25. As a result of this workshop 
I feel I can teach/provide 
these kinds of arts experi- 
ences to non-handicapped 
persons 



YES 



NO 



N/A 
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26. 



I have taught these same types of workshop experiences to the following 
types of handicapped persons (circle all handicapped populations to 
whom you have taught this activity) 



HI 



VI 



ID Mi IW PH BD SMH OHI D-B 



ECH 



Sp/L 



27. As a result of this workshop, I feel confident that I can teach these 
same sorts of arts experiences to the following handicapped 
populations (circle all that apply). 



HI 



VI 



LD 



Em Ttfi 



PH 



BO 



SMI 



28. I can teach the workshop arts experience to peers 



OHI D-B 



YES 



ECH 



NO 



S-'L 



N/A 



29, 



30 



31. 



32. 



33. 



34. 



35. 



36. 



Before the workshop, my own 
personal conmitment to these 
kinds of arts experiences was 

After the workshop, my own 
personal conmitment to these 
kinds of arts experiences was 



NONE 
1 

NONE 



Before the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the artistic 
process) was 



NDN- 
EXISTANT 
1 



After the workshop, my 
capacity to "own" these 
arts experiences (ability 
to internalize the artistic 
process) was 

Before the workshop my own 
feelings of being 
empowered were 

After the workshop, my own 
feelings of being 
empowered were 

This workshop has made 
me aware of the importance 
of my own personal "process 1 * AT ALL 
in the arts 

As a result of this workshop 
I feel confident that I can NOT 
improvise in this art form AT ALL 
(as opposed to falling back 1 
on recipes) 



NDN- 
EXISTANT 
1 



NON- 
EXISTANT 
1 

NON- 
EXISTANT 
1 

NOT 



SMALL 
2 

SMALL 
2 
LOW 
2 

LOW 
2 

LOW 
2 
LOW 
2 

A 

LITTLE 



A 

LITTLE 
2 



AVERAGE 
3 

AVERAGE 
3 

AVERAGE 
3 

AVERAGE 
3 

AVERAGE 
3 

AVERAGE 
3 

SOME- 
WHAT 



SOME- 
WHAT 
3 



ABOVE 
AVERAGE 
4 

ABOVE 
AVERAGE 
4 

ABOVE 
AVERAGE 
4 



ABOVE 
AVERAGE 
4 



ABOVE 
AVERAGE 
4 

ABOVE 
AVERAGE 
4 

A GOOD 
DEAL 



A GOOD 
DEAL 
4 



HIGH 
5 

HIGH 

5 
HIGH 
5 

HIGH 
5 

HIGH 
5 
HIGH 
5 

TO A 
GREAT 
EXTENT 
5 

TO A 
GREAT 
EXTENT 
S 
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37. This workshop experience 

"turned me on" (made me NOT 

aware of abilities/skills AT ALL 

I never knew I had) 1 

3d. As a result of this work- 
shop, I have gained 
increased respect for NOT 
different styles/unique AT ALL 
ways of working in 
the arts I 



A 

LITTLE 
2 



A 

LITTLE 



SOME- 
WHAT 
3 



SOME- 
WHAT 



A GOOD 
DEAL 
4 



A GOOD 
DE/^L 



TO A 
GREAT 
EXTENT 
5 



TO A 
GREAT 
EXTENT 
5 



39. This workshop experience 
has increased my per- 
sonal investment in 
(excitmant about) 
these arts forms 



NOT 
AT ALL 



A 

LITTLE 



SOME- 
WHAT 



A GOOD 
DEAL 



TO A 
GREAT 
EXTENT 
5 



40. As a result of my work- 
shop experience, I am 
mors personally aware 
of the energizing 
aspect of the arts 

41, Before the workshop my 
personal level/ability 
to be spontaneous 

and to problem soJve 
in this art form was 



NOT 
AT ALL 



ZERO 
1 



A 

LITTLE 



LOW 
2 



SOME- 
WHAT 



AVERAGE 
3 



A GOOD 
DEAL 



ABOVE 
AVERAGE 
4 



TO A 
GREAT 
EXTENT 
5 



HIGH 
5 



42. I now feel (after this 

workshop) confident that NOT A 
I can work in these arts AT ALL LITTLE 
areas without relying 
on "rigid - cookbook" 1 2 

approaches to the arts 

43. I am now more able to 
transfer my personal 

skills in the arts to NOT A 

problem solving/creative AT ALL LITTLE 
adapting of the arts 

to my classroom work 1 2 

with children. 



SOME- 
WHAT 



SOME- 
WHAT 



TO A 
GOOD 
DEAL 
4 



TO A 
GOOD 
DEAL 
4 



TO A 
GREAT 
EXTENT 
5 



TO A 
GREAT 
EXTENT 
5 



44. This workshop experience 
has made me open to 
(more vulnerable) to 

my personal issues 

45. This workshop experience 
has made me aware of my 
own needs to work on 
"personal issues" (need 
for healing, wholeness) 



NOT AT 
ALL 



NOT 



A 

LITTLE 



AT ALL LITTLE 
1. 2 



SOME- 
WHAT 



A GOOD 

DEAL 

MORE 



SOME- 
WHAT 



A GOOD 
DEAL 
MORE 
4 



A GREAT 
DEAL 
MORE 
5 



A GREW 

DEAL 

MORF. 



N/A 
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46. 



47. 



48. 



49 



This workshop has made me 
feel more personally grounded 



NOT AT h 
ALL LITTLE 
1 2 



Before I can be a good 
arts/special educator, 
I need to have "my own 
act" put together 



STRONGLY 
DISAGREE 



DISAGREE 



I am aware of the importance 

of integrating my personal NOT A 

arts experiences with my AT ALL LITTLE 

professional work 1 2 

As a result of this work- 
shop, I feel able to make 
the transition from 
personal artistic involve- 
ment to the application of NOT A 
these experiences to my AT ALL LITTLE 

work with special needs 
populations 1 2 



SOME- 
WHAT 
3 



A GOOD 
DEAL 
4 



A GREAT 
DEAL 
5 



UNCERTAIN AGREE STRONGLY 

AGREE 



N/A 



SOMEWHAT 



A GOOD 
DEAL 
4 



SOMEWHAT 



TO A 
GOOD 
EXTENT 
4 



A GREAT 
DEAL 
5 



TO A GREAT 
EXTENT 



50. I feel that this workshop OF NO NOT VERY 
was personally IMPORTANCE IMPORTANT 

1 2 



IMPORTANT VERY 
IMPORTANT 
3 4 



EXTREMELY 
IMPORTANT 
5 



51. I feel that this workshop OF NO NOT VERY 

was professionally IMPORTANCE IMPORTANT 

1 2 



IMPORTANT VERY 

IMPORTANT 
3 4 



EXTREMELY 
IMPORTANT 
5 



52. My overall assessment POOR 
of this workshop was 1 



FAIR 
2 



SO SO 
3 



GOOD TERRIFIC 
4 5 



53. 



Is there any additional information you would like to have? 
if you would like more information. 



Please comment 



54. Other Comments: 



er|c 2"5 



^4 



1 



Kansas Arts Resource Training' System 

General Assessment Of DRC's participation in Workshop 

on given by 

on the fo Having dates 



Name of person completing form:_ ; Major 

Arts Area of Expertise 

Were you the presenter of this workshop? N O YES 



Please rate the quality of the participants and situation by circling 
the appropriate response: (circle only one response per item).NA means 
Not Applicable. 

1. The physical space and equipment 
(chairs, tables, a-v materials) were 

adequate for the workshop YES NO NA 



2. The participants were eager to 
participate in the activities 

3. The participants were reluctant 
to participate — they just wanted to 
observe and not get involved 

4. The participants were skeptical 
about the arts activities and 
expressed doubts as to their rel- 
evance to the classroom 

5. The participant clearly under 
stood the intent (purpoi 3/goals) 
of the workshop 

6. The participants used the skills 
I taught to create unique/personal 
products or performances 



ALL MOST SOME FEW NONE NA 



ALL MOST SOME FEW NONE NA 



ALL MOST SOME FEW NONE NA 



ALL MOST SOME FEW NONE NA 

i 

ALL MOST SOME FEW NONE NA 



7. I would rate the participants workshop entry leveL as follows 
EXTREMELY GOOD? GOOD? MODERATE? FAIR? POOR? 

8. I would rate the participants workshop EXIT leveL as follows 
EXTREMELY GOOD? GOOD? MODERATE? FAIR? POOR? 



GO ON TO THE NEXT PAGE 
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9 . 'The participants asked where they 
could get more information about the 
activites covered in the workshop ALL MOST 



10. The participants did not want to 
stay until the end of the workshop ALL 



11. The participants left early 



ALL 



12. The participants took my handout 
materials and asked for additional 
information ALL 



MOST 
MOST 



SOME FEW NONE NA 



SOME FEW NONE NA 



SOME FEW NONE NA 



MOST SOME FEW NONE NA 



13. The participants had come pre- 
pared — had read the outside assign 
ment ALL 

14. The participants offered add- 
itional ideas and methods related to 
topics I ^vered ALL 

15. The puc-icipants stated that the 
activities were fun ALL 



MOST SOME FEW NONE NA 



MOST SOME FEW NONE NA 



MOST SOME FEW NONE NA 



16. The participants stated that 
they daubed their students could 
do the activities 



ALL MOST SOME FEW NONE NA 



17. The participants stated that 
the physical setup/materials needed 
for the activites were too difficult 
to obtain for their own classrooms ALL 



19. The participants asked if I could 
come back repeat the workshop for other 
teachers who did not attend ALL 



MOST SOME FEW NONE NA 



18. The participants were inattentivehP 

(did other things during my presentation) 

such as read mail, graded papers ALL MOST 



SOME FEW NONE NA 



MOST SOME FEW NONE NA 



GO ON TO THE NEXT PAGE 
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20. The participants asked if I could 

do workshops for thier students ALL MOST SOME FEW NONE NA 

21. The participants asked for books, 
films, exhibits, (other resources) 

related to the workshop activities ALL MOST SOME FEW NONE NA 

22. Overall I would rank this group of participants 

a. ONE OF THE BEST I'VE HAD 

b. VERY GOOD 
C.GOOD 

d. FAIR 

e. POOR 

23. Other comments 



KARTS Pre/Post Assessment on Arts Resources 

Prepared by 

Frances E. Anderson, Ed.D.,ATR 
Professor of Art 
Illinois State University 
Normal, II 

For June , 17 , 1988 Presentation 

Kansas School for the Visually Impaired 

Name or identification number date 



1 . Three major conputerized data bases through which one may find 
information on arts for the handicapped are: (circle one option) 

1. Eduoonp, Artsinfo, ERIC 

2. ERIC, Psyinfo, Educorrp 

3. Psyinfo, GDI, Educcmp 

4. Psyinfo, ERIC, Arts info 

5. ERIC,CDI, Psyinfo 

6. none of the above 

2. The conputerized data base that includes a conprehensive listing of 
over 50 thousand educational documents, journals and grant final 
reports is: (fill in the blank) ♦ 



3. (circle) True or False: The majority of published data related to 
arts for special needs children may be found in the ^rtsinfor system. 

4. (circle) True or False: There is an established format for reporting 
case studies that is generally accepted by the American Art Therapy 
Association ♦ 




5. The most convincing arguements for justifying the arts for special 
needs students to a school board will be in the form of: (circle one 
option) 

a. Quoting hard data research studies 

b. Citing one or two subjective case studies that really 
demonstrated child change 

c. None of the above 

d. a and b 



6. Briefly explain the Greene and Hesslebring study and why it is 
important to justifying the use of art in the classroom* 



7. The first comprehensive review of the research literature was 
undertaken in 1981 and is titled A Review of the Research Literature 
on Arts for the Handicapped: 1971-1981. This review is till in print 
and may be purchased by writing to: (circle one option) 

a. the author 

b. the resource center at the KS School for the Visually Impaired 

c. Sterns Book Store in Chicago 

e. KS Very Special Arts 

f . Very Special Arts/USA in Washington ,D.C. 
g . options a,c, and f 
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8. A good source of publications on arts for the handicapped is; 
(if you wanted to purchase them) (circle one option) 

a. Very Special Arts/USA in Washington r D.C. 

b. American Art Therapy Association national office in Chicago 

c. Music Educators National Association Office in Washington ,D.C. 

d. Sterns Book Service in Chicago 

e. University of Kansas Bookstore 

9. One basic reference in the visual arts for the handicapped that 
would be appropriate for parents and laypersons is: (circle one 
option) 

a. Art for the Handicapped by Anderson , Cochado and McAnally 

b. Approaches to Art in Education by Laura Chapman 

/ 

c. Vreparaticn for Art by J.K. McFee 

d. Beyond Creating by the J. P. Getty Trust 

e. none of the above 

f . all of the above 

10. Cite one basic text in music for the handicapped child that would 
be approprite for parents/and laypersons (give title and author) . 



11. Of the two basic special education texts- (a)Kirk, S. A. and 
Gallagher, J.J. (1986). Educating Exceptional Children (5th ed.) 
Boston: Houghton Mifflin, or 

(b) Hallahan, D.P. and Kauffman, J. M. (1988). Exceptional Children; 
Introduction to special education (4th ed.). New Jersey: Englewood 
Cliffs. 

(1) Which would be more appropriate for parents and laypersons? 

a or b 

(2) Which would be more appropriate for arts teachers/therapists? 

a or b. 
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NAME DATE 

TRAINING SESSION : PRE VOCATIONAL /VOCATIONAL ARTS 
TRAINER : HOERNICKE 



PRETEST 

Please respond to each of the following items. 

1. A good source for quickly reviewing a great number of 
jobs and tasks associated with those jobs is 



2. A good approach to assessing a students vocational 
potential for a particular job is to use 



3. Personnel who provide vocational assessment in special 
education (in Kansas) are usually certified by 



4* A students vocational interests may be categorized as 

A. 

B. 



5. The Kansas State Plan for Special Education mandates that 
vocational education for special education students be 
provided by special education personnel. 

A. True 

' B • F al_sj»_Z> 

6. A worker function code of 063 is an indication of a job 
which is probably appropriate for a person in the mildly 
mentally retarded category* 

A. True 
B • False 

7. The worker function code for Sculptor Is ; " 

8 . A work sample should be developed from the reults of a 



9* Two critical factors of a work sample are: 

A. 

B. 



10* The ARTS are an appropriate vocational aspiration for 
students with disabilities 

A. True 

B. False 
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(DRCs) 

AVAILABLE 




T 

m he arts add discovery and dimension to the lives of all of us, including special 
needs individuals. Movement, visual arts, music, drama, storytelling, and 
creative writing advance the expressive, emotional, cognitive, social, physical, and life 
skills of special students. The related arts integrated within the curriculum can support 
student progress towards attainment of educational and therapeutic goals and objectives 
listed in an Individualized Education Program (IEP). Active learning experiences in the arts 
process can: engage the child's interest, lengthen his or her attention span and on-task 
behavior, increase aesthetic awareness and imagination + o respond, interact, express, 
create, ond enjoy a fuller life. The value of ongoing quality arts experiences with special 
students is evident in the impact on child change in the acquisition and transfer of skills, 
resulting in increased self-ccnfidence, realization of potential, and understanding of the 
unique capabilities of the individual. 

The Kansas State Department of Education, Special Education Administration Section, 
initiated training and technical assistance programs in Arts with the Handicapped in 1980. 
As this state-wide effort developed from providing services to a hundred educators, related 
services personnel, parents, and administrators, to several thousand, it was necessary to 
initiate new approaches to personnel development. It became apparent that cost 
effectiveness and self-sufficiency in programming could be achieved by systematizing the 
delivery of personnel development >n arts related services, resulting in reliance upon 
Kansa c resources. An advanced comprehensive training program was designed in 
response to the identified needs of Kansans, and, after extensive field review, it was 
submiiiod as a grant application to the United States Department of Education, Office of 
Special Education Programs, Division of Personnel Preparation. This program, called the 
Kansas Arts Resource Training System (KARTS), was funded in October 1985 and today 
brings q-jality training in arts related services geographically closer to Kansas schools and 
ensures ongohg programming and resource availability through 12 highly-skilled District 
Resource Coordinators (DRCs). It is through these efforts that more Kansas educators and 
related services personnel wiii become more comfortable, experienced, and confident 
with the arts process 5u integrcte quality arts experiences in the educational development 
of the special students they serve. 



{Front cover f^noto captions read left to right from the top row ) 

Tammy Hcrl. Bonnie bcrnside. Joni Dort Sherri Austin. Sharon Loveless. Joieen Mac/ Thompson. Kay Martinez. 
Bobbie Koen. Judy He/I. Joieen Haftner. Maureen Oaighill-Mor^i. Coordinator. Norma Canner. Consultant. 
Aggie Leach-Clark 



RELATED ARTS TRAINING PROVIDED BY LEADERS IN THEIR FIELDS . 



M 



ara Capy. Ed.D., Movement and 
Storytelling Consultant brings joy to 
special students through participatory arts 
sessions in Wichita. 




Photo by Vic Bllson 




Photo by Vic Bllson 

D ianne Dulicai and William C. Freeman 
™ sharing their expertise with DRCs and 
other educators 



2ir 



ERLCi 



ovement Training with Dianne Dulicai, 
™" MA, ADTR. Training of educators is a 
major portion of the program. Nationally 
known experts from related arts fields teach 
theories and methods for c'assroom use, and 
provide high quality arts experiences. 
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r\ dapting 
~ Arts 
Experiences 
for Special 
Populations 
in a 

workshop 
with Frances 
E. Anderson 
and DRCs at 
KARTS 
Summer 
Training 
Retreat. 
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IHE-PEOPLE THAT- MAKE THE KARTS PROGRAM WORK FOR KANSAS-COMMUNITIES ' 



(Descriptions read right to left) 

M aureen Craighill-Moran, MA, Coordinator KARTS 
mmm Program. Her background as an art therapist working 
in public and private schools has enabled her to bring 
vitality and excellence to the coordination of this special 
grant program. 

w illiam C. Freeman, MA. ADTR, Director. Arts witn the 
■■■■ Handicapped and KARTS Programs. His expertise is as 
a movement therapist providing direct services for special 
education students and in the development and 
administration of in-service training with teachers and 
related services personnel. 





Photo by Aggie Leach-Clark 



Photo by Joleen M. Thompson 



District #3 (South Central) 

A ggie Leach-Clark, M.Ed., Counseling. Aggie is a 
mm counselor in \ A . /! ohita working with special populations 
ranging from ages 5 to 60. She works in the public schools 
as well os for private ager ^ies using performance, art 
and music. 

B obble Koen, MA. Fducational Psychology. Founder 
*" and Director. Ihari Scnool for Special Education. She 
uses the related arts to enrich the academic program for 
her learning disabled students. 



N 



orma Canner, MA. ADTR. Program Consultant. A movement therapist with over 35 years 
experience with special populations and author of ...And a Time to Dance. 



* ranees E. Anderson, Ed.D.. ATR. Program and Evaluation Consultant. Professor of Art at Illinois 
" M State University, founding member of the American Art Therapy Assn. and author of Art for 
All The Children. 



DISTRICT RESOURCE COORDINATORS 

District *1 (Northeast) 

(Descriptions read left to right.) 

B onnie Burnside, MME.. Special Music Education. An 
* w Adaptive Music teacher in the Kansas City school 
system who incorporates music and movemeni with a 
wide variety of special needs students. 

S haron Loveless, MS Ed. Special Education. She works 
*" with special education students in the Olathe school 
system and specializes in visual arts. 
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District *2 (Southeast) 



*/ oleen M. ihompson, MS . Special Education. She works 

with special students in the Ottawa school system and 
uses the related arts to focus her students on their 
academics. 



K 



ay Martinez, MA. MS. AIR. Art Therapist. Director of Art 
Therapies at Parsons State Hospital. Kay uses art 
therapy to expand the boundaries of self awareness to 
the special populations with whom she works. 




O herri Austin, MME. Special Music Education. She uses 
special music, art. drama and storytelling to work with 
both gifted and emotionally disturbed students in Wichita public and private school systems. 



District # 4 (Southwest) 

T ammy Herl, BA. Art Education and Art Therapy. Tammy 

is our at-large DRC. recently from Dighton, Kansas, 
now working at Kansas Newman College as Director of 
Public Relations. 

T oni Dort, MM.. Master of Music She works as an 
m Elementary and Adaptive Music Specialist in the 
Great Bend school system exploring growth through 
interrelated arts processes. 



District *5 (Northwest/North Central) 

J udy, Hell, MS.. Counseling with an Arts Therapies 
m emphasis. She has brought arts therapy experiences to 
special populations including students, psychiatric in- 
patients and persons with disabilities in the Hays area, as 
well as in other areas of Kansas for over twenty years 

J oleen Haffner, MS.. Psychology/Art Therapy. MS.. 
m Special Education. She helps her special population 
students in the Wamego Special Services #320. 323. 329 
Cooperative to better deal with educational/emotional 
stress in their lives through the arts, with focus on 
academic confidence. 
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THE SPECIAL CHILDREN TH-AT WE SERVE 
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S 



ome of our special students 
mm that experience the joy of 
creativity and confidence in 
learning brought to thenr, through 
the arts with the handicapped 
programs. 
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PRC TRAINING SESSION: CREATiyiTY IN ACTION 



T 



he District Resource Coorainators have 
completed their first of three years of training 
in the KARTS program. They will be providing 
techrical assistance end in-service training in the 
related arts to the educators, therapists parents 
and others in their local districts and regional 
areas. They will also serve as models in their 
communities for incorporating the an* "'• * music, 
visual art, movement, drama and stoiyseliing into 
the curriculum of the special students i'hey serve. 

r Photo by Joleon M. Thompson 
Kansas Arts Resource Training System and Arts with the Handicapped programs are 
™ administered through the Kansas State Department of Education, Special Education 
Administration Section. The Kansas Arts Resource Training System is funded as a Special Project 
Grant No G008530251. Project No. 029KH50151 by the United States Department of Education, ' 
Office of Special Education Programs, Division of Personnel Preparation. The first grant period 
commenced on 10-1-85. This brochure was designed, produced and printed with funds 
provided by this grant. 




T 



he Arts with the Handicapped program is funded through Part B, EHA. The director of the 
■™" Arts with the Handicapped program and the Kansas Arts Resource Training System is 
William C. Freeman. 



T 



he ideas and statements presented in this brochure do not necessarily reflect those of the 
— Office of Special Education Programs. United States Department of Education. They do 
however reflect ihe philosophies of the grant application, the Kansas Advisory Council on Arts 
with the Handicapped and the Kansas State Department of Education, Special Educaf'on 
Administration Section. 



he Kansas Arts Resource Training System and Arts 
™ with the Handicapped programs are implemented 
through a sole source contract between the 
Kansas State Department of Education and Emporia 
State University. 

Please write or call for more information: 

flAUREEN CRAIGHILL-nORAN,COORDINATOR 
KARTS PROGRAfl, ICS ST SCHOOL fOR THE 
VISUALLY HANDICAPPED-? 1100 STATE AV 

PR?r SAS C 1TY, » KS tblO? 

£^-561-3306 EXT. M13 ■ 
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DRC District Map 



